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KONFERENCES ORGANIZACIJAS KOMITEJAS
PRIEKSSEDETAJA PRIEKSVARDS

Kartgjas konferences ,,Miisdienu izglitibas problémas” rakstu krajuma apkopoti 2013.
gada nolasito referatu materiali, kurus public€Sanai ieteica organizacijas komiteja. Rakstu
autori ir doc@taji un pedagogi, kas ir piedalijusies konference.

Publicgjamo referatu tematika saistita ar misdienu augstskolas problémam un
atspogulo galvenos tematus, kas tika apspriesti plenarséd@s un sekcijas. Referatos aplikoti
gan macibu procesa kvalitates paaugstinasanas jautajumi uz musdienu pedagogisko un
informacijas tehnologiju bazes, gan arl doc€jamo studiju priekSmetu saturisko izmainu
jautajumi Latvijas un Eiropas miisdienu darba tirgus prasibu joma.

Krajuma saglabats autoru stils un iesniegto materialu originalais noformgjums.

Organizatoriskas komitetas
priekssedetays,
profesors Boriss Misnevs

MNPEAUCJIOBUE NTPEACEJATEJIA OPTAHU3ALIMOHHOI'O
KOMUTETA KOH®EPEHIIUN

OuepenHoli COOPHHK MaTepUAIOB KOH(PEPEHIHH «AKTyalbHBIE IPOOJIEMBI
00pa30BaHU» COAEPIKUT TEKCTHI JOKIIAI0B, MPOYHTaHHBIX B 2013 roqy M peKOMeHJ0BaHHBIX
K ONyOJWKOBAaHWIO OpPTraHM3alMOHHBIM KOMHUTETOM. ABTOpaMHU CTaTed SBISIOTCS
MpeTnoaBaTeNy By30B, IPUHSIBIINE ydyacTUue B paboTe KOH(epeHIHH.

CraThH 3aTparuBarOT Kak MpoOJieMbl TIOBBIMIEHHS Ka4yecTBa Iporecca 00ydeHus: Ha
OCHOBE COBPEMEHHBIX NEJarorunuecKuX 1 MHYOPMALMOHHBIX TEXHOJIOTUH, TaK U BOIIPOCHI
W3MEHEHHS COJIEPKAHHUS YMTAEMbBIX JUCUIUIUIMH C TENbI0 UX OPHEHTAIlMH Ha TpeOOBaHMUs
COBPEMEHHOTO pbIHKa Tpyaa JlatBuu u EBpomsl.

B cOopHEKe coXpaHeH aBTOPCKUIA CTHIIb M OPUTHHAITBHOE 0(pOpPMIICHHE IPEICTAaBICHHBIX
MaTepHaoB.

Ilpedcedoamens opeanuzayuonno2o
Komumema,
npogeccop bopuc Muwines
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DEVELOPMENT OF PROFESSIONAL PEDAGOGICAL
COMPETENCE

Maria Blinova, Igor Zagainov

Autonomous Non-Profit Organization of Higher Professional Education
“Interregional Open Social Institute”
Prokhorova Str. 28, Yoshkar-Ola, Republic of Mari El, Russia
Ph.: 8362 635640. E-mail: info@mosi.ru, www.mosi.ru

In the context of modernization of the national education and within the Bologna Process there arises an urgent need for
increasing professional competence of teachers. The problem of development of professional pedagogical competence is kept current
also due to introduction of the state educational standards of higher professional education of new generation where an important part is
assigned to formation of the main structure of competencies; teachers have to master for carrying out their professional pedagogical
activity in the innovative educational environment.

Keywords: professionalism, competence, young teacher, diagnostics

Essential characteristics, structure, showings and criteria of the formed professional competence are
examined by I. A.Zimnyaya, Yu.G. Tatur (V.E.Medvedev, Yu.G. Tatur, 2007), V.N. Vvedensky,
N. V. Kuzmina, L. Yu. Krivtsov, L. A. Muravyeva, Kh. Sh. Gaynutdinov, and others.

The problem of correlation between professional competence and competencies is discussed in
the works of M. A. Bocharnikova, E. Zeer, G. K. Selevko, E. Symanyuk, E. V. Grigoryeva, O. V. Akulova,
S. E. Shishov, N. A. Voynova, A.F. Prisyazhny, O. M. Karpenko, A.N. Dakhin, E.V.Bondarevskaya,
O. A. Kozyreva, M. V. Alekseev, T. N. Pilshchikova, L. N. Nugumanova, and others.

Definition of the main structure of competencies needed for professional formation of a graduate,
while introducing the state educational standards of higher professional education of new generation in the
context of implementation of the competency-based approach, are examined in the works of V. I. Baydenko
(Baydenko, 2004), researches of the Moscow State Pedagogical University under the supervision of
V. A. Slastenin (Slastenin, 2008).

The problems of development of professional competence of teachers are covered in theses of
V. A. Adolf (Adolf, 1998), L.K. Grebenkina, E.V.Maltseva, O.A.Kozyreva, E.G. Islamgaliev,
A. 1. Akhulkova, O. A. Bulavenko, and others.

The competency-based approach in the national education system was implemented by O. Larionova,
A. Andreev, O.E.Lebedev, V.I. Baydenko (Baydenko, 2004), Yu.G. Tatur (Yu.G. Tatur, 2007),
V. V. Serikov, E.B. Mizurina, E.I. Isaev, V.I. Blinov and others. The competency-based approach in
modern higher professional education abroad is studied in the works of G. V. Grigoryeva, 1. I. Tsyrkun,
E. I. Karpovich, V. B. Gargay, K. S. Makhmuryan, G. K. Selevko, and others.

Any pedagogical system, including the system of continuous pedagogical education, can successfully
function when implementing the principle of continuity. The conducted research studies the problem of
development of professional competence of students and young teachers at two fundamental stages of
continuous pedagogical education (university and initial postgraduate). The problems of ensuring continuity
are considered in the dissertation works of V.L.Dubinina, A. Yu.Petrov, L. K. Grebenkina,
V. N. Nikitenko, N. G. Kalinikova, T. K. Molchanova, G. V. Noskova, N. K. Vinogradova, L. G. Peterson,
T. Yu. Lomakina, M. G. Kucheryan, I. V. Kruglova, N. D. Tungusova, and others.

The development of professional competence of a young teacher, difficulties of his or her
professional ~ formation is studied in the works of M. Vrazhnova, 1. V. Konovalova,
L. V. Stebunova, 1. V. Kruglova, M. B. Smirnitskaya, L. Nagavkina, and others.

Training a teacher with a high level of professional competence requires step changes in the content
of work with students and young teachers.

The analysis of psychological and pedagogical literature and courseware of the Russian and foreign
authors and the results of the research allowed revealing a contradiction between:

- the required and real level of formation of professional competence among students and young
teachers;

- the need for ensuring continuity in the development of professional competence of students and
young teachers and discrete nature of its development at the university and initial postgraduate stages.

The objective of research is to reveal, prove theoretically and evaluate pedagogical conditions
providing continuity in the development of professional competence among students and young teachers.

The object of research is the development of professional competence of teachers in the system of
continuous pedagogical education.

The subject of research is pedagogical conditions for the development of professional competence
among students and young teachers.

The hypothesis of research is that the continuity in development of professional competence of
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teachers at the university and initial postgraduate levels can be provided if there will be created the
following pedagogical conditions:

- to define theoretical bases of development of professional pedagogical competence of teachers;

- to carry out early diagnostics of formation of professional competence among future teachers and
young specialists;

- to form a need for professional self-education among students and young specialists;

- to define readiness of experienced teachers for mentoring students and young teachers on
development of their professional competence;

- to develop and evaluate the courseware providing development and self-development of
professional competence of future teachers and young specialists on the basis of person-centred and system-
activity approaches;

- to organize the joint coordinated activity of a higher education institution, education governing
bodies and educational institutions, aimed at the development of professional competence of young teachers.

The tasks of research are as follows:

1. To specify the essence and content of the research basic concepts: “competency-based approach”,
“competence”, “key competence”, ‘“competency”’, “key competency”, “professional competence”,
“pedagogical competence”.

2. To develop and approve the model of ensuring continuity in development of professional
competence in the system “student — young teacher”.

3. To theoretically prove and approve the pedagogical conditions providing continuity in
development of professional competence in the system “student — young teacher”.

4. To generalize the results of research on the problem of ensuring continuity in development of
professional competence of students and young teachers.

The theoretical and methodological background to research consists of the modern theories and
concepts:

- acmeological regularities of professional and personal development of a teacher (O. S. Anisimov,
A. A.Bodalev, N.F. Vishnyakova, A. A.Derkach, N.V.Kuzmin, A.K.Markova, I.P.Rachenko,
V. S. Reshetko, I. P. Semenov);

- conceptual bases of continuous pedagogical education presented in the works of G. A. Bordovsky,
B. Z. Vulfov, B. S. Gershunsky, V. G. Vorontsova, T. A. Kaplunovich, R. A. Islamshin, R. M. Sheyrazina,
S. G. Vershlovsky, L. N. Lesokhina, V. G. Onushkina, T. V. Shadrina;

- theoretical bases of the person-centered training (E. V. Bondarevskaya, V.V. Serikov, L. S.
Yakimanskaya, L. V. Shkerina, V. A. Adolf (Adolf, 1998), G.S. Savolaynen, M. B. Shashkina,
M. V. Litvintseva, N. G. Kalinikova);

- technological approach in training (V.P.Bespalko, G.K. Selevko, A.I. Akhulkova,
L. K. Grebenkina, E. Zeer, A. M. Kushnir);

- personality development (L. I. Bozhovich, L.A. Venger, V.P. Zinchenko, V.S. Mukhin,
V. A. Petrovsky);

- competency-based approach in the system of continuous pedagogical education (V. A. Bolotov,
N. A. Prokhorov, O. A. Bulavenko, A. Andreev (Andreev,2005), E. Zeer, 1. A. Zimnyaya, O. V. Akulov,
P. D. Kukharchik, O. A. Kozyrev, N. A. Voynova, G.F. Shaydullina, A.V.Barannikov, Yu. G. Tatur
(Tatur, 2007), O.E.Lebedev, L. Yu.Krivtsov, A.Yu.Petrov, E.V.Grigorieva, T.V.Ivanova,
V. N. Vvedensky, O. Larionova, M. V. Alekseev, N. V. Kuzmina, A.F. Prisyazhnaya, E. G. Islamgaliyev,
A. N. Dakhin, G. Selevko, L. V. Shkerina, V. I. Blinov).

The research was conducted on the basis of the State Educational Institution of Higher Professional
Education (SEI HPE) “The Mari State Pedagogical Institute n.a. N. K. Krupskaya”; the SEI HPE “The Mari
State University”; the Department of Education of the Administration of the urban district “City of Yoshkar-
Ola”; the Municipal educational institution (MEI) “The Bauman Lyceum”, the MEI “Gymnasium Ne 4 n.a.
A. S.Pushkin”, the MEI “Lyceum No. 11 n.a. T.I. Aleksandrova”, the MEI “Gymnasium n.a.
S. Radonezhsky”, the MEI “Secondary General Education School Ne 17, the MEI “Secondary General
Education School Ne 157, Petyaly Center of Education.

In the experiment participated 335 respondents, among them there were 174 students, 84 young
specialists, 51 teachers-tutors.

Upon the research the theoretical importance is determined: the conducted research broadens modern
views of the objectives, principles, forms, showings, criteria, essence and specifics of the development and
self-development of professional competence among students and young teachers, making a certain
contribution to the theory of continuous pedagogical education at two fundamental stages (university and
initial postgraduate) taking into account modernization, features of development of a regional education
system. The following regularities are determined: efficiency of development of professional competence of
young specialists such as didactic, educational, communicative and research competencies increase in
the conditions of system-activity and person-centred approaches to implementation of the program of
studies. The number and content of modules of the program of studies is in direct dependence on the results
of diagnostics of formation of young specialists’ professional competence. The organization of the joint
coordinated activity of a higher education institution, education governing bodies and educational
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institutions promotes more efficient development of young specialists’ professional competence. There is
also determined the practical importance, consisting in the fact that the elaborated program on development
of young teachers’ professional competence on the basis of system-activity and person-centred approaches is
successfully approved in the course of an annual intramural and extramural studies of young teachers. This
program can be used by the staff of professional development system, offices and departments of education.
The created diagnostic techniques defining professional competence of students, young teachers and
teachers-tutors are approved in the course of experimental activity and can be successfully applied both
in the university studies, and in the professional development system.

Summing up the results of the conducted research, we should note the successful theoretical and
methodological approaches, the results of which have been received after solution of the set of problems, to
define new prospects for further researches.

The carried-out analysis of the national and foreign psychological and pedagogical literature testifies
that the problem of development of professional competence among students and young teachers is of
current interest. We revealed essential characteristics of the research basic concepts “competency-based
approach”, “competence”, “key competence”, “competency”, “key competency”, “professional competence”,
“pedagogical competence”. Thus, professional competence of a teacher, being a difficult and
multidimensional concept, is treated as a unity of theoretical and practical readiness. It is based on
transformation of integrated psychological and pedagogical, methodical knowledge, personal qualities into
pedagogical competences showed in pedagogical abilities, the abilities characterized with a set of valuable
orientations, motives and requirements for pedagogical improvement and self-development of the teacher’s
personality.

Development of the teacher’s professional competence is considered in conditions of the system of
continuous pedagogical education. It is connected with ensuring the principle of continuity at the university
and initial postgraduate stages. We developed and approved the pedagogical conditions promoting
continuity in the system “student — young teacher” that in turn influences the efficiency of development of
professional competence.

Pilot testing of ensuring continuity in development of professional competence of future teachers and
young specialists assumes diagnostics of difficulties in development of professional competence of future
teachers, development and approbation of the program of advanced training courses for young specialists on
the basis of modular approach and description of results of the forming experiment.

1. We conducted research among 174 students of the 4™ and 5™ years of studies of the Faculty of
Philology and Journalism, Faculty of Foreign Languages, Institute of Finno-Ugric Sciences, directed at
identification of the main difficulties in the course of teaching practice. There was studied motivation for
teacher's profession, the main difficulties in development of didactic, educational, communicative
competences, the organization of instructional support services to teachers-tutors.

2. The greatest didactic difficulties of students arise in application of nonconventional forms and
training methods; lesson introspection; control and evaluation of pupils’ knowledge; discipline organization
during lessons; activation of pupils’ cognitive activity; ability to bring the contents, applied forms, methods
and tutorials into accordance with the set goals.

By the end of the experiment there were fixed improvements in the ability to explain training
material; organization of review of training materials; application of didactic training resources; organization
of pupils’ independent work; creation of a situation of success and stimulation of educational motives;
formulation of purposes and problems of a lesson; ability to communicate with pupils.

In the development of educational competence the major difficulty for students was the application of
technical means during a class hour and out-of-class activity.

3. In many respects difficulties during teaching practice were arising because of students’ non-
formed communicative competence: in communication with pupils there were more difficulties among
students of 4 m/r; in communication with homeroom teachers-tutors serious difficulties were met by
students of 4 r/f, 5 r/f; in communication with school administration there were serious difficulties among
students of 4 r/f; in communication with school teachers there were difficulties for students of 4 r/f, 4 r/a,
41/i,4 m/a, 5St/f, Sr/a, 5 m/r, 5 i/o.

To develop the above mentioned competences it is necessary to apply the person-centred approach in
work with future teachers and young specialists to achieve positive results in their professional development.

4. In modern society there is a situation when not all students of pedagogical specialties are focused
on the teaching profession. At different faculties the motivation for the teaching profession is shown
differently. For example, 80% of students of the group 5 r/f are purposefully going to work at school,
students of 4 m/r have a lower result — 54%. It is connected with the fact that at the Faculty of Philology and
Journalism there were special courses where students were trained for working at school.

5. We developed and approved the program of advanced training courses on development of
professional competence of young teachers consisting of the modules (didactic, educational, communicative,
research, personal competence) which were determined by the results of diagnostics that revealed the main
difficulties in the teachers’ professional activity.

6. In the development of young teachers’ didactic competence the positive dynamics has been
observed: in creation of a situation of success and stimulation of pupils’ educational motives (improvement
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for 30%); in activation of pupils’ cognitive activity (improvement for 26%); in application of non-
conventional forms and training methods (improvement for 13%).

7. In the development of young teachers’ educational competence the positive dynamics has been
observed concerning selection of contents, forms, methods of a class hour and out-of-class activities
(improvement for 9%); application of non-conventional forms, methods of conducting class hours and
out-of-class activities (improvement for 21%); application of technical means of conducting class hours and
out-of-class activities (improvement for 6%); ability to carry out introspection of class hours and out-of-class
activities (improvement for 17%).

8. In the development of communicative competence the positive dynamics has been observed
concerning communication with pupils’ parents (improvement for 14%); communication with pupils of
a class (improvement for 13%); communication with teachers-tutors (improvement for 3%); communication
with school administration (improvement for 2%).

9. Components of research competence are the following: ability to conduct pedagogical search,
initiative and general erudition. The general erudition is shown among 81% of teachers (improvement for
28%); ability to carry out pedagogical search — among 58% (improvement for 27%); initiative — among 54%
(improvement for 28%).

In addition to research competence we referred such indicators, as diagnosing of pupils’ skills and
learning abilities; implementation of diagnostics of a class collective; diagnostic selection of the main tasks
in the course of training and education; ability to analyse results of the carried-out diagnostics and to predict
further teaching and educational work with pupils; ability to use modern pedagogical technologies in the
course of training and education.

10. Studying personal qualities of young teachers in professional activity, we marked out personal
competence. According to headmasters of educational institutions and teachers-tutors, the labour discipline
improved for 23%, in its turn, performance of public instructions — for 16% and morality — for 11%.

11. Young teachers at the beginning and at the end of the forming experiment evaluated their
professional pedagogical activity on a 10-point rating scale (Table 1): 1 point — very low level; 2 points —
low; 3 points — below average; 4 points — slightly below average; 5 points — average level; 6 points — slightly
above average; 7 points — above average; 8 points — high; 9 points — very high; 10 points — the highest.
The number of the young specialists rating their activity as 8 points (improvement for 28%) and as 7 points
(improvement for 8%) increased. The number of the teachers rating their activity as 5 points (by 13%), as
6 points (for 9%) and as 10 points (for 2%) has decreased. Thus, at the end of the experiment the most part
of young teachers rated themselves as 8 points evaluating their professional activity, but nobody rated as
10 points.

Table 1. Satisfaction of young teachers with their pedagogical activity

Evaluation of degree of satisfaction with pedagogical % of young specialists
?fgvéti 56789 10) Method of self-rating
Experiment
Beginning End Dynamics

1 point — very low level 0 0 0
2 points — low 0 0 0
3 points — below average 5 0 0
4 points — slightly below average 5 0 0
5 points — average level 21 8 -13
6 points — slightly above average 24 15 -9
7 points — above average 34 42 +8
8 points — high 7 35 +28
9 points — very high 0 0 0
10 points — the highest 2 0 2

It should be noted that positive results of the research were promoted by the fact that young
teachers had teachers-tutors: for 67% of young elementary school, History, Russian teachers, for 71% of
foreign language teachers. At the final lesson talking with young teachers we found out that all teachers
work at school with pleasure. The carried-out course training on development of professional pedagogical
competence of young specialists, participation in the competition “The Best Young Teacher” where positive
results of professional activity were shown, passing of certification and category improvement promoted
their creative development. Besides, 20% of teachers decided to be engaged in further research activity,
considering that a teacher-researcher could make an essential contribution to school development. Cadets
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actively participated in a methodological seminar (Lake Yalchik), in the All-Russian scientific and practical
conferences (Kazan, KSU; Yoshkar-Ola, MarSU); they have publications on subjects connected with
a problem of their research.

Ensuring continuity in the development of professional competence was reached while observing
the following pedagogical conditions: carrying out runtime diagnostics of formation of professional
competence among students and young teachers, readiness of teachers-tutors for tutorial activity;
development and approbation of the program of a year intramural and extramural course training of young
specialists on the basis of the person-centred and system- activity approaches (contents of modules is
interconnected with results of the diagnostics of formation of professional competence); the organization of
the joint coordinated activity of a higher education institution, educational bodies and educational
institutions.

As a result of the research there was developed and approved the model of ensuring continuity in
the development of professional competence in the system “student — young teacher”, including the
objective, tasks, principles, pedagogical conditions for ensuring continuity, forms of courses of development
of professional competence among students and young teachers and the result.

In the course of carrying out the forming experiment the positive dynamics in the development of
professional competence (didactic, educational, communicative, research, personal) both among students
and young teachers was observed. Indicators and criteria of formation of these types of competences were
defined.
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Blinova, M., Zagainovs, I. PROFESIONALAS PEDAGOGISKAS KOMPETENCES PILNVEIDOSANA
Krievijas izglitibas modernizacijas koncepcijas un Bolonas procesa ietvaros rodas nepiecieSamiba atfistit pedagogu profesionalo
kompetenci. Profesionalas pedagogiskas kompetences attistibas problama rodas arf ievieSot jaunas paaudzes augstakas profesionalas izglitibas
valsts standartus, kur svarigs aspekts ir pedagoga kompetencu struktiiras veidosana sekmigai profesionalajai darbibai inovativa izglitibas
vide.
Atslegvardi: profesionalisms, kompetence, jaunais pedagogs, diagnostika
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The subject of this work has considerable importance, especially in modern conditions of construction of a single global
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Introduction

Today, experts in education call distance learning “the educational system of the XXI century”.
According to foreign experts, by the end of the XXI century, a minimum level of education required for
the survival of humanity, will increase. The experience of Russian non-state distance learning centres shows
that the cost of preparing their professionals makes up about 60% of the costs in full-time education.
The relatively low cost of training provide the highest concentration of the material and its unification,
the orientation of the large number of students, more effective use of training areas and technical facilities.
Experts predict that in the next five years, two thirds of the students in the developed world will learn
remotely.

Distance education is a high-tech product of scientific and technological revolution, the widespread
use of the idea of a marketing approach to serving students, which explains its active worldwide distribution.
Modern technologies are the link between the student and the teacher, who can share thousands of miles
away. Education is a corporate network, via the Internet, e-mail and through other modern means of
communication.

The Russian Federation shall establish federal state educational standards and support various forms
of education and self-education [1].

Distance learning is a democratic, simple and free system of education. It was invented in the UK and
is now being actively used by residents of Europe, to obtain additional education. According to the
Constitution, everyone has the right to education. One can say with certainty about the gradual blurring of
the boundaries between education systems that have formed in different countries. Migration processes,
acquiring global character, forcing universities to follow the principle of “our diploma — for a citizen of
the world”. In this context, distance learning, more recently taken as an auxiliary component to separate
a more independent, well-built system of education, almost all countries, and educational institutions.
It allows two basic principles of modern education — “Education for All” and “life-long education”. And it is
an objective reality. A number of universities such as Cambridge University, Harvard University, MIT, New
York University, and other prestigious universities of the world, that's no longer a one-year remote sensing
technology is used in various fields.

On March 2, 2012 Russian President Medvedev signed the law “On Education” [2]; according to it,
in terms of the use of e-learning, distance learning technologies will help boost the number of students
opting for distance learning. In turn, this will help boost the quality of education provided that the following
conditions are met:

1) student's desire to acquire knowledge and his ability to learn independently;

2) the presence of the university quality software distance education process and a good electronic

content;

3) ahigh level of faculty members.

At the present stage distance learning is based on the application of the following main elements:

1) communication media (television, radio, information communication networks, mail);
2) methods are dependent on the technical environment of information exchange.

The increase in the number of students mastering basic remote education programs, due to objective
circumstances:
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1) bringing order to the work of the missions of higher education institutions, in which the first
training sessions were conducted in violation of the laws of the Russian Federation in the field of
education;

2) the desire to minimize the costs of university training related to the rental of educational areas,
travel and salaries of the teaching staff;

3) growing need for young workers to acquire knowledge in the leading educational institutions of
other cities and regions without significant material costs and separation from employment.

They are the ones who find it difficult to attend training sessions at a specific place and at a fixed

time. These primarily include:

1) employees of corporations — they can get the necessary training, re-training and re-training
within their organizations, often without even leaving their jobs, which significantly reduces
the cost of corporate training;

2) university students living in remote areas — they are geographically isolated from the academic
and research centres, which are located very uneven and concentrated in a few, usually large
cities that almost cuts the opportunity to get the desired high-quality education a significant part
of the population, as it does not only full-time, but part-time form of traditional teaching
involves travel to a large university town and paired with these trips and numerous household
financial burden for the student (and the organizational complexity of the educational process
for administrators and teachers) are adjacent to the group of foreign students;

3) those who are busy most of the day at work;

4) “Young mothers” and other people who are forced by family circumstances to stay constantly at
home, but wishing to return to work in the future, and for this purpose to get (or improve) their
education;

5) people suffering from severe physical disabilities and not leaving the limits of their homes — are
increasingly disabled rehabilitation centres and similar organizations are turning to e-learning in
relation to the improvement of the input and output of information in a computer, and developed
medical software products that enable offset the effects of different (especially neurological)
disorders, and even improve the condition of the patient, can be easily integrated in the remote
system.

According to foreign statistics, most of the distance students, frequently they are people after 25 years
of age who are already working and want to expand their professional knowledge without giving up the job.

Distance learning is suitable for learning in all areas. It easily solves the problem of shortage of
highly qualified teachers (as well as established distance learning course can easily be replicated) and allows
any student to learn from the best teachers. However, this is nothing more than a tribute to tradition. Now
e-learning can be successfully applied in the humanities. In particular, distance learning systems with their
capabilities embedded in the course of images, sound and video files are very easy to perceive information.
However, at present, difficult to teach via distance learning some creative professions (painting, acting, some
applied crafts).

Distance learning is embedded perfectly into the traditional system of education, which it is a part,
i.e., training can be both fully remote or in part. For example, lectures and examinations are held in the form
of distance, and laboratory work — in person; employment at one of the full-time teachers, and others —
remote, or all classes full-time, and all the advice — remote. In distance education, is easy to implement
training on the individual program and individual schedule. However, keep in mind that the legislation of
the Russian Federation defines distance learning as a form of employment. Amendments to the laws
“On Education” [3] and “Higher and Postgraduate Professional Education” [4], in which distance education
is equated with the rights of the traditional forms of training have been successfully adopted by the State
Duma of the Russian Federation of December 25, 2002.

The effectiveness of e-learning is achieved by the most complete and accurate harmonization of
educational standards and opportunities for students. Taking into account all the temporal and territorial
limitations faced by the teacher and the student. Typically, training is carried out using several means of
communication at the same time that allows the student to not only develop good study material, but also
learn in the process of learning with the latest achievements and developments in their respective fields of
expertise. Distance learning allows the teacher to easily implement continuous monitoring of student
learning activities. In the automated control system of distance learning acquired knowledge can be very
detailed and almost constant and independent of the teacher.

It should be noted that in general the formation of the distance is much cheaper than traditional
education system. First of all, it is because there is no space for which we would have to pay rent. Thus,
distance education is more affordable than the formation of the traditional scheme.

Distance learning has an increasingly important role in the modernization of education. According to
the order of the Ministry of Education and Science of the Russian Federation of May 6, 2005 “On the Use of
Distance Learning Technologies” [5], the final test at training with the DOT (distance learning technologies)
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can be conducted in person or remotely. The State Duma is considering a draft amendment to the law on
education related to distance learning.

Now almost all Russian universities are involved in this process. How effective some kinds of
distance learning are, it depends on four factors:

1) effective interaction between the teacher and the student, in spite of the fact that they are
separated by distance;

2) used in this educational technology;

3) efficiency of the developed teaching materials and methods of delivery;

4) performance feedback [6].

Everyone can be educated through distance learning. There are no age and territorial, educational,
professional restrictions; there are almost no restrictions on health grounds. Distance learning students can
not only be students in the traditional sense of the word, but also students (and even pre-school children),
and, most important — employees of the organizations engaged in corporate training for their staff.

The advantages of e-learning compared to traditional forms of education for students are as follows:

1) training at any time and in any place where there is a computer with Internet access, which is
especially important for those working and provides educational opportunities for those who for
reasons of health in general can not leave his house;

2) learning from the best teachers;

3) implementation of the curriculum and individual study plan;

4) the objectivity of the evaluation system of knowledge and independence from the teacher;

5) the use of continuous consultation with the teacher and the student has a constant contact with
other students, which contributes to the implementation of group work (e.g. course);

6) no problem finding and acquisition of teaching materials and tools, as the student has access to
a set of required training materials immediately upon enrolment;

7) effective training for much-needed integral specialties;

8) less expensive than traditional forms of learning.

There are the following advantages of e-learning for educational administrators:

1) attract the best teachers to collaborate regardless of where they live, which is particularly
important for educational institutions that are not in the most densely populated regions;

2) reduction of costs per student in training a large number of students;

3) part of the traditional system of education;

4) no problem having a lot of classrooms, replacement of diseased teachers, individualization of
the curriculum.

The advantages of distance learning for teachers are as follows:

1) the changing role of the teacher and the expansion of its capacity — the automation of virtually
all processes, except for the personality of the teacher;

2) teaching and learning materials and attendance regardless of employment at home (for example,
women who are bringing up young children) and health status (for example, an elderly
experienced teachers);

3) free schedule opens up wide possibilities for combining jobs, as required office hours may be
reduced to a minimum.

The study and peer review of universities, organizing distance learning, allows to highlight the range
of problems faced by the students and teachers implement distance education technologies.

1) definition content (the content of teaching material) — a short course of lectures 1-2 scans with
the help of special equipment textbook questions for self, thesaurus, reference materials for
testing the knowledge gained;

2) not always scientifically justified the optimal ratio of the studied theoretical material and
practical exercises, exercises for independent work;

3) organization of cognitive activity of students — software used in distance learning technologies
are often trained teaching material from all the subjects studied in a semester or even a school
year. However, access to training material can be opened on the first day of training, without
a logical and meaningful sequence of learning a variety of disciplines, established
interdisciplinary connections. As a result of repeated attempts by the student passing the test
picks up the necessary answers and receives a positive evaluation without a thorough study and
understanding the learning material;
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4) significant costs to the organization of the work of tutors, technicians, providing distance
education — a student for a long time cannot get an answer to a question, the teacher
consultation, evaluation or review of doing school assignments.

Existing problems demotivate learning and cognitive activity of students and negatively affect
the prestige and quality of distance education.

The disadvantages of distance learning are as follows:

1) difficult to identify students — it is impossible to see who takes the test, but trying to make up for
this deficiency, educational institutions, practicing distance learning program and include
a mandatory full-time session that students take, for example, in the computer lab. Foreign
educational institutions to use for distance learning have created a network of authorized persons
who have the right to testify that the exam handed the type of person who has been declared, and
thus solve the problem. In the Russian Federation, the network is just beginning to develop;

2) limit the use of fully interactive e-learning — insufficient bandwidth telephone lines in some
regions of the Russian Federation and neighbouring countries to conduct training and
examination teleconferences.

Accounting for patterns of learning and cognitive activity allowed us to determine the basic
educational requirements for the tasks for independent work of students studying remotely:

1) the complexity of the task and the form — they are designed to provide study and understanding
of educational material, evaluation, definition of the relationship and the relationship with
the previously studied material, reinforcement and application of knowledge in practice.
Execution of learning activities must end one week before the scheduled date of the final test,
the teacher had the opportunity to check them out, set the assessment and decide whether to
admit a student to the test or examination;

2) accounting training and cognitive capabilities and preparedness of students in a particular
academic discipline in determining the complexity of the job. For the most talented students and
provides additional teaching assignments;

3) clarity, conciseness and clarity of tasks — if necessary, they can be supplemented by reference to
the source where you can find the material, allowing to perform a task or make reference to
the curriculum, which contains educational literature.

The specific tasks.

The quality of distance education depends on a clear, coordinated work of teachers, tutors and
technical personnel to ensure the implementation of distance learning technologies. Them by working
together to build a sequence, and the time required for other courses, eliminate duplication and overlap it in
the study of related disciplines.

It is essential that all inquiries about the difficulties encountered in the development of educational
material, technical failures, all the questions that do not require consultations with the teacher, the students
received a response within one hour. As practice shows, the violation of these terms significantly reduces the
learning motivation of students.

Currently, the most promising is the online interaction with students through information and
communication networks, especially the scale of which is allocated among Internet users. Back in 2003,
the initiative group ADL started developing a standard remote interactive learning SCORM, which involves
the widespread use of Internet technologies. Introduction of standards contributes to a deepening of
requirements to the e-learning and software requirements. Available Russian software developments are
widely used by both domestic and foreign organizations that provide services for distance education.

Distance learning applies to the particular form of education (along with full-time, part-time, evening,
external studies). The use of distance learning technologies allows you to:

1) create a unified educational environment (especially useful for corporate training);

2) to train a large number of people;

3) improve the quality of education through the use of modern tools, the bulk of digital libraries;

4) reduce the costs of training (not required costs for rent, travel education, both students and
teachers).

Distance learning, carried out by means of computer telecommunications has the following forms of study:

1) chat sessions — training sessions carried out with the use of chat technology, they are carried out
synchronously, i.e. all participants have simultaneous access to the chat;

2) web classes — remote lessons, conferences, seminars, business games, labs, workshops and other
forms of training sessions conducted by means of telecommunications and other opportunities,
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“World Wide Web”; chat sessions from web forums differ possibility of more long-term (multi-
day) and asynchronous nature of the interaction between students and teachers;
3) teleconference — based on the mailing list by e-mail.

The main conditions for effective teaching are the following principles for the conduct of training [7]:

1) training must be planned and managed;
2) learning objectives must be consistent with the student's individual goals;
3) training is designed to fill the gaps in knowledge and skills.

In addition, there are forms of distance learning, where learning materials are sent by mail to the
regions. A student, who is constantly performing practical tasks, becomes resistant automated skills.
Theoretical knowledge is assimilated with no additional effort, organically woven into training exercises.
Formation of theoretical and practical skills obtained during a systematic study of the materials and listening
to and repeating the exercise for the speaker to the audio and video media (if any).

Conclusion

Thus, distance education is not a panacea for all the problems in modern education, as yet not fully
utilized the resources of Internet technologies and e-learning opportunities. Indisputable is one — distance
learning provides an excellent opportunity to study human life at their own pace, regardless of time and
location in space and gives priority to the needs of each individual.
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Jefremovs, A. TALMACIBAS SISTEMA

S1 darba téma ir nozimiga un aktuala, Tpadi apstaklos, kad izglitibas procesa ietvaros tiek veidota vienotd pasaules
informacijas telpa. Svarigaka talmacibas pazime, tas veido$anas un attistibas raditajs ir batisks interneta lietotaju skaita pieaugums,
ko liela méra nosaka plaa interneta tehnologiju lietosana, nepiecieSamiba tirgli p&c augsti kvalificétiem kadriem, kas paredz
iedzivotaju sociali tiesisko aktivitati. Talmaciba dod iesp&ju iegiit otru augstako izglitibu vai arT paaugstinat kvalifikaciju. Kontrole
tiek nodro§inata ar tradicionalajam metodém vai ari izmantojot informacijas tehnologiju lidzeklus. Nav apSaubama ari §is t€mas
nozimiba no tiesibu un psihologijas viedokla.

Atslégvardi: talmaciba, interneta lietotaji, interneta lietotaji, nodarbibas ¢ata, telekonference

E¢pemo, A. CHCTEMA TUCTAHIIMOHHOI'O OBYYEHUSA

Tema HacTosiel pabOThl MMEET 3HAYUTEIBHYI aKTyalbHOCTb, OCOOCHHO B COBPEMEHHBIX YCIIOBUSIX MOCTPOCHHUS €IUHOTO
MHpPOBOr0 HH()OPMALIOHHOIO MPOCTPAHCTBA B paMKax 00pa30BaTENBHOrO Iporecca. BakHeHIINM NpU3HAKOM JUCTAHLIMOHHOTO
o0y4eHHs, MOKa3aTelieM €ro CTAHOBJICHHS U PAa3BUTHS SBISETCS CYLIECTBEHHOE YBEJIMYCHHE KOJMYECTBA HMHTEPHET-
I0JIb30BATENICH, YTO BO MHOT'OM OIPEICISICTCS IIMPOKKM PUMEHEHHEM HHTEPHET-TEXHOJIOTHH, BO3PACTAOIIMMH TTOTPEOHOCTIMU
pBIHKa B BBICOKOKBAJIH(HUIMPOBAHHBIX KaJpax, MPEANOIAraloliX COLHAIbHO-IIPABOBYIO aKTUBHOCTh TpaXKAaH. JIMCTaHI[MOHHOE
o0yueHHe 1aeT BO3MOKHOCTD MOJyYUTh BTOPOE BBICIIEE 0Opa30BaHIE HIH MOBBICUTH KBaTH(pUKAIi0. KOHTPOIb 0CyIIecTBIsETCS
TPAAUIMOHHBIMA METOJIAMU MJIM C UCIOJIb30BAHUEM HH(OPMAIIOHHO-TEXHOJOTHUECKHUX CPEICTB. 3HAYUTESIBHOCTD JJAHHOW TEMBI
C TOYKH 3pEHHUsI IPaBa U MCUXOIOIHH TAK)KE HECOMHEHHA.

KiioueBble ¢j10Ba: IUCTAHIMOHHOE 00yYeHHE, HHTEPHET-I0Ib30BATENN, HHTEPHET-TEXHOIOTHH, YaT-3aHsTHsI, BeO-3aHATHSI,
TeJICKOH(EPEHIINU
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Students’ knowledge assessment is one of the most significant issues in education. The assessment process lets the teacher and
the student know about the student’s progress. Students’ performance assessment is a helpful learning experience; it provides
constructive feedback for both the teacher and the learner as it helps measuring learning outcomes. Students are required to undergo
regular assessment as part of their ESP course. Assessing students’ performance is always a challenge no matter what the delivery
format. This paper addresses some issues related to assessing students’ performance in the ESP course including the basic assessment
formats, assessment criteria, validity and objectivity of the assessment.

Keywords: higher education, English for Specific Purposes (ESP), assessment

1. Introduction

Assessment of students’ knowledge is one of the most important issues in higher education.
Assessment can be defined as “any method used to better understand the current knowledge that a student
possesses”, which implies that “assessment can be as simple as a teacher’s subjective judgment based on
a single observation of student performance, or as complex as a five-hour standardized test” [1].

The assessment provides the teacher and the student with necessary information about the student’s
progress. Students’ performance assessment is a helpful learning experience; it provides constructive
feedback for both the teacher and the learner as it helps measuring learning outcomes. Students are required
to undergo regular assessment as part of their ESP course. Assessing students’ performance is always
a challenge no matter what the delivery format. The types of assessments selected should be appropriate for
a particular study course. Besides, we have to take into consideration a few factors that may influence the
assessment of the English language learners [2]:

1. Language factors:
=  Different linguistic backgrounds
= Varying levels of proficiency in English
=  Varying levels of proficiency in native language
2. Educational background factors:
=  Varying degrees of formal schooling in native language
= Varying degrees of formal schooling in English
= Varying degrees of exposure to standardized testing
3. Cultural factors: a wide range of cultural backgrounds.

On the one hand, to create an assessment procedure is rather easy, but to create a good assessment
procedure is extremely difficult. It should suit several requirements. First of all, all exercises and tests for
check-ups should be valid, concise and fair. Of course, it’s a great challenge to make up assessment tests,
especially tests, which are not predictable and fair, that is, all the possible options of the answer should be
foreseen. Another point an ESP teacher should consider is: every time we should decide what we are going
to assess, what is more important for us — language skills or students’ knowledge of the subject. This paper
addresses some issues related to assessing students’ performance in the ESP course including the basic
assessment formats, assessment criteria, validity and objectivity of the assessment.

2. Basic Types of Assessment in the ESP Course

Methodologists offer different terms to characterize different modes of assessment.
Formative assessment (also called “diagnostic testing”) comprises formal and informal assessment
procedures used by teachers for modifying teaching and learning activities to improve student achievement
[3]; it normally involves qualitative feedback for both student and teacher, the focus being on content and
performance [4]. Formative assessment is carried in the course of studying to monitor the students’ progress,
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i.e. to make them learn more effectively. Summative assessment is another type of assessment. The name
speaks for itself. This is a test or tests that are carried out at the end of the course to see what results he/she
has achieved. Summative assessment seeks to monitor educational outcomes, often for purposes of external
accountability [5].

We are for continuous, formative assessment as it gives us a more objective picture of the knowledge
acquired than final, summative assessment. One can also find other terms to define different modes of
assessment. For example, external, tutor, peer assessment, and self-assessment. “Pass and fail” tests are
perceived well by language students. The standard mode of assessmentis tutor assessment, which is
conducted regularly. External assessment is conducted by an external organisation.

In the ESP course, teachers can actually make a lot of assessment. Traditionally ESP teachers use
various in-course assessment procedures including regular class evaluations and observations (that offer
excellent feedback about the students’ performance). They also evaluate their students’ knowledge by giving
examinations and tests. The instructor may employ subjective assessment, such as essays, extended-response
questions and teacher observation of performance, in which the teacher’s judgment determines the grade,
and objective assessment, such as multiple-choice tests, which are practiced not only as one of the most
popular forms of the final test, but also during the whole course of instruction.

Objective question types involve true/false answers, multiple choice, multiple-response and matching
questions. Typically, language teachers employ multiple-choice test items format, since multiple-choice test
items provide greater coverage of study material and they can cover a wide range of difficulty levels; tests
items are normally easily scored and graded and they require less time for test takers to answer. It should be
mentioned that objective assessment does not always inform teachers about their students’ ability to
communicate what has been learned as well as their ability to collaborate with other students for solving
more complicated problems. That is why a subjective assessment is needed to compliment the objective
assessment.

Pre-testing (a preliminary test) may be used to find out if students meet the basic knowledge and skill
levels required in order to work with current study materials — to determine the students’ readiness for an
educational experience or course of study. Depending on the results of the pre-testing ESP teachers can
challenge their students by providing enriching activities or accelerating the pace of instruction. If certain
students do not show mastery on a pre-test, the test provides teachers with knowledge of what particular
skills the students have mastered. Thus, teachers will be able to focus on the needs of their
students. Teachers can save time by using online resources for pre-testing and regular testing as well.

For instance, computer-based testing (e-testing) in the English language has become a good tradition
in Transport and Telecommunication Institute (TTI). The teachers of the Linguistics Department have
developed an original online English language test. This diagnostic test is aimed at monitoring progress
students have made in mastering their language skills. E-testing is very important for TTI teachers as it
collects necessary statistics and provides the opportunity to offer ways of improving the learning process.

Using the obtained data TTI language teachers can design their lesson plans to strengthen weak areas
or enrich strong ones. Self-assessment types of assignments (games and quizzes, simulations, peer reviews)
are rather helpful for providing quick students’ feedback as well. Peer assessment is quite popular among
ESP teachers as it may be less traumatic for students, especially first-year students, and at this period of the
time, when they don’t know each other very well, may be quite objective. Self-assessment is also
widespread in higher education institutions, since students monitor their own progress; this way, a certain
degree of responsibility for learning is transferred to students.

In a lot of cases language teacher can use open-book assessment provided the time for such a test is
limited. Such tests enable a teacher to see how well and how quickly students can use resources that are at
their disposal in order to perform certain tasks.

Speaking about different modes of assessment we should pay attention to the length of tests. It’s
evident that mid-term, regular assessment such as dictations, quizzes, grammar tests, etc. must be short.
Practice shows that short quizzes, dictations conducted at the end of every theme help students achieve good
results at the end of the course. From our practice, we can also say that the task for the students to prepare
short check ups for their fellow students help them to consolidate their knowledge. It should be also noted
that in the ESP course, assessment should not be left to the end of the course.

3. Assessment Criteria, Validity and Reliability

The most disputable questions in the domain of students’ knowledge assessment are the criteria and
objectivity of assessment. Written tests are traditionally considered to be more objective, but the validity of
the results depends a lot on the quality of the tests. Quite a lot of students manage to get positive results
using “random choice” technique. Then in teaching a foreign language there are skills (speaking, for
example) that should be checked orally, and it’s almost impossible to exclude subjectivity in assessment,
though different scales have been worked out. Besides, we can’t but speak about the quality of the teaching
materials.
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It’s vital to think carefully about the criteria for assessment. The criteria can be based on the ESP
course aims. The assessment process should be aligned with the learning outcomes, which are concerned
with the achievements of students. The learning outcomes are expressed in terms what students are expected
to know and be able to do after completing the ESP course. In their work, ESP teachers make use of The
Common European Framework of Reference for Languages: Learning, Teaching, Assessment (CEFR) —
a guideline designed to describe achievements of learners of foreign languages across Europe [6]. Its main
aim is to provide a method of learning, teaching and assessing which applies to all languages in Europe.
In November 2001, a European Union Council Resolution recommended using the CEFR to set up systems
of validation of language ability. The CEFR adopts an action-oriented approach describing language
learning outcomes in terms of language usage.

The CEFR’s scales of foreign language proficiency are accompanied by a detailed analysis of
communicative contexts, themes, tasks and purposes as well as descriptions of the communicative
competences. The CEFR describes foreign language proficiency at six levels: Al and A2, B1 and B2, Cl
and C2. It also defines three ‘plus’ levels (A2+, B1+, B2+). The CEFR describes what a learner is supposed
to be able to do in reading, listening, speaking and writing at each level (Table 1).

Table 1. Common reference levels (the CEFR) [6]

level group A B C
level grou
— Basic User Independent User Proficient User
name
level Al A2 B1 B2 1 c2
level name Breakthrough or Waystage or elementa Thresheld or Vantage or upper Effective Operational Mastery or proficien
beginner ystag Y intermediate intermediate Proficiency or advanced fyorpl Y
+ Canunderstand and | e Can understand ¢ Canunderstand the | « Can understand the + Canunderstand a wide | « Can understand with
use familiar everyday sentences and frequently main points of clear main ideas of complex range of demanding ease virtually
expressions and very used expressions related standard input on text on both concrete longer texts, and everything heard or
basic phrases aimed to areas of most familiar matters and abstract topics, recognise implicit read.
at the satisfaction of immediate relevance regularly including technical meaning. + Can summarise
needs of a concrete {e.g. very basic personal encountered in discussions in histher + Can express ideas information from
type. and family information waork, school, field of specialisation. fluently and different spoken and
+ Can introduce shopping, local leisure, etc. « Can interact with a spontaneously without written sources,

him/herself and others geography. employment).  « Can deal with most degree of fluency and much obvious reconstructing
and can ask and « Can communicate in situations likely to spontaneity that makes searching for arguments and
answer questions simple and routine tasks arise while travelling regular interaction with expressions. accounts in a coherent
about personal details requiring a simple and in an area where the native speakers quite » Can use language presentation

deseription such as where he/she direct exchange of language is spoken. possible without strain flexibly and effectively | » Can express

lives, people he/she
knows and things
he/she has.

Can interactin a

simple way provided
the other persen talks
slowly and clearly and
is prepared to help

information on familiar
and routine matters.

Can describe in simple
terms aspects of his/her
background, immediate
environment and matters
in areas of immediate
need

Can produce simple
connected text on
topics that are
familiar or of
personal interest
Can describe
experiences and
events, dreams,
hopes and
ambitions and briefly
give reasons and
explanations for
opinions and plans

for either party.

Can produce clear,
detailed text on a wide
range of subjects and
explain a viewpoint on a
topical issue giving the
advantages and
disadvantages of
various options.

for social, academic
and professional
purposes.

Can produce clear,
well-structured, detailed
text on complex
subjects, showing
controlled use of
organisational patterns,
connectors and
cohesive devices.

him/herself
spontaneously, very
fluently and precisely,
differentiating finer
shades of meaning
even in the most
complex situations

Each assessment test must be valid for its use. The concept of test validity is associated with
validating the use of a test in a specific context. Validity can be defined as the scope to which a test
“measures what it claims to measure”; in order to be valid, the inferences made from certain scores must be
“appropriate, meaningful, and useful” [7]. When determining the validity of an assessment test, it is essential
to study the test results in the setting in which they are used. Thus, test validity is connected with the extent
to which an assessment test can be used for making some generalizations about students’ language skills.
According to Dietel et al. [1], test validity is related to the purposes for which an assessment is used: a test
may be be valid for one purpose but inappropriate for other purposes, so it should actually measure what it is
intended to measure. For instance, the ESP test can be suitable for assessing students’ mastery of their
writing skills, but inappropriate for identifying students who have good listening skills.

As said by Dietel et al., another “important characteristic of good assessment information is its
consistency, or reliability”. Reliability is related to repeatedly producing very similar scores. Reliability
(consistence is measure by using different statistical methods. Such factors as poorly written test items or
an excessively broad content area of measure, test items difficulty, imposed time limits, the length of the test
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can lower internal consistency of the test [7], [8], [9], [10]. Therefore, the above issues should be carefully
analysed when designing an assessment test.

So validity and objectivity of the final assessment of the students’ knowledge is still an open question
that needs a lot of discussion and consideration.

4. Conclusions

Students’ performance assessment is a never-ending process, and an issue of heated discussions and
debates. Assessment is an essential part of an ESP course. All assessment needs to be aim-based; it is
important to think carefully about assessment criteria — they should be based on the ESP course aims.

The choice of the assessment form, the number of points a test should consist of, the variety of test
forms depends both on the subject matter or the skills the teacher is planning to check up and also on the
experience the teacher has on compiling and conducting different forms of checkups. As a rule, the more
experienced the teacher, the more valid and reliable are the forms of checkups he/she chooses. Special
emphasis should be laid on the reliability of the tests, that’s why team work is preferable while compiling
tests in order to exclude misunderstanding on the student’s part, and also “double” right answers. So we may
conclude that students’ performance assessment has become one of these eternal issues that need discussion
and reconsideration on a permanent basis.
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Kuzmenko, L., Stukalina, J. STUDENTU SNIEGUMA NOVERTESANA PROFESIONALAS ANGLU
VALODAS STUDIJU KURSA IETVAROS

Studentu zina$anu novértéSana ir viens no svarigakajiem aspektiem izglitibas joma. ZinaSanu novértéSanas process lauj
studentam un pasniedz&am redzet, ka un cik liela méra students virzas uz priekSu. Studentu snieguma novérté$ana ir noderiga
maciSanas pieredze; tas sniedz konstruktivu atgrieznisko saiti gan pasniedz&jam, gan studentam, jo Jauj izm&rit macibu rezultatu.
Regularas parbaudes un novértésana ir obligata ESP kursa sastavdala. Snieguma noveérté$ana vienmer ir izaicinajums, neatkarigi no
parbaudes formata. Sis raksts apskata dazus jautdjumus, kas ir saistiti ar studentu snieguma novértésanu ESP kursa ietvaros, tai
skaita — vérteéSanas pamatformatus, vertésanas kritérijus, vertéjuma pamatotibu un objektivitati.

Atslegvardi: augstaka izglitiba, profesionala anglu valoda (ESP), novértésana
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Ky3bMmenko, JI., Ctykanuna, FO. OHEHKA PABOTBI CTYJIEHTOB B KYPCE
MMPO®ECCHUOHAJIBHOI'O AHI'JIMMCKOI'O

OueHka ypoBHS 3HaHUH CTYIEHTOB sIBIIETCS OAHHM H3 HamOolee BaXKHBIX BOIPOCOB B chepe oOpazoBaHus. OneHKa JaeT
YUYHTENTIO U 00ydaeMoMy HH(OpMaIHIO 0 mporpecce obydaemoro. IIponecc OLEHUBAHUS SIBISSTCS IOJIE3HBIM OIBITOM IS 00enX
CTOPOH; BO BpeMs OLICHMBAHMS IIPENOABATEIIO0 M CTYJCHTY NPEIOCTABISIETCS KOHCTPYKTHBHAs OOpaTHas CBA3b, MOCKOJIBKY
H3MepseTCs pe3ysbTaT 00ydeHus. PeryispHsie OIPOBEPKH M OLEHKH yPOBHS 3HAHHUH SIBISIOTCS 00S3aTElbHBIMHU JJIS CTY/CHTOB,
npoxopmux obydenue o kypcy ESP. OneHuTs ypoBeHb 3HAaHUH CTYJEHTOB BCET/Ia SBIIIETCS CIIOXKHOH 3aauell, HE3aBHCUMO OT
¢dopmbl npoBepku. JlaHHAs CTaThsl pacCMaTPUBAET HEKOTOPHIE BOIPOCHI, CBS3aHHBIE C NMPOOJIEMATHKON OLECHHBAHUS 3HAHMIT
CTY/ICHTOB B pamkax kypca ESP, B Tom umciie ocHOBHbIE (DOpPMAaThl OLICHMBAHHMS, KPUTEPHH OLEHUBAHHs, 0OOCHOBAHHOCTb H
00BEKTUBHOCTH OLIEHKH.

KiroueBble c10Ba: BbicIee 00pa3oBaHue, IpodeccuoHanbHbI anrauiickuii 361k (ESP), onenka
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KNOWLEDGE CREATION APPROACH AT HIGHER EDUCATION
INSTITUTION AS A PART OF HUMAN CAPITAL DEVELOPMENT
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The contemporary economy operates with the brand new concept concerning resources in general and human resource
in particular. One of the most urgent and debated issues is knowledge as an inseparable part of human capital. Global economy is
in the process of transiting to a knowledge economy, which in its turn is a part of an information society. The knowledge resources,
such as know-how or expertise are not less important than the other economic resources, and are active in determining and providing
the success in the industrial economy.

Keywords: human capital, Higher Education Institution, knowledge economy

1. Knowledge Economy

The issue of knowledge in the form of knowledge management or knowledge sharing or knowledge
creation, etc. has raised great interest since the early 1990’s. This interest is mostly related to knowledge
capability of creating the additional value for organizations; organizations rely on innovation for new
products and services to provide them with growth in revenue; as a result both the popular and the scholarly
literature has been involved in the process of investigating knowledge (Nonaka, I. and von Krogh, G., 2009).
So, the interest to knowledge as a category of scientific research has quite practical fundamental, and as it
often happens in applied fields, the process of practical development in the area of knowledge management
and knowledge creation is much more accelerated compared to scientific scholarly works able to explain the
knowledge phenomena. This the way how the practice can combine the theory of post-industrial, or
knowledge based economy, developed in the 1960°s and the intentions of contemporary businesses to
implement knowledge in the form of innovations capable of creating additional cash flows.

The term “knowledge economy” refers to the so-called economy of knowledge oriented on
the knowledge production and management, or to a knowledge-based economy. It means, the knowledge
technologies are used for creating the economic benefits (Drucker, P., 2008).

In this relation it is possible to speak about two different concepts of the new type of post-industrial
economy; the principal difference between these two concepts is the following: the knowledge economy
supposes knowledge to be a product, while the knowledge-based economy assumes the knowledge to be
a tool. These concepts are still not examined well enough, and the researchers in many fields apply their
efforts in considering them. Many of them suppose that today’s global economy is in the process of
transition to a knowledge economy, which in its turn is a part of an information society (Rooney, D.,
Hearn, G., Mandeville, T., & Joseph, R., 2003). In any case, the principal component of this new economy is
the idea that knowledge and education, or human capital, is a product of business or a productive asset. Peter
Drucker wrote “The concept that supports creation of knowledge by organizational employees and helps and
encourages them to transfer and better utilize their knowledge that is in line with company/organization
goals” (Drucker, P., 2008). Another Drucker’s research distinguishes between the manual worker and the
knowledge worker, and the first one produces the goods and services, while the second one, on the contrary,
produces only intangible things — ideas, knowledge, and information (Drucker, P., 2006).

But the concept of the knowledge economy is not formalized and modelled enough, and it still
requires a lot of working over. The driving forces of this economy are not finally determined either, but there
are some of them, supposed to be important:

e  Globalisation

e Information technology, comprising:

— information or knowledge intensity and know-how (nowadays 79% of workers practically
employ not their hands, but heads),

— new media, simplifying and increasing the distribution of information and/or knowledge,
providing interaction between the producer and the user, and supporting the generation of
the collective intelligence,

— networks, providing connection to every part of the world and making the access to
information and knowledge easily available.

The new vision of the global economy is absolutely different from the traditional one. The traditional
economy postulate is the scarcity of resources, and all the concepts base on this postulate. But the main
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postulate of the knowledge economy is the idea of abundance — information and knowledge cannot deplete
but vice versa they enrich when shared with other people or employed. The fact of location changes its
importance in the process of the knowledge economy application — it diminishes with the Internet applying,
as far as the network functions 24 hours 7 days a week, and the location does not influence the capabilities
of doing economic activities and it is reinforced by creating the business clusters around the universities and
research centres. Globalisation breaks the boundaries of the national economies, knowledge and information
leak to the economies with the lowest barriers and the highest demand. Speaking about products,
the products with highly embedded knowledge can be priced better than the products with low knowledge
intensity. This type of economy creates possibilities for price discrimination because the same
information/knowledge can have different value for different people or in different moments of time.
Knowledge is measured in different scales depending on the fact of being implemented into some process or
being in people’s heads without any employment; in the first case its value is immeasurably higher, than in
the second one. That is why employees’ competences become the key value in a knowledge-based company,
and human capital becomes not only one of the resources the company employs, but the principal one.
Communication in this economy has a very specific function. If we say the knowledge and information are
the key components of this economy, they should have certain ways of distribution and communication
through the social structures. Communication obtains the fundamental importance.

2. Knowledge Creation Approach

In 1995 Nonaka and Takeuchi presented their Theory of Organizational Knowledge Creation in their
book “The Knowledge-Creating Company”. Nonaka and Takeuchi proposed a theory explaining the
phenomenon of organizational knowledge creation. They defined knowledge as “justified true belief”
(Nonaka, I., Takeuchi H., 1995, p. 21) to reflect the context in which knowledge exists. Organizational
knowledge creation was defined as “...the capability of a company as a whole to create new knowledge,
disseminate it throughout the organization, and embody it in products, services and systems” (Nonaka, I,
Takeuchi, H., 1995, p. 3).

According to them, it is possible to separate the following levels of knowledge:

1. Individual: it concerns not only knowledge as a system of organized information; it can be
presented by skills, competences, facts, scientific knowledge; the key factor is that this
knowledge has been adopted and accumulated by certain person as a result of study, work, living
within the society and social system. This knowledge is adopted during the whole life, it is not
a purposeful process in many cases, but it results in accumulating the certain amount of
knowledge, skills and competences;

2. Organisational: this level of knowledge cannot belong to certain person, it is the one, existing at
the level of the entire organisation and it comprises first of all intellectual property of
organisation, the existing databases, adopted system of rules, system of management,
administration and controlling functions.

By all means, it is impossible to isolate these two levels. The process of working presupposes that
the knowledge of separate person is enriched by organisational one, and simultaneously organisation
employs the personal knowledge of the employee and also changes. The capabilities of organisation increase
with employment the person possessing the necessary level of important skills, knowledge and competences.
If the process of socialisation of knowledge is organised well enough, the procedure of mutual enrichment —
of organisation and employee — becomes natural and routine.

Nonaka and Takeuchi argued that knowledge, which has been initially created by individuals,
becomes organizational knowledge through a process described by their theory (see Figure 1) (Nonaka, I,

Takeuchi, H., 1995).
Tacit Tacit
Socialization Externalization

Tacit

wondx3 nandx3 4—‘

Tacit

t Internalization Combination
Explicit

Explicit

Figure 1. Spiral of organizational knowledge creation (source: GNU Free Documentation License)
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According to their theory there are two dimensions of organizational knowledge creation —
epistemological and ontological. The epistemological component reveals two types of knowledge — tacit and
explicit. Explicit knowledge is the knowledge that can be written down and relatively easily transferred from
one person to another. Explicit knowledge can be organised and transmitted by conventional means — books,
papers, in electronic format, via orders, reports, at lectures, seminars and conferences. Explicit knowledge
can be registered, controlled, transformed, reviewed, and transmitted without direct participation of person-
bearer-of-knowledge. This type of knowledge becomes the basis for academic study and fundamental for
practical work. It is studied at universities as theoretical concepts and implemented in production and
business as principals for operation at certain enterprise or organisation.

Tacit knowledge on the other hand is more difficult to articulate because it often arises out of
experience. It is knowledge that is difficult to transfer to another person by means of writing it down or
verbalizing it.

The term “tacit knowing” or “tacit knowledge” was first introduced by Michael Polanyi (Polanyi,
Michael, 2009). He is famous with the assertion that “we can know more than we can tell.” According to
him, not only is the knowledge that cannot be adequately articulated by verbal means, but also all knowledge
is rooted in tacit knowledge in the strong sense of that term.

With tacit knowledge, people are not often aware of the knowledge they possess or how it can be
valuable to others. Effective transfer of tacit knowledge generally requires extensive personal contact,
regular interaction and trust (Goffin, K. & Koners, U., 2011, pp. 300-318). This kind of knowledge can only
be revealed through practice in a particular context and transmitted through social networks (Schmidt, F. L.,
& Hunter, J. E., 1993). To some extent it is “captured” when the knowledge holder joins a network or
a community of practice ([Goffin, K. & Koners, U., 2011, pp. 300-318).

In the field of knowledge management, the concept of tacit knowledge refers to a knowledge
possessed only by an individual and difficult to communicate to others via words and symbols. Therefore,
an individual can acquire tacit knowledge without language. Apprentices, for example, work with their
mentors and learn craftsmanship not through language but by observation, imitation, and practice.

Tacit knowledge is not easily shared. Although it is that, which is used by all people, it is not
necessarily able to be easily articulated. It consists of beliefs, ideals, values, schemata and mental models,
which are deeply ingrained in people and which are often taken for granted. While difficult to articulate, this
cognitive dimension of tacit knowledge shapes the way people perceive the world and create the values.

The ontological dimension ranges from the individual at one end of the range and moves from there
to team, group, organization and beyond. “A spiral emerges when the interaction between tacit and explicit
knowledge is elevated dynamically from a lower ontological level to higher levels” (Nonaka I, Takeuchi H.,
1995, p. 57).

The spiral idea lies in the fact that knowledge is subjected to conversion from one knowledge type to
another. There have been identified four modes of knowledge conversion: socialization (from tacit to tacit
knowledge), externalisation (from tacit to explicit knowledge), combination (from explicit to explicit
knowledge), and internalisation (from explicit to tacit knowledge).

1. Tacit to Tacit (Socialization) — social interaction aimed at knowledge transfer, sharing tacit
knowledge through face-to-face or share knowledge through experiences. Since tacit knowledge
is difficult to formalize and often time and space specific, tacit knowledge can be acquired only
through shared experience. Socialization typically occurs in a traditional apprenticeship, where
apprentices learn the tacit knowledge needed in their craft through hands-on experience, rather
than from written manuals or textbooks.

2. Tacit to Explicit (Externalisation)— this mode presupposes publishing, articulating
knowledge, developing factors, which embed the combined tacit knowledge, which enables its
communication. For example, concepts, images, and written documents can support this kind of
interaction. When tacit knowledge is made explicit, knowledge is crystallized, thus allowing it to
be shared by others, and it becomes the basis of new knowledge. Concept creation in new
product development is an example of this conversion process.

3. Explicit to Explicit (Combination) — it is the process of organizing, integrating knowledge,
combining different types of explicit knowledge, for example, building prototypes. The creative
use of computerized communication networks and large-scale databases can support this mode
of knowledge conversion. Explicit knowledge is collected from inside or outside the
organisation and then combined, edited or processed to form new knowledge. The new explicit
knowledge is then disseminated among the members of the organization.

4. Explicit to Tacit (Internalisation) — the mode of knowledge receiving and application by
an individual, enclosed by learning by doing; on the other hand, explicit knowledge becomes
a part of an individual's knowledge and will be assets for an organization. Internalisation is also
a process of continuous individual and collective reflection and the ability to see connections
and recognize patterns and the capacity to make sense between fields, ideas, and concepts.
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Moreover, the organizational knowledge creation is enabled and promoted under five conditions.
These conditions include Intention, Autonomy, Fluctuation and Creative Chaos, Redundancy, and Requisite
Variety. Finally, the theory consists of a five-phase organizational knowledge creation process. These five
phases are: 1) sharing tacit knowledge, 2) creating concepts, 3) justifying concepts, 4) building an archetype,
and 5) cross-levelling knowledge.

3. Human Capital as a Bearer of Knowledge

The above described theory is rather popular in the organizations attempting to adopt as many
innovations as possible and considering knowledge as a significant part of human capital. These
organizations pay great attention to the human capital development; they invest substantial funds in
promoting intellectual economy to practice.

The peculiarity of intellectual economy lies in the fact that its key resource — knowledge and
information — as distinguished from all other resources is not characterised by possibility to be depleted or
consumed in the general meaning. The more knowledge or information is shared, the more it becomes.

But there still exists a restriction, limiting the implementation of this resource: it is the specific
peculiarities of the person using this resource, his aptitude to the intellectual activity, to accumulating and
processing information and generating new knowledge on this basis. In other words, intellectual capital is
absolutely accessible for everybody from the position of its objective peculiarities, and at the same time due
to the subjective peculiarities of its user the intellectual capital is accumulated by rather narrow circle of
people, the social and economic role of which is of key importance in the contemporary world
(Inozemtsev V., 2010).

This fact gives special importance to the system oriented on growing and educating the human capital
capable of providing the labour force for new type of economy — intellectual economy, or economy of
knowledge.

The system of education is responsible for this labour education from the very first stage, say, nursery
school, and finishing with the life-long education system.

The paper under consideration is devoted to the higher education institution as a provider of higher
professional and academic education at the level of Bachelor and Master Courses. The nature of knowledge
becomes the most urgent challenge for researchers. It can be a tool, used for educating human resource or
using technologies. Simultaneously, it can become a product when certain facts are given to the students as
a sum of tutors’ labour, or a new know-how appears (Nonaka I., Takeuchi H., 1995), (Nonaka, I. and von
Krogh, G., 2009). This double nature is entirely utilised in the process of producing students as specialists.
This double nature of knowledge assumes involvement of multiple approaches to knowledge as a resource.

4. Knowledge as a Tool

The important division of knowledge is distinguishing individual and organisation knowledge. This
fact can be exemplified by any Higher Education Institution. It employs learning techniques, the traditions
and reputation create very important base for functioning any Higher Education Institution. But in practice,
these traditions and reputation are knowledge existing within this exact university. At the same time, the
lecturers working at Higher Education Institution, possess the knowledge, which belongs to them, their
original methods, way of training, and so on. At the same time, any contemporary Higher Education
Institution uses a wide range of technologies, intellectual property, databases and they also belong to
organisation knowledge, while lecturers know certain information, facts, and they are their individual
knowledge. Knowledge of both types — tacit and explicit — is important for higher education institution.
The explicit knowledge becomes the part of intangible assets of the university, whereas the tacit knowledge
becomes the part of reputation. Moreover, both types are absolutely necessary. Without intangible assets the
university cannot exist, and for keeping them in proper order the university invests considerable efforts.
But reputation creation is always the key, vital, the most essential issue for the higher education institution.
There are no special efforts put for generating and keeping it, but the traditions and customs play a very
important role for supporting it. Certainly, to keep the reputation is impossible outside the university
frameworks, and it is also impossible to learn how to support these traditions in teaching process, in cultural
life, in students’ life and so being outside the university life. The only way to obtain the tacit knowledge is to
acquire it through the practicing experience and in the process of its application. People’s beliefs, intellectual
or mental models, prospects belong to this category. This tacit knowledge can be only imbibed during
the years of working in this exact higher education institution next to the coryphaeus of this university able
to present his methods of teaching or researching.

Nevertheless, any higher education institution tries to solve this problem. There are different ways of
it. All universities like to employ the ex- graduates. It gives multiple bonuses to the institution: the graduate
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knows traditions “from inside”, he has the “spirit” of the university; being a student, the new tutor attended
the lectures of university coryphaeus and had a possibility to adopt not only formal and explicit knowledge
but tacit one in the process of communication.

Another way is providing the lecturers with possibility to attend classes of colleagues, especially
tutors with high level of professional basis, or highly experienced or people attending conferences, seminars,
etc. Certainly there are serious problems connected with this way of tacit knowledge transferring. To begin
with, people often suppose such “open” classes to be the part of controlling system, they become nervous
and very often try to show not their traditional methods of working but, vice versa, try to change something
and to use new teaching technologies. It is not bad for tutors in the way of their development but it limits
the opportunity to adopt tacit knowledge. Another problem is lack of time that all the tutors traditionally
have. Attending the colleagues’ classes is quite time-consuming and sometimes gives the negative
experience when person thinks not about interesting moments in lecture but thinks about preparation to his
own class. In this case the attendance has a formal character and gives nothing to adopting the tacit
knowledge.

Very powerful way of transiting the tacit knowledge is conferences and seminars. Moreover they
have no such negative component as the one mentioned above. This way is very interesting and progressive
and it is implemented in all higher education institutions all over the world. There are also possible
problems, and one of them is rather formal nature of big conferences when only explicit knowledge has
a chance to be transmitted. The minor conferences and seminars can solve this problem, and many
universities follow this way — they arrange conferences for exchanging with explicit knowledge and organize
small “domestic” seminars for transiting tacit knowledge.

The problem of transiting the tacit knowledge has a special urgency when the higher education
institution has an intention to have branches in other cities/countries. Exporting the higher education
institution to other places, the company faces the issue of employing the staff. There are several
opportunities for providing the teaching process. The easiest one is employing the local tutors. It has certain
advantages — people live in the region, their mode of life is stable, no changes, and consequently no
additional investments are needed. Moreover, they know the traditions of the region, the stereotypes the
students have and they are psychologically ready for working in this local branch of the European higher
education institution. One more factor says that the people usually wish to work in such type of university;
they suppose it to be prestigious, and profitable. As a result they will try to work efficiently.

But this choice has certain disadvantages. The first one is a fact that the higher education institution
management has no experience of cooperating with this or that tutor, and they are to relay on somebody’s
opinion. It involves certain danger as people evaluate the qualification and professionalism from their own
positions, and they might not coincide with the position of the higher education institution management.

The second serious problem is connected with the above discussed tacit knowledge. The local tutors
have no possibility to adopt the tacit knowledge, and it is an insolvable issue. It is usually complicated by the
fact that these tutors do not realize this drawback, and even if it is supposed that they come to the head
university to share their experience, they do not know what exactly they should pay attention to. It is quite
possible their qualification is high, even sometimes higher than their colleagues in the head university have,
but in any case the spirit of the higher education institution will be lost, and it might become crucial.

Another factor is reputation. It has been said that sometimes the reputation invests in success more
than any other factors do. And local tutors, despite their qualification and experience, break the reputation.
The best exit from this situation is seemed to be in employing tutors from the head university. The above
mentioned problems ceased existing — the university management knows the lecturers, they can support the
tacit knowledge existing in the head university, the reputation of the university does not collapse because of
employment the same tutors, working in the local universities.

Explicit knowledge, having absolutely different nature and character, reveals different range of
problems. One of these problems is knowledge protection, another one is ranging the importance of
knowledge and the best and the most rational way of transferring this type of knowledge within the
university between the tutors, between the tutors and students and between the students.

To support the economy in the process of turning towards knowledge economy, the Higher Education
Institutions are to be capable of managing both tacit and explicit organisation knowledge and simultaneously
create the environment, which is extremely friendly for individuals to share their tacit and explicit
knowledge with their trainees.

5. Knowledge as a Product

Any higher education institution treats knowledge as a commodity, as a subject of exchange between
the university as an organization and students as customers of this organization. It creates the problems
which are solved by all universities. The competition existing in the industry of higher education dictates
the ways of solving these problems.
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One of the problems is choosing the exact set of knowledge (explicit knowledge) which is capable of
becoming the tradable commodity on the market of education. It should be interesting from the point of view
of prospective profession; it should give theoretical knowledge easily transportable into practical skills and
competences; it should correspond to the level of enrolees coming to the university, since very complicated
study will be discouraging for them while too simplified syllabi will create the feeling of inadequacy of
higher education concept to its content.

All these issues are very important for any higher education institution on the market today without
mentioning if it is private of state institution; they all face similar problems and try to find the solution for
them.

Conclusions

The paper is devoted to the issue of human capital as a principal resource of new type of economy —
intellectual economy, or knowledge-based economy. The knowledge as a complex concept comprising
individual and organizational knowledge and tacit and explicit knowledge and their combinations have been
considered.

The higher education institution is supposed to be the organization dealing with all above mentioned
types of knowledge. Moreover, it operates with the double nature of knowledge — knowledge-tool and
knowledge-product.

There have been stated the certain problems connected with knowledge as a tool or product and
considered some ways of solving these problems in the given paper.
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Popova, J., ZINASANU VEIDOSANA AUGSTSKOLA, KA CILVECISKA KAPITALA ATTISTIBAS
SASTAVDALA

Misdienu ekonomika oper€ ar pilnigi jaunas resursu koncepciju kopuma un cilvécisko resursu koncepciju atseviski. Viens no
diskut€jamiem un nozares jautdjumiem ir zinaSanas, kas ir neatnemama cilvéku kapitala sastavdala. Uz doto bridi globala
ekonomika atrodas zinaSanu ekonomikas transform&Sanas procesa un ir informacijas sabiedribas dala. Intelektualais resurss,
pieméram, nou-hau vai ekspertu potencials ir ne mazak svarigs, salidzinajuma ar citiem ekonomiskajiem resursiem, tai skaita art
veiksmigai ripnieciskajai ekonomikai.

Atslegvardi: cilvekkapitals, augstskola, zinasanas ekonomika

Monosa, E. POPMHUPOBAHUE 3HAHUM B BY3E KAK COCTABHASI YACTb PA3BUTHUS
YEJIOBEYECKOI'O KAIIUTAJIA

CoBpeMeHHasi SKOHOMHKA OIEPHUPYET COBEpPIICHHO HOBOW KOHIICMIMEH pECypcoB B IIEJIOM M YEIOBEYECKOro pecypca
B uyacTHOCTU. [IpoGnema 3HaHMS KaK HEOTHEMJIEMOW YacTH YeJIOBEUECKOTO KaluTala CEerofHs SBISETCS ONHOM M3 CaMbIX
JIMCKYTHPYEMBIX U OCTPbIX. I J100a1bHast SKOHOMHUKA B HACTOAIIMIT MOMEHT HAXOAUTCS B Ipoliecce TPaHC(HOPMALMH B SKOHOMHKY
3HaHM, ABJIAIONIYIOCS YacThI0 MH(OPMALHOHHOTO obmiecTBa. VHTEUIeKTyanbHbIH pecype, HalpuMep, HOY-Xay HJIN SKCIEPTHBIi
MOTEHIUAN, He MEHee BayKeH, UeM JPyrue S3KOHOMHUECKUE PECyPCHI, B TOM YHCIIE U IS YCIEIIHON IPOMBIIIIEHHON 9 KOHOMHKN.
KiroueBble cjioBa: yenoBeyeckuii Kanurail, Beiciiee y4eOHoe 3aBeieHHe (BY3), 9KOHOMUKA 3HAHHUH
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TESTING STUDENTS IN THE ENGLISH LANGUAGE:
A THREE-YEAR EXPERIENCE
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In a higher education institution, tests can serve a number of significant educational purposes. Usually, tests provide
information about the academic knowledge and skills of the students tested. Computer-based testing in the English language has
become a good tradition in Transport and Telecommunication Institute (TTI). The teachers of the Linguistics Department have
developed an original online the English language test. This diagnostic test is aimed at monitoring progress students have made in
mastering their language skills. Since 2009, 1470 students have taken part in the above test. The purpose of this paper is to address
a range of issues related to monitoring student learning progress in a higher education institution, and to discuss the results of regular
testing of the TTI students in the English language.

Keywords: testing, ESP (English for Specific Purposes), results
1. Introduction

Nowadays testing students is nothing new. Tests, being an essential element of monitoring student
learning progress, serve a number of significant educational purposes. Typically, tests provide information
about the academic knowledge and skills of the students tested.

Educators’ desire to assess their students’ knowledge and at the same time the quality of their work
has come a long way since 1864, when George Fisher, a scientist and educator, put forth the idea of a
“Scale-Book”, which would “contain the numbers assigned to each degree of proficiency in the various
subjects of examination ...” [1]. Since that time tests have been used to find out how well students are
learning and whether teachers’ instructions have been successful or not. But the reasons for testing don’t
stop there. In recent years, large-scale testing has taken on a more significant social role. Tests are used to
find out students’ progress, to encourage them, to check the quality of the studying material.

In higher education, e-assessment is widely used, since it has many advantages over traditional paper-
based evaluation: it provides immediate feedback to (from) students, as well as better reliability and validity,
a bigger storage capacity for storing a large amount of answer scripts. Besides, computer-based tests may
involve interactive tasks; for this purpose educators may employ different multimedia materials. Computer-
based testing in the English language has become a good tradition in Transport and Telecommunication
Institute. The teachers of the Linguistics Department have developed an original online the English language
test. Since 2009, 1470 students have taken part in the above test. Students were tested twice a year: at the
beginning of the first semester and in the middle of the second semester. Thus, student learning progress
monitoring is done on a frequent basis. The purpose of this paper is to address a range of issues related to
monitoring student learning progress in a higher education institution, and to discuss the results of regular
testing of the TTI students in the English language.

2. Testing English Language Learners in a Higher Education Institution

In this paper, the following questions are addressed:

1. Why is monitoring student learning progress important for language teachers?

2. What assessment procedures and tools can be utilized for monitoring student learning progress?
3. What issues should language teachers consider when designing computer-based tests?

2.1. Why is monitoring students learning progress important for language teachers?

Getting feedback from students is vital for both learners and instructors. Students want to receive
concrete feedback on their progress, so they need feedback to learn and to get better at what they are doing.
Instructors also need feedback on their teaching. Feedback involves offering students an assessment of how
well they have done [2].

Monitoring student learning progress serves an expanding number of significant educational
purposes. It is essential for teachers to measure how their students are doing and we use monitoring not only
to recognize their achievements but also to identify the problems.

26



Starpaugstskolu zinatniski praktiskas un macibu metodiskas konferences raksti

Monitoring can be defined as “activities pursued by teachers to keep track of student learning for
purposes of making instructional decisions and providing feedback to students on their progress” [3].
Monitoring student learning progress helps educators understand what their students need; what is more
important, it helps students understand what they need to be taught. We do that because we need to be sure
in our effectiveness and we are effective only when our students learn.

Monitoring involves, among other things, questioning students during classroom discussions,
correcting homework, conducting regular reviews with students, administering and correcting tests [3].
Teachers do that in order to track their students’ achievements in reading, writing, speaking and listening.
This way, they can identify students that require different or additional forms of instruction.

Thus, student progress monitoring is aimed at

e  Assessing student improvement and measuring rate of an individual student’s progress.
Identifying academic need of individual students.

Evaluating the effectiveness of current instructional programs.
Developing more effective forms of instruction.
Creating customized individual instructional programs for problem students.

2.2. What assessment procedures and tools can be utilized for monitoring students learning progress?

Various assessment procedures can be utilized for monitoring student learning progress ranging from
the development of traditional tests to the creation of “more authentic performance-based assessments such
as e-portfolios” [4].

Traditional testing includes informal and formal testing. Usually, formal testing results in a grade or
test score [5]. In higher education, standardized tests are employed; they are based on a set of specially
developed criteria and are administered in a consistent manner. Language teachers usually employ the so-
called “objective tests” — multiple-choice, matching, true-false [6].

In the context of language learning in a higher education institution, formal tests can be used for:

e Diagnosing students’ strengths and weaknesses.

e  Assessing students’ knowledge and achievements.

e  Motivating improved students’ performance.

e  Evaluating the course quality and recommending improvements, etc.

Through testing, at the beginning of the academic year, language teachers will be able to identify
students who are falling behind and who may need additional instruction. Besides, they will be able to
identify students who have achieved certain grade-level standards and who need to be challenged. At the end
of the academic year, tests will help teachers evaluate whether the instruction provided is powerful enough
to help all students reach benchmarks.

3. Computer-based Testing in Transport and Telecommunication Institute:
a three-year experience

Computer testing in the English language has become a good tradition in Transport and
Telecommunication Institute. The teachers of the Linguistics Department have developed an original online
English language test. Multiple-choice test items format were chosen because of the following reasons:

e  Multiple-choice test items provide greater coverage of study material.

e  Multiple-choice test items can cover a wide range of difficulty levels.

e  Multiple-choice test items are typically easily scored and graded.

e  Finally, they require less time for test takers to answer.

Since 2009, 1470 students have taken part in the above test. Students were tested twice a year: at the
beginning of the first semester and in the middle of the second semester. The main aim of testing students
was to emphasize the role of the English language in the modern knowledge-based society. We are all aware
of the fact that language skills are a must among other requirements for obtaining a highly-qualified job.
Another reason for testing is the promotion of a language-friendly environment in TTI. Nowadays it is
crucial to understand that students are able to listen to lectures regardless of the language it is conducted.
Moreover, the tests engage TTI students to follow their progress in the command of the foreign language,
identify their weak points and find out the strong ones.

Testing students of TTI in the English language is aimed at the following:

1. To emphasize the role of the English language in the modern knowledge-based society (the EU
language policies are aimed at stimulating knowledge of the foreign languages to help citizens
profit from the educational, professional and economic opportunities created by an integrated
Europe [7], [8], [9]).
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2. To promote a language-friendly environment in TTI.

3. To engage TTI students in the process of self-controlling their command of the foreign

language.

4. To enable TTI students with the possibility of monitoring their progress in English within a half-

year period and making proper conclusions.

This testing is very important for TTI teachers as well since it collects necessary statistics and
provides the opportunity to offer ways of improving the stud(?/ process. TTI teachers compare students who,
according to TTI academic plan, take up English in the 1%, 2" or 3™ semesters and then analyse the results.

We can distinguish three groups of students:

e Students, who take up intensive learning of the ESP (English for Specific Purposes) in the 1*

and 2" semesters.

e Students, who do not take up English in the 1* and 2™ semesters.

e  Students, who study in multi-lingual groups.

The comparative results of the tests conducted in TTI have shown the tendency that those students,
who take up intensive learning of the ESP, improve their results (both in groups and personal) by 1 or 2
points, whereas the students who do not take up English in the 1* and 2™ semesters keep their average
results. And, of course, it seems natural that the students studying in multi-lingual groups demonstrate very
good knowledge of the English language (8-9 points) but they also show progress by one point in the 2™
semester (Table 1).

Table 1. The comparative results of the testing conducted in TTI in the academic year of 2011/2012

Number of English is in the list of The average result
groups obligatory subjects

October 2011 April 2012 Dynamics
2101PD yes 6 7 positive
1106PDL yes 7 8 positive
1101BD yes 8 positive
1103PD yes 6 7 positive
1102BPD starting from 2" semester 7 7 no changes
1104PD yes 7 7 no changes
1105PD multilingual group 8 8 no changes
4103BD multilingual group 9 8 negative
1003PD no 7 6 negative
3101BPD no (but they are working 6 7 positive

with CISCO materials in
English)

3102BD no 7 7 no changes
3103BD no 7 6 negative
4101BD no 7 7 no changes
4102BD no 8 8 no changes

Analysing these results, we can say that the students who take up intensive learning of the ESP in the
1 and 2™ semester improve their results by 1 point. Whereas, those who study in multi-lingual groups and
show rather good results do not always improve them. And finally, the students who do not take up intensive
learning of the ESP in the 1% and 2™ semester, not surprisingly, show either negative results or no changes at all.

The comparative results of the similar tests in the academic years of 2009/2010, 2010/2011, and

2011/2012 have shown the following fendencies:

e Those students, who take up intensive learning of the ESP (English for Specific Purposes),
improve their results (both in groups and personal) by 1 or 2 points.

e  Those students, who do not take up English in the 1*' and 2™ semesters, keep their average
results.

e  The students studying in multi-lingual groups demonstrate very good knowledge of the English
language (8-9 points); some groups even improve their pretty high marks of the 1% semester by
one more point in the 2" semester.

We dare to say that the experience of testing is a unique experience of our institute but sometimes its

importance is doubted. This attitude can be explained by the fact that nowadays the good knowledge of
English is taken for granted and it is believed that all school leavers know English well enough.
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Unfortunately, it is not always the case. We have thoroughly studied the level of English language
knowledge of our 2012 academic year entrants, and found out that among 202 students, 19 have no language
category at all, only 7 have A-level, 33 acquired B-level, 60 and 65 have correspondingly, C and D-levels,
17 entered with E-level and one has F-level of English language competence. Thus, we can assume that our
students need to improve their language competence and we have to assist them in that pursuit.

4. Conclusions

Student feedback is a powerful tool in managing the learning process. Collecting student feedback
can be rather helpful for getting an insight into how they are experiencing an ESP course. Monitoring
student learning progress is one of the most popular forms of gathering feedback. Language teachers monitor
student progress for various purposes. They employ monitoring procedures to assess how well students
acquire new skills and concepts, and how well he/she retains skills and concepts previously learned. They
also evaluate how well the existing study program performs in reaching students and what changes should
be introduced in the ESP course to improve language learning.

ESP teachers can successfully use computer-based testing for measuring student learning progress
throughout the academic year. If the grades increase during the course of the year, the teaching methods are
supposed to be effective. If the grades remain the same or drop, the teaching methods should be revised, and
the ESP course modification is necessary. Revising an ESP course involves researching current standards
that English language teaching, reviewing academic literature dedicated to ELT (English Language
Teaching), the utilization of traditional and innovative teaching practices.

The three-year project has helped the Linguistics department teachers to review and improve the
courses they offered to TTI students. Having looked into testing results, the Linguistics department teachers
have updated the study courses and reinforced their grammar component. They have refined and
supplemented the course books English for Students of Logistics w English for Students of Computer
Science. They have also worked out a new section Grammar Revision Exercises in the new course book
Technical Aviation English. They have also developed a new distance learning course English for Students
of Logistics intended for increasing the students’ proficiency in professional business communication in the
area of Business Logistics.
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Stukalina, J., Kazanovska, V. ANGLU VALODAS TESTESANA. TRIS GADU PIEREDZE
Augstakas izglitibas iestadg testi var kalpot vairakiem bitiskiem izglitibas mérkiem. Testi sniedz informaciju par parbaudamo
studentu akadémiskam zina$anam un prasmém. Stud€joSo anglu valodas zinaSanu datoriz&ta test€Sana Transporta un sakaru
instithita (TSI) jau ir kluvusi par labu tradiciju. Valodniecibas katedras macibspeki ir izstradajusi tieSsaistes anglu valodas testu.
ST diagnostiska testa mérkis ir novértét studentu progresu anglu valodas apguvé. Kops 2009 1470 studenti ir kartojusi $o testu.
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P&tijuma mérkis ir risinat virkni jautdjumu, kas saistiti ar studentu progresa un sasniegumu vertéSanu un parraudzibu augstakas
izglitibas iestadg, ka arT diskutét par TSI studentu anglu valodas zinaSanu regularas testéSanas rezultatiem.
Atslegvardi: test€Sana, ESP (anglu valoda specialiem mérkiem), rezultati

Crykanuna, FO., Kazanosckas, B. TECTUPOBAHME CTYJAEHTOB IO AHTJIMCKOMY
S3BIKY. OIBIT HOCJEJIHUX TPEX JIET

B BbICIINX y4eOHBIX 3aBEJCHHSAX TECTHl UMEIOT OYCHb BaKHOE oOpa3oBaTenbHOe 3HaueHHe. OOBIYHO € MOMOIIBIO TECTOB
MOXXHO HOJIy4UTh HHGOpMAIMIO 00 ypoBHe 3HaHMiI cTyaeHTOB. B TSI koMmbIoTepHOE TECTHPOBAHHE [0 AHTIHHCKOMY SI3BIKY
cTano yxxe 100poit Tpanuuueit. [IpenoxaBareny kadenpsl IMHIBUCTHKY pa3paboTaiy OPUrHHAIBHBINA TECT B PEXHUME OHJIANH. DTOT
JIMarHOCTHPYIOIMH TEeCT HAIpaBieH Ha OTCJIC)KUBAHHE AMHAMUKH B OBJIAJICHUM AHTIMIICKUM 3BIKOM cTyaeHTamu By3a. C 2009
rozja tect npouut 1470 cryneHros. Llesbio 1aHHOW CTaTbu SABIAETCS PacCMOTPEHHE psjia MpoOJieM, CBSA3aHHBIX C IPOBEPKOH
3HAHMIT CTYJICHTOB B By3axX M Ha 00CYK/ECHUE PE3y/IbTaTOB PEryIsIPHOrO TECTUPOBAHMS CTYACHTOB TSI 10 aHIIMIACKOMY S3BIKY.

KiioueBble c10Ba: TECTHPOBAHUE, AHTTIHICKUH S3bIK IS CHEHAIBHBIX Leleld, pe3yIbTaThl
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DOCETAJU KVALIFIKACIJAS PAAUGSTINASANAS IEZIMES
MUSDIENU AUGSTSKOLA

ISgalejs ISmuhametovs

Transporta un sakaru institiits
Lomonosova iela 1, Riga, LV-1019, Latvija
E-mail: ishmuhametovs.i@tsi.lv

Docétaju sagatavosanas kvalitate ir svarigs izglitibas kvalitates elements. Tomer lielakajai dalai augstskolas doc&taju nav
pedagogiskas izglitibas. Vai vinu kompetences ir pietickama limeni darbam musdieniga limeni? Paslaik docgtaju sagatavoSana un
kvalifikacijas cel$ana notiek turpat augstskola specialu kursu, seminaru, konferencu veida vai ar katedras. Raksta tiek vérsta uzmaniba
uz nepiecieSsamibu docétaju kvalifikacijas celSana akcent@t tris galvenos virzienus: izglitibas un reformu filozofija, izglitibas koncepcija
un augstskolas loma miisdienu sabiedriba; programmu, kursu un studiju procesa organizacijas principi un procediiras Bolonas procesa
un Eiropas kvalifikacijas ietvarstruktiras konteksta; psihologiski pedagogiskas kompetences attistiba. Tiek rekomendéts pievérst
uzmanibu docétaju individualas macisanas trajektorijas un kvalifikacijas celSanas izstradasanai.

Atsleégas vardi: docétaju kvalifikacijas paaugstinasana, psihologiski pedagogiska kompetence, izglitibas filozofija, Bolonas
process, augstskola

Docetaju sagatavosanas kvalitate ir svarigs izglitibas kvalitates elements. Saskana ar interpretaciju ,
ko dod Eiropas asociacija kvalitates nodrosinasanai augstakaja izglitiba (ENQA), docétaji ir galvenais studiju
procesa resurss. Ir svarigi, lai viniem bitu pilnvértigas zinaSanas un izpratne par doc€amo kursu;
nepiecieSamas prasmes un pieredze studiju procesa un atgriezeniskas saites organiz€Sanai. Savukart
augstskolai ir jagarantg, ka katram jaunajam darba pienemtajam Iidzstradniekam biis noteikts nepiecieSamo
kompetencu limenis[1]. Augstskolas docétaju galvena sagatavosSanas iezime ir ta, ka vairuma gadijumu,
viniem nav pedagogiskas izglitibas, ka tas ir vidusskolu skolotajiem, kuriem ir pedagoga kvalifikacija. Iznak
ta, ka augstskolas docgtajs, budams sava joma specialists, vada nodarbibas, balstoties uz to, ka macija vigu
pasu vai ar1 dara to p&c savas sapra$anas un pieredzes, t.i. p&c principa ,,macit un audzinat var visi”.

Sobrid augstskolas docétaju sagatavosana un kvalifikacijas celiana notiek augstskolas ka specialie
kursi, seminari, konferences, vai arl katedras, izmantojot individualas programmas vai mentorus [2].
Docétaju kvalifikacijas cel$anas programmas dazadas augstskolas vari€, to nosaka augstskolas resursi,
programmu virzieni, doc€taju sastava iezimes, doc€taju aiznemtiba, vinu motivétiba, personibas iezimes
u.t.t. Un nav noslépums, ka liela dala augstskola stradajosSo (taja skaita ar1 privatajas) pec inerces turpina
sava darba orientéties uz tradicionalo zinasanu koncepciju izglitiba.

Rodas jautajums, vai ir nepiecie$ama kada Tpasa, tieSi augstskolas pasniedzgju sagatavosana? Kur un
ka? Manuprat, uz Siem jautajumiem nav rodama tieSa un konkréta atbilde. Ka jau ieprieks tika minéts katra
augstskola ir izveidojusas savas doc@taju kvalifikacijas paaugstinasanas programmas un to realiz€Sanas
tradicijas, kuras var€tu aprakstit organizacijas, kura macas (Learningorganization) koncepcija. Cits
jautajums ir, vai augstskolu profesori (lielaka dala ir vecaki par 50 gadiem un strada ar studentiem 25 un
vairak gadus) ir gatavi stradat miisdienu apstak]os, kad ir mainijusies pat izpratne par augstskolu un izglitibu
tradicionalaja nozZime? Vai viniem ir pietickama psihologiski pedagogiska kompetence? Aptauja liecina, ka
65% augstskolas docgtaju ir gatavi apmeklét pedagogiskos seminarus, atzistot, ka vinu pedagogiska
kompetence ne vienmér ir pietickama. Tap&c Saja raksta gribetos izskatit jautajumus par to, kadas prioritates
ir izvirzamas paaugstinot docétaju kvalifikaciju un kam ir jabiit gataviem augstskolas docétajiem Sodien.

Docétajiem ir jabiit gataviem pienemt izglitibas koncepcijas un augstskolas lomas mainu sabiedriba.
Globalas izmainas ekonomika, jaunie komunikaciju un socialas mijiedarbibas veidi, daudzu dzives aspektu
virtualizacija, kultiras fenomenu hibridizacija ir izraisijusi tradicionalas augstskolu izglitibas sabrukumu un
jaunas zina$anu koncepcijas un izglitibas sistémas veidosanos. ST sistéma biitiski atikiras no iepriek$gjam ar
jauniem struktiiras un attiecibu komponentiem [3]. Lielakaja dala valstu, taja skaita arm Bolonas procesa
iesaistito, izglitibas reformas cenSas nodrosinat izglitibas sistémas galveno parametru, ka arT sist€mas
kopuma parmainu stabilitati pareja no tradicionalas izglitojosas koncepcijas uz jauno, kur doming jédziens
»lietderigas zinasanas”, kas koncentrétas uz ekonomisko izdevigumu nesosu rezultatu. Miisdienu augstskola
vairs nav zinatnes templis, bet gan ,, marketplace”, kur docétajus un zinatniekus nomainis tirgus attiecibu
eksperti — subjekti un grupas. Aizvien biezak biis sastopami tadi izteikumi ka ,,studenti ka klienti”. Argjo
faktoru ietekmé augstskolas parvertisies Tpasas ekonomiskas korporacijas, kas nodarbosies ar zinasanu
radisanu un izplatiSanu, kur finansé$ana un budzeta veidoSana parvérsas par galveno struktiiras parvaldes
mehanismu. Ja valsts parstdj finansét vai samazina finans€jumu, pieaug konkurence uz ,budzeta vietam”,
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visi augstskolas struktiiras posmi paSnosakas p&c konkurgtsp&jas un ienesiguma principa. Visos struktiiras
posmos kontrole, taja skaitd arT finansu, un audits kltst par ikdieniSku paradibu, kas paklaujas studiju
procesa visparigai kvalitates vadibai. Visas augstskolas struktiiras, fakultates, katedras, laboratorijas,
zinatniskie centri un pat docétaji tiek vertéti péc ta, kads ir vinu ieguldijums studentu, tatad klientu, argjo
grantu un dotaciju piesaistiSana un augstskolas zimola veidoSana izglitibas pakalpojumu tirgi.
., Marketplace” principi, noardot tradicionalo augstskolas subjektu starppersonu attiecibu humanistisko
saturu un tradicionalas izglitibas vertibu, atnemot profesoriem jaunaja ekonomiskaja sabiedribas
stratifikacijavinu agrako statusu, noved pie studiju programmu parbtives, un augstskolas subjektu attiecibam,
kas balstitas uz vinu lietderibas koeficientu. Mainas arT augstskolas ieksgja sociala stratifikacija [4]. Par
lideriem klast tie, kas jebkadiem lidzekliem (arT neakadémiskiem) spgj piesaistit studentus, grantus, dazadus
fondus, ka arT nepartraukti strada pie sava personiskd zimola argja tirgh, kas ietver sevi publikacijas
cit€jamos Zurnalos, prestizas prémijas u.c. Protams, akadémiskajai stratifikacijai ir nozime, tacu izdzivo tie,
kas sp&j ne tikai radit jaunas ,derigas” zinaSanas, bet ari spg&j tas izdevigi realizEt tirgli. Ta rezultata
augstskola klust atkariga no saviem klientiem (studentiem, doktorantiem) — no vinu v€lmém, interesém,
dzives mérkiem un pat kaprizém. Ka atzimé N.Pokrovskis, uz 1 procesa fona fundamentalas zinaSanas
parvietojas uz perifériju, iegiistot reiz€m pat ezoterisku raksturu, kas izraisa interesi tikai nelielam skaitam
klausTtaju, Iidz ar to arT apmierinot tikai §is dalas intereses. Zid labi pamatotu teoriju dominante, dodot vietu
maksligi hibridizetiem praktisko iemanu un tehnologiju formatiem ar ierobeZotu socialas atbildibas zonu.
Sadi hibridi — formas zina izteiksmigi, pievilcigi un labi ,,iesainoti” — viegli noardas un sadalas, ta¢u tik pat
atri paradas jauna konfiguracija [5]. Biezi izmantotie jédzieni multidisciplinary w interdisciplinary tomér
nozime to, ka tradicionalie kursi, specialitates vai zinaSanu jomas tira veida vairs nevienu neapmierina, bet
jaunas kombinacijas, saliktie izglitojoSie produkti piesaista ar savu neparastumu un unikalitati, tadejadi
atklajot paterétaju ipasibas profesiju tirgii. Un pats skumjakais ir tas, ka valsts samazina finansgjumu, bet
potencialajiem darba dev&jiem vairs nav vajadzigi absolventi ar fundamentalam zinasanam, bet gan tadi,
kam ir pamata prasmes, kas prot dinamiski parskanoties uz dazadam programmam, ar sociali psihologisko
kompetenci un augstu visparigas kultiiras [imeni.

Docétajiem ir japienem un jabut gataviem nepartraukti studét un savu darbibu realizét saskana ar
Bolonas procesa vadlinijam. Sodien visiem augstskolu docétajiem ir janem véra tas, ka gan augstakas
izglitibas kopuma, gan izglitibas programmu attistiba Latvija tiek realiz€ta nemot v&ra tos principus un
procediiras, ko paredz Bolonas process, Latvijas nacionala un Eiropas kvalifikacijas iet varstruktira.
Izglittbas  programmu izstrades metodologija, realizacija un veértéSana notiek saskapa ar
TuningEducationalStructuresinEurope (TuningGuide to FormulatingDegreeProgrammeProfiles) [6, 7].
Realiz€jama izglitibas paradigma maina docétaja lomu, vins no zinasanu ,translétaja” parveérsas par studenta
kompetencu apguves procesa organizgtaju (ekspertu, konsultantu, menedzeri).

Galvena prasiba, projektgjot kursus un izglitibas programmas, ir studiju rezultatu noteiksana, t.i., kas
studentam ir jazina, jasaprot un/vai jabiit gatavam izdarit studiju procesa nobeiguma. Studiju rezultatu
apraksts ietver 68 pamatkompetences. Obligata ir ar socialo un starppersonu attiecibu komponente, kas
nodros$ina jauno specialistu karjeras virzibu organizacija.

Dotaja gadfjuma kompetence ir jasaprot k@ dinamisks zina$anu, izpratnes, prasmju un spgju
savienojums, kas ietver sevi $adus aspektus: zinaSanas un izpratni (teorétiskas zinasanas un to apjégsana);
zinasanas par to, ka ir jarikojas ( praktiska un operacionala zinasanu pielietosana konkretas situacijas);
zinasanas par to, kadam vajadzetu bit ( vertibas, kas ir integrétas procesa socialaja konteksta, kura eksisté un
darbojas individs) [7]. Tiek izskirti divi kompetencu tipi: uzvedibas kompetences un uz rezultatu balstitas
kompetences, jeb citiem vardiem sakot, pirmas ir saistitas ar cilvéku, kur§ dara darbu, bet otras ar darbu un
ta parametriem. Kompetence veidojas konsekventi un pakapeniski. Ta, pieméram, konkrétas kompetences
veidoSana var tikt paredzgta vairakos studiju priekSmetos vai modulos dazadas programmas stadijas.
Rezultata kompetence ir cilvéka pamatraksturojums, kas atrodas c€lonsakaribas attiecibas ar efektivu un
izcilu darba sniegumu, balstitu uz noteiktiem kritérijiem [8].

Par orientieriem profesijai nepiecieSamo kompetencu noteikSanai kliist izpratne par profesionalo
darbibu misdienu apstaklos, darba tirgus vajadzibas, darba devgju prasibas, esosie normativie dokumenti, ka
ari darbinicku un izglitibas iestazu absolventu kompetences vertgjuma analize. Profesijas profils
transformgjas studiju rezultatos, studiju formas, metod€s un vert€juma, kas ir adekvats pieprasitajam
kompetenceém. Studiju rezultatiem ir jabut pievienotiem atbilstoSiem verteSanas kriterijiem. Studiju rezultati
un vertesanas kriteriji kopuma nosaka vajadzigo kreditpunktu skaitu, bet atzime (marking) tiek izlikta
pamatojoties uz vertéjumu par sasniegtajiem rezultatiem. Vertejuma akcents tiek likts uz kompetenci, t.i. to,
ko students ir spgjigs izdarit, ta ir pareja no zinaSanu ka galvena atzimes subjekta vértéSanu uz procesu un
spejas veikt darbibu vértésanu. Saja sakara rodas jaunas vérteSanas formas, kas paredz studentu apgiito
kompetencu demonstrésanu.
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Sada pieeja var aktivizét modulu tipa programmu realizaciju (uz noteiktas kompetences ieguvi vérstu
modulu kopums un konsekvence, lai varétu pieskirt kvalifikaciju). Tapat jaatzimé, ka jaunaja pec ciklu
principa organizgtaja izglitibas sisttéma, katram ciklam atbilst atskirigs studiju rezultatu kopums, kas tiek
formuléts arT kompetencu terminos. Taja pasa laika ir janem véra ,,Dublinas deskriptori” (apraksti), kas ir
balstiti uz pieciem galvenajiem studiju rezultatiem: zinaSanu un izpratnes, zinaSanu un izpratnes
izmanto$anas, sprieSanas, saskarsmes prasmes, studéSanas prasmes.

Bolonas procesa vadlinijas, kreditpunktu, modulu un kompetencu pieeja, reitingu sistéma,
kompetencu noverteésanas sistéma un izglitibas kvalitates vadibas sistema izvirza paSas prasibas docétaju
pedagogiskajai meistaribai, vinu sp&jai un gatavibai izmantot nodarbibas misdienigas pedagogijas un
informacijas tehnologijas, uz studiju rezultatiem balstitu jaunu macibu materialu un macibu metodisko
kompleksu izstradasanai.

Docétajiem ir japienem un jabit gataviem apgiit kompetences, ipasi psihologiski pedagogiskas, kas
nepiecieSamas darbam miisdienigd augstskola. 1zmainas izglitibas koncepcija izvirza papildus prasibas
docétaju kompetencem [9]. Augstskolas docetaji parasti ir labi specialisti sava Sauri profesionalaja vai
zinatniski priek§metiskaja joma, tadu pedagogija un augstskolas didaktika sagatavotiba reizém ir
nepietickama. Daudzi docétaji pedagogiju ir apguvusi pa§macibas cela, jo vinu atlasé tika nemti véra tikai
zinatniski pétnieciskie panakumi. Neskatoties uz to, ka ar laiku rodas pedagogiska pieredze, tiek izmantotas
ne tas labakas nodarbibu organizé$anas un vadiSanas formas un metodes. Starp augstskolas docétajiem, pasi
tehniskajas augstskolas, ir maz to, kam ir pedagogiska izglitiba un kas ir beigusi klasisko universitati. Ka
rada aptaujas, daudzi docétaji kvalifikacijas paaugstinasanu biezi vien saista ar savu profilgjoso priekSmetu,
informacijas tehnologijam, macibu metozu (taja skaita interaktivo un gadijumu izpétes casestudy) repertuara
paplasinasanu. Tikai neliela dala docétaju uzskata, ka ir japapildina savas psihologiski pedagogiskas
kompetences, lai varétu sekmigi parveidot studiju procesu.

Docégtaju psihologiski pedagogisko kompetenéu veidoSanas ir sasniedzama nodroSinot $adus
apstaklus: 1) ir javeic mérktieciga augstskolas studiju procesa psihologiski pedagogiska diagnostika doc&taju
psihologiski pedagogiskas kompetences attistibas virzienu noteik$anai; 2) nemot véra docétaju sagatavotibas
Itmeni, ir jaorganize speciali kursi savas augstskolas ietvaros; 3) kursu saturs ir jaorient€ uz pasattistibas un
paspilnveidosanas motivaciju [10]. Nepietickama psihologiski pedagogiska sagatavotiba var klut par $keérsli
efektivu tehnologiju izstradasanai specialistu sagatavoSana, kas balstita uz studiju rezultatiem un Bolonas
procesa vadlinijam. Biezi ir griiti izveidot jaunajai izglitibas paradigmai atbilstosus studiju kursus. Docétaju
kvalifikacijas celSanas sisttéma ipasi aktualas klast tas pedagogiski psihologiskas kompetences, kas attiecas
uz jaunu izpratni par studiju procesa organizaciju, elastigam metodém darba ar studentiem.

Pedgjos gados ir uzkrajusies liela pieredze docétaju kvalifikacijas paaugstinasanas joma dazadas
augstskolas. Docétaju kvalifikacijas paaugstinasanas programmu satura izstrade ir un paliek pétijumu un
diskusiju priekSmets [11, 12]. Katra augstskola ir sava doc€taju sagatavoSanas sisteéma, kas vargtu bt
interesanta arT citiem. Ta piem&ram, Transporta un sakaru institiita (Riga) docétaju kvalifikacijas celSana
vienmer ir bijusi aktuala t€ma un vadiba tai ir veltijusi pastiprinatu uzmanibu, tapéc sadarbiba ar Latvijas
Universitates Pedagogijas, psihologijas un makslas fakultati tika organizéti speciali kursi ,,Augstskolu
macibspeku pedagogiska pilnveide / Inovacijas augstakas izglitibas sistéma / Izglitibas darba vadiba”.
Docétaji aktivi piedalas ikgadgja starpaugstskolu zinatniski praktiskaja un macibu metodiskaja konferencé
»Misdienu izglitibas problémas”, kur vienmér ir sekcijas iepriek§ minétajos attistibas virzienos — ,,Macibu
rezultatu veértéSanas un kontroles misdienu formas un metodes”, ,,Studentu apmierinatibas ar izglitibas
pakalpojumu kvalitati monitorings”, ,,Talmaciba: pieredze, problémas, perspektivas”, ,,Augstskolu
pedagogijas musdienu teorijas un metodikas”, ,,Specialistu profesionalas sagatavotibas pilnveido$ana”,
»Informacijas tehnologijas izglitiba” u.c. Katru gadu notiek pedagogisko seminaru s€rija par aktualiem
studiju procesa organizé$anas, talmacibas, informaciju tehnologiju un pedagogiskas retorikas jautajumiem.
Tapat katedras jaunajiem docétajiem tiek organizets pieredz&juso kuratoru atbalsts. Regulari tiek organizgetas
docétaju atklatas lekcijas ar velaku metodisko jautajumu apsprieSanu. Tomér ari tas ir nepietieckami, jo ne
vienmer augstskolas didaktikas jautajumi tiek apskatiti detaliz&ti, un ne vienmer visi docetaji sanem atbildes
uz vinus interes€josajiem jautajumiem. Tapéc butu nepiecieSams izstradat efektivu doc@taja psihologiski
pedagogisko kompetencu veidosanas tehnologisko modeli, kas balstits uz ideju par nepartrauktas izglitibas
individualo trajektoriju. Nebiitu pareizi gaidit, ka Sodienas griitibas darba ar studentiem tiks parvarétas
uzkrajoties pedagogiskajai pieredzei.

Tadgjadi velreiz gribu uzsvert, ka docetaju sagatavosanas kvalitate ir svarigs izglitibas kvalitates
elements. Tap&c nosakot kvalifikacijas paaugstinasanas programmu saturu:

1) irjabat kompleksai pieejai un jaieklauj $adi virzieni:

a) izglitibas filozofija un misdienu reformas, izglitibas koncepcija un augstskolas loma
musdienu sabiedriba;

b) programmu veidoSanas procediira un principi, ka arT studiju procesa standartu analize
saskana ar Bolonas procesu, Eiropas un Latvijas nacionalas kvalifikacijas ietvarstruktiiru;

¢) jaunakas psihologijas un pedagogijas zinatnes atzinas andragogija.
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2) ir janem vera docetaju izglitibas individuala trajektorija;

3) ir jaorientjas uz to, ka macibu procesa biis iesaistiti visi doc@taji — no asistentiem Iidz
profesoriem. Manuprat augstskolas doc&tajam neatkarigi no vipa panakumiem darba ar
studentiem un akadémiska grada ir nepiecieSamas psihologiski pedagogiskas vadlinijas, ipasi
gadijumos, ja nav pedagogiskas izglitibas. Pieredzgjusiem doc&tajiem butu interesanti kursi
izglitibas filozofija, rado$as darbnicas pedagogisko prasmju pilnveido$ana, darba formu apguve
studentu kreativitates veicinasanai. Jaunajiem docétajiem svariga biitu nodarbibas ar studentiem
raduSos problému analize. Ir nepiecieSams attistit sp&ju analiz€t un teorétiski pamatot studiju
kursa saturu, racionali sadalit laiku dazadiem darbibas veidiem studiju procesa, organizét
diskusijas un iesaistit studentus aktiva darba. Liela nozime ir pedagogiskas retorikas un
akadémiskas konsultéSanas jautajumu apguvei. Ka interaktivu docetaju kvalifikacijas
paaugstinasanas formu varétu minét ,,Apalos galdus” un diskusijas par neatlickamam studentu
macibu problémam, kas dod iesp&ju dalities pedagogiskaja pieredz€ un izdarit korekcijas sava
turpmakaja darbiba.
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Ishmuhametov, I. PECULIARITIES OF STAFF PROFESSIONAL DEVELOPMENT IN HIGHER
EDUCATION INSTITUTIONS

Quality of lecturers' training and education is an important element of education quality. However, the majority of lecturers in
Higher Education Institutions do not have pedagogical education. Do they possess enough competence for teaching in modern
conditions? At present, in higher education institutions, training and professional development of the teaching staff is conducted at
the level of specialized courses, workshops, conferences or at the departments. The given paper focuses on the necessity
of professional development of lecturers’ working in contemporary conditions. This article covers three main areas: philosophic
problems of education and modern reforms, concept of education and the role of a higher education institution in modern society;
principles and procedures of curricula forming, training courses, study process management under the Bologna process and within
European qualifications framework; and the development of psychological and pedagogical competence. It is recommended to pay
special attention to the development of the individual trajectory of lecturers' professional development and skills development.

Keywords: lecturers’ professional development, psychological and pedagogical competence, philosophy of education,
Bologna process, higher education institution
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Hmmyxameros, 1. OCOBEHHOCTH MOBBIIIEHUS KBAJTTU®UKAIIMU ITPENNOJABATEJEN
COBPEMEHHOI'O BY3A

KauecTBo MoATOTOBKY IpemoaBaTenell sIBIIeTCs BaKHBIM 2JIEMEHTOM KauecTBa 00pazoBaHus. OHAKO OONBIIMHCTBO IIPEIo-
JaBaTeliell By30B HE HMEIOT [IeJJarOrM4eckoro oopa3oBanusl. VIMEIOT JIM OHM Ha JOCTATOYHOM YPOBHE KOMIIETEHIIMH JUIS paOOTHI B
COBPEMEHHBIX YCIO0BMAX? B HacTosIee BpeMsi HOArOTOBKA M MEPENOAroTOBKa MpernojjaBareieil By30B IPOBOJAUTCS IPH By3aX Ha
YPOBHE CIIEIHANbHBIX KypCOB, CEeMHHApOB, KoHGepeHIuH wumu npu kadenpax. B craTbe axueHTHpyeTcss BHHUMaHHE Ha
HEoOXOAUMOCTh TOBBIICHHS KBaIM(UKAMU IpernojaBaTeleil COBPEMEHHOTO By3a, OXBATHIBas TPH OCHOBHBIX HAIIPaBIICHHS:
BONpPOCH! (unocodun 00pa3oBaHUs M COBPEMEHHBIX pedopM, KOHIENIUN 00pa30BaHUs M POIIH By3a B COBPEMEHHOM OOIIECTBE;
HPUHIMIIBL U TPOLEeayphl (HOPMUPOBAHHS MPOTPaMM, KYPCOB, OpraHM3alMi y4eOHOTo mporecca B paMkax boioHckoro mporecca
u EBponeiickoil KBaJM(UKALMOHHON pPaMKH; pa3BUTHE IICHXOJIOrO-TIEIarOrMYEecKOil KOMIIETEHIMU. PeKoMeHayeTcs yIenuTh
BHHMaHHE pa3paboTKe HHIUBUIYaIbHOI TPAeKTOPHUH y4eOb! U MOBBIICHNS KBATU(DUKAIINNY [IPeIoaBaTemeil.

KiroueBble c/10Ba: NMOBBINICHHE KBAIM(UKALUH IIpEroJaBarelell, ICHXO0JIOro-eJarorndeckas KOMIICTEHIHs, (riIocopus
obpasoBanusi, BooHCKHi mporiece, BBICHIAs MIKOJIa
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MODULARA MODELA IZMANTOSANAS PIEREDZE STUDIJU
PROCESA ORGANIZESANA

Jelena Jevsjukova

RTU Liepajas filiale
Liepaja, Vanes iela 4, LV-3417, Latvija
Talr.: +371 3484925. E-pasts: jelena. jevsjukova@rtu.lv

Raksta tiek apskatita RTU Liepajas filiales pieredze nepilna laika studiju procesa organizé$ana, izmantojot modularo modeli.
Raksturota izmantoto modelu butiba. Aprakstiti macibspéku un studentu aptaujas rezultati. Uzmaniba galvenokart veltita studiju
procesa tradicionalas un modularas organizacijas salidzinasanai un tas izmanto$anas rezultatu vértéSanai no macibspéku un studentu
viedokla. Tiek analiz&ti ka pozitivie, ta arT negativie faktori, kas ietekmé studiju procesu abos ta organizacijas modelos.

Atslegvardi: studiju procesa modularitate, elastigums, intensitate, regularitate

Ievads

Misdienas studentu studiju darba organiz€Sana augstskolda prasa jaunakas pieejas S§1 procesa
planosana, regulésana un nodrosinasana. Tas ir saistits ar redlijam un problémam, ko izvirza misdienu
sabiedribas dzive, nacionala un pasaules ekonomika, izglitibas sist€éma. Viena no svarigakajam problémam ir
tada studiju procesa organizacija, kas nodroSina ta elastigumu, padara So procesu viegli modific§jamu un
pieejamu studentiem ar dazadiem sagatavotibas limeniem.

Viena no min&to problému risinasanas iesp&jam ir studiju modulu izmantoSana.

Saskana ar augstakas izglitibas sist€mas uzbiives principiem, kas pienemti Eiropas Savieniba, studiju
modulis ir viens no §Ts sistémas pamatelementiem [1].

Vienota pieeja studiju modula jédziena definéSana pagaidam nav izstradata, un eksisté dazadi §1
termina interpretacijas varianti. Viena no p&d&jiem Latvijas Republikas Augstskolu likuma grozijumiem ir
$ada definicija: studiju modulis — studiju programmas sastavdala, ko izveido, apvienojot studiju kursus vai
to dalas, kuram ir kopigs mérkis un sasniedzami studiju rezultati [2]. Praks€ visbiezak ka moduli saprot
unificetu metodiska darba organizatoriski funkcionalas struktiiras elementu, kas nodroSina un vienlaikus
vienkar$o studiju procesa mérktiecigu vadibu. ST definicija un tas interpretacijas varianti studiju modula
priekSmetiski logiska satura apjomu nenosaka. Tas var biit ka kads studiju kurss, kursa atseviska dala, ta ari
kada virziena priek§metu komplekss. Tacu jebkura gadijuma studiju modula jédzienam piemit pabeigts,
patstavigs un komplicéts raksturs.

Modulu izmanto$ana talmacibas studijas jau ir atzita un plasi izmantota, bet praktiska pieredze
liecina, ka studiju procesa organizgéSanas modularais modelis dod labus rezultatus ar1 nepilna laika studentu
macibas, t.i., neklatienes un vakara nodalas, jo nodrosina loti svarigu mérku sasnieg8anu, proti:

e studentu sagatavosanas kvalitates un efektivitates paaugstinasanu;

¢ individuali orientéta studiju procesa realizaciju.

Lai gan modularajam modelim piemit vairakas pozitivas Tpasibas, tomér studentu un docétaju
viedokli par studiju modulu izmantoSanas lietderibu studiju procesa nereti ir atSkirigi. Tacu §1 pieredze un
viedokli ir verti, lai tos petitu un analiz&tu, jo arvien biezak organizgt studijas augstskola miisdienu apstaklos
bez modulu izmantoSanas klist teju neiesp&jami.

1. Studiju procesa organizacija izmantoto modelu biitiba

RTU Liepajas filiale divu studiju gadu laika macibas nepilna laika studijas, t.i., neklatienes un vakara
nodala, tika organizétas, izmantojot ka tradicionalo, ta arT modularo modeli. Tradicionalaja modeli katrs
studiju semestris sastav no 16 macibu ned€lam un beidzas ar sesiju, kuras ilgums ir 4 nedg€las. Viena
semestra laika studenti apgiist 4-6 priekSmetus (atkariba no studiju programmas), un sesijas laika karto
atbilstosus eksamenus. Modulara modela semestris ir sadalits divas dalas (divos modulos), katrs no kuriem
sastav no 8 macibu ned€lam un beidzas ar sesiju (2 ned€las), kuras laika studenti karto eksamenus
priekSmetos, kas ietilpst atbilstosaja moduli. PriekSmetu skaits katra modult ir 2—-3. Tadgjadi netiek mainits
kopigais studiju priek§metu skaits un semestra garums, bet organizatoriski Sie divi modeli biitiski atSkiras.

2. Aptaujas saturs un norises nosacijumi
Lai izskaidrotu macibspéku un studentu viedoklus par studiju procesa organizacijas pozitivajam un
negativajam iezimém, RTU Liepajas filiale tika organiz&ta aptauja, kura piedalijas 54 neklatienes un vakara

nodalas studenti un 5 docetaji. Akademiskajas grupas, kuru studenti piedalijas aptauja, studijas semestros
tika organizetas, izmantojot dazadus modelus. Tadel ka studentiem, ta armT macibspekiem bija iespgja
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salidzinat studiju procesa organizacijas Tpatnibas abos izmantotajos modelos. Aptaujas lapa respondentiem
tika piedavats novertét 9 faktorus, kas raksturo studiju procesa biitiskos faktorus, un izteikt rekomendacijas
studiju planosanas pilnveidosanai.

Katru faktoru respondenti vértgja 5 ballu sist€ma:

¢ minimalajam vértéjumam 1 atbilst zems vért€jama faktora prioritates/pakapes limenis;

e maksimalajam vért€§jumam 5 atbilst augsts prioritates/pakapes Iimenis.

Respondenti bija bridinati, ka iegiitie dati biis konfidenciali un atbildes netiks vertétas individuali, bet
aptaujas rezultati tiks izmantoti petnieciskiem nolakiem.

3. Aptaujas rezultati
Labakai vizualizacijai visu faktoru vertejumi ir att€loti grafiski: sadaliti studentu un macibspeku
viedokli, ka arT studiju procesa tradicionalas un modularas organizacijas vertéjumi.

Pirmais faktors: studiju procesa intensitate (1. zim.).

ETradiciondlais modelis W hoduliai: nodelis
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1. zim. Studiju procesa intensitates vertgjums

Ka redzams, studentu un macibspeku vertéjuma ir nelielas atskiribas, bet ka vieni, ta otri uzskata, ka
intensivak macibas notiek, studiju procesa izmantojot modularo modeli.

Otrais faktors: iespéja koncentréties uz konkrétiem studiju priekSmetiem (2. zZim.).
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2. zim. lesp€jas koncentréties uz konkrétiem studiju priekSmetiem vertejums

S1 faktora veértgjums ka studentu, ta macibspeku skatfjuma ir gandriz vienads, un tam ir saprotams
iemesls: vairaku priekSmetu ,,izstieptas™ studijas semestra garuma, izmantojot tradicionalo modeli, nerada
tadu koncentrésanas iesp&ju, ka izmantojot modularo modeli.

Tresais faktors: mobilizé$ana regularam macibam (3. zim.).
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3. zim. MobilizéSanas regularam macibam faktora vert€jums
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ST faktora vértgjums macibspeku skatfjuma ir optimistiskaks neka studentu, un tas attiecas uz abiem
modeliem. Ir japiekrit, ka studentu vert€jums ir tuvaks patiesibai, jo vini verte tiesi savu piepali studiju
procesa un §T procesa dazadu organizacijas modelu ietekmi uz macibu regularitati. Bet izskatamo modelu
vert&jumu starpiba ir vienada ka studentiem, ta docétdjiem, kas liecina par to, ka modularais modelis reali
mobiliz€ studentus macities regulari.

Ceturtais faktors: patstavigo darbu (kontroldarbu) savlaiciga sakSana un nodosana, neatliekot uz
semestra beigam (4. zim.).
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4. zim. Darbu veikSanas savlaiciguma vertejums
Pretgji ieprieks€jam, §T faktora veértejums pasniedzgju skatijuma ir tuvaks patiesibai, jo macibspekiem
ir iesp&ja salidzinat realus terminus, kuros studenti veic un nodod dazadus darbus. Ka redzams, modularais

studiju procesa organizacijas modelis ieveérojami uzlabo $o loti svarigo macibu procesa efektivitates raditaju.

Piektais faktors: nodarbibu apmekléSanas regularitate (5. zZim.).
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5. zim. Nodarbibu apmekl&Sanas regularitates vertéjums

No pirma acu uzmetiena varetu skist, ka studiju procesa organizacijas modelis So faktoru neietekmé.
Bet aptaujas rezultati lauj konstatet, ka sakariba tomér pastav.

Par nodarbibu apmeklgsanas regularitates vertejumu pasniedzgju skatijuma (tapat, ka par ieprieksgjo
faktoru) var teikt, ka tas ir ievérojami tuvaks realitatei, neka studentu vert€jums. lemesls ir saprotams:
studenti So faktoru veérte loti subjektivi, no sava personiga viedokla, bet macibspekiem ir pieejami dati par
nodarbibu apmekléSanu visas grupas vért§jamo periodu garuma. Un atkal var parliecinati apgalvot, ka
modularais modelis $o faktoru ietekmé loti pozitivi.

Sestais faktors: sesijas organizésana (6. zZim.).
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6. zim. Sesijas organiz&Sanas vertejums
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Ka ieprieks bija rakstits, sesijas organizeé$ana p&tamajos modelos atskiras ar to, ka modularaja modelt
sesija ir dalita (2 reizes semestri), bet tradicionalaja — nedalita (1 reizi semestra beigas). Sesijas
organiz&$anas sistému ka studenti, ta docétaji vertgja, cik ta ir érta. Seit vinu viedokli dalfjas: studentiem
ievérojami &rtak kartot eksamenus p&c modulara modela, bet macibspékiem tas rada dazas ne€rtibas vinu
paSu darbu organizacija. Bet, nosakot prioritates, turpmak studiju procesa organizéSana biis janem véra
studentu viedoklis.

Septitais faktors: iesp€&ja planot darbu un saskanot to ar macibam (7. zim.).

MTradicionalaismodelis W R odularais modelis
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7. zim. lespg&jas planot savu darbu vert&jums

Sis faktors dalgji ir saistits ar iepriek§&jo, un ir viens no tiem, kur docétaju un studentu vértejumi ir
gluzi pretgji. Skaidrojums ir tads, ka macibspekiem ir jastrada dazadas studentu grupas, no kuram lielaka
dala macas péc tradicionala modela, kas apgriitina docétaju darba optimalu organizgSanu. Bet studentiem, ka
redzams, modularais modelis dod labas iespgjas planot savu darbu un saskanot to ar macibam.

Astotais faktors: stresa radiSanas faktors (8. zim.).
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8. zim. Stresa radiSanas faktora vert€jums

St faktora veértgjums noteikti ir loti subjektivs. No macibspeku viedokla tradicionalajam modelim
jaizsauc mazak stresa radisSanas apstaklu, neka modularajam modelim. Bet studenti to noveértgja gluzi pretgji.
Jateic, ka $1 faktora skaitlisko vért€jumu starpiba starp abiem modeliem nav tik liela, bet prieksroku studenti
tomeér dod studiju moduliem, turklat kopuma So faktoru vini verte augstak, neka docétaji.

Devitais jautajums, ko uzdeva respondentiem, bija $ads: kuru no studiju procesa organizeSanas
modeliem vini izvélas — modularo vai tradicionalo (tika veérteta prioritate no 1-5). Analizgjot ieprieks
aprakstitos dazadu faktoru vertejumus, nav griiti prognozet, kadas atbildes tika sanemtas (9. zZim.).
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9. zim. Stresa radiSanas faktora vértgjums
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Ka studenti, ta arT macibspeki, vert§jot studiju procesa organiz€Sanas modelus no dazadiem
aspektiem un ieverojot vairakus faktorus, priek§roku dod modularajam modelim.

Noslegums

Studiju procesa organiz€Sanas modulara modela prioritate tadas jomas ka talmaciba un muzizglitiba,
tikpat ka netiek apspriesta, bet lidziga modela izmantoSana studiju organizéSanai neklatienes un vakara
nodala pagaidam nav tik plasa. RTU Liepajas filiales pieredze varétu dot pamatu diskusijam un debatém,
savukart Sis pétfjums lauj secinat, ka:

e studiju organizéSanas modularais modelis rada studentiem mazak stresa faktoru, lauj labak

organiz&t darbu un macibas, neka tradicionalais modelis;

e modularais modelis dod iesp&ju mobilizét studentus macities regulari un savlaicigi veikt

patstavigos un citus darbus, kas paaugstina studiju procesa kvalitati;

e modularais modelis kopuma lauj intensific€t studiju procesu.
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Yevsyukova, Y. EXPERIENCE OF THE MODULAR MODEL USING IN ORGANIZATION
OF STUDY PROCESS

The following paper describes experience of RTU Liepaja branch in part-time study process organization using the modular
model. In the article the essence of the used models is characterized, results of questionnaire of lecturers and students are described.
The main attention is devoted to the comparison of the traditional and modular organization of study process and to the evaluation
of results of using of these models from the viewpoints of teachers and students. The both positive and negative factors are
analyzed that affect the study process in both organization models of it.

Keywords: modularity, flexibility, intensity, regularity of study process

Esciokxosa, E. OIIbIT UCIIOJIb30BAHUS MOJIYJIbHOM MOJIEJIA B OPT AHU3AIIMA
OBPA30BATEJIBHOI'O NTIPOLHECCA

B crathe omuchiBaercsi onbIT Jluemnaiickoro ¢unuana PTY B opranusanuu y4eGHOTO mpolecca 3a0YHOr0 OTAEeNICHHS
C HUCMOJB30BaHMEM MOJIyJbHOW Mozaenn. OxapakTepu3oBaHa CyTh HCHOIB3yeMbIX Mogeieil. OmnmcaHsl pe3ysbTaThl ONPOCOB
npernofaBateneil U cTyqeHToB. OCHOBHOE BHUMAHUE YIEICHO CPABHEHHIO TPAJHIHOHHOW M MOIYNBHOW OpraHM3aliu y4eOHOro
Iporiecca MW OLEHKE Pe3yJbTaTOB MX NCIOIb30BAaHMS C TOYKH 3PEHHS IIperojaBaTeliel M CTYAEHTOB. AHAIM3UPYIOTCS Kak
HOJIOKUTEIBHbIC, TAK U OTpULATEIbHbIC (DAKTOPBI, BIHAIOIINE Ha y4eOHBIH mpouecc B OOCHMX MOAEISX OPraHMU3aLUM 3TOrO
mporiecca.

KiroueBble cJ10Ba: MOJyJIBHOCTB, 311JaCTHYHOCTD, HHTEHCHBHOCTB, PETYJIAPHOCTh y4eOHOTO TIporiecca

40



Starpaugstskolu zinatniski praktiskas un macibu metodiskas konferences raksti

DZIVESDARBIBAS PRASMJU APGUVE INTERNATPAMATSKOLA

Aija Studente

RPIVA, Riga, Latvija
Parupes 11, p/n Tilza, Balvu novads
Talr.: 29336528. E-pasts: ais72@inbox.lv

Sociali nozimiga noformuléta mérka misija ir izglitibas sfeérai, kura veidojas Latvijas nakotnes paaudze, kas ir spgjiga to
konstruktivi mainit. Viena no izglitibas ieguves vietam — visparizglitojosa internatpamatskola — ir dzivesdarbibas pamatsféra, kura noris

pusaudzu pasnoteikSanas un ieksgjas aktivitates atklaSana.

Dzives prasmju apguve visparizglitojo$a internatpamatskola ir loti svariga un bitiska. Internatpamatskolas pedagogiskais process
var veicinat skolénu emocionalo un socialo kompetencu attistibu, kas ir svarigas cilvéka talakaja dzives perioda.

Internatskolu praks€ nav konsekventas izpratnes par to, ka dzivesdarbibas prasmju apguvi savienot ar macibu un audzinasanas
procesu.

Atslégvardi: prasmes, dzivesdarbiba, dzivesdarbibas prasmes

Referata merkis: pamatot dzivesdarbibas prasmju apguves nepiecieSamibu internatpamatskolas
skoléniem.

Sabiedribas problémas acimredzami atspogulojas skolas dzive, kur skoléniem pietriikst iecietibas ka
vienam pret otru, ta pret skolotdjiem, pietrikst pozitivas attieksmes pret apkartesoSo un notiekoso, ko
galvenokart varétu skaidrot ar socialo prasmju trikumu. Diemzgl, skolas v&l joprojam koncentr&jas uz
zinaSanu snieg$anu, aizmirstot par to, cik svarigi ir apgiit citas pamatprasmes, iznemot akadeémiskas. Tapec
jaatgadina Eiropas Komisijas Mizizglitibas memoranda (2002) paustas se$as galvenas idejas, no kuram
pirma ir $ada — jaunas pamatprasmes visiem. STs pamatprasmes ir informacijas un komunikaciju tehnologiju
prasmes, svesvalodas, uznéméjdarbiba un socialas prasmes. Nosauktas nekada gadijuma neveido pabeigtu
sarakstu, bet aptver galvenas jomas. Tatad skoléniem Sodien jaspg gut tada izglitibas kvalitate, kas
nodro$inatu vinu veiksmigu integraciju pieauguso dzive. Tadgjadi, darba autore uzskata, ka skolai ir liela
méra janodroSina pamats, uz kura balstities pusaudziem un jaunieSiem, lai tie biitu pilnvertigi musdienu
sabiedribas locek]i tuvakaja nakotne.

Ja lidz8ingja macisanas un macisanas sistéma sp&j mums nodro§inat skolénam prasmi macities, tad
pamatoti rodas jautajums, kapec lielai dalai skolénu paziid interese un motivacija macities, kapec skolas
pieaug neattaisnoti kaveto stundu skaits. Protams, Seit par iemeslu var€tu minét sabiedriba valdosas
negacijas, kas ietekmé€ ar1 izglitibas procesus, ta¢u zinama dala atbildibas ir jauznemas skolam, jo biezi vien
macibu formas un metodes, ar kuram stradajam, psihologiskais mikroklimats ir par pamatu skoléna
attieksmei pret skolu un taja notiekoSajiem procesiem.

Tadgjadi internatpamatskolas misija ir skoléna socidlo prasmju sekmésana, t.i., personibas spgju,
iespgju, talantu un potencu jo pilnigaka atklasana, sevis un citu izprasana, noskaidrojot savas attiecibas ar
lidzcilveékiem, socialajam institiicijam, ka arT ar apkartgjo vidi; turklat arT iemanu attistiSana jautajumu
izveértéSana, problému risinasana un lémumu pienemsana, ka ari sp&ja palidz&t izprast dazadas socialas
situacijas, atrast risinajuma veidus, palidz&t skolénam apzinaties savus pienakumus un tiesibas.

Tapeéc rodas aktuala nepiecieSamiba p&c macibu un audzinaSanas satura, formu un metozu
pilnveidoSanas, jaunu kategoriju izp€tes un izstradaSanas, kuras biitu saistitas ar skoléna dzivesdarbibas
prasmju sekméSanu patstavigaja dzivé péc internatpamatskolas absolvéSanas. Tas ir skoléns, kur§ biitu
sp&jigs pielagoties pastavigi mainigai apkartgjai pasaulei, un uz personigas pasizaugsmes un profesionalas
kompetences bazes sekmétu Latvijas attistibu un uzplaukumu.

Internatpamatskolas pedagogiskais process var veicinat skolénu emocionalo un socialo kompetencu
attistibu, kas ir svarigas cilvéka talakaja dzives perioda. Pedagogiska prakse pierada, ka vislabak §is prasmes
var apgit, izmantojot pedagogisko grupu darbu, jo darbs grupa sekmé tas dalibnieku paSveértejuma,
pasparliecinatibas, pasapzinas attistibu.

Bérnus audzina ka skolotaji, ta arT pargjie darbinieki, ievérojami mazaka internatpamatskolas bé&rniem
ir gimenes loma. Nemot véra audz€knu skola pavadito laiku, varam secinat, ka skola veic aptuveni 60%
audzinasanas darba, gimene — tikai aptuveni 20%, un pargja sabiedriba — 20% audzinaSanas darba.

Pirma internatpamatskola tika izveidota 1956. gada, savukart Sobrid Latvija jau ir 10 vispar-
izglitojosas internatpamatskolas.
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Biezi vien Latvijas sabiedriba izskan viedoklis, ka internatskolas kopa ar socialajiem dienestiem un
barigtiesam audzina nelabvéligas gimenes. Ja majas bérnam ir izveidojusies slikti apstakli, socialais
darbinieks brauc katru ned€lu parbaudit, mégina vecakiem palidz&t atrast darbu, palidz&t psihologiski.
At8kiriba no b&rnunamiem, bérnam esot internatskola, saikne ar gimeni saglabajas. B&rni mil savus vecakus,
lai cik neveiksmigi dzive tie arT nebiitu, un tas nav mazsvarigi.

Uzsakot patstavigo dzivi péc internatpamatskolas beig$anas, pusaudzi, planojot savu talako dzivi un
karjeru, saskaras ar §adam grutibam:

=  zema motivacija macities un stradat;

=  orientacija uz tagadni, saSaurinata nakotnes perspektiva;

=  gritibas planot savu laiku, piepemt [émumus;

= neadekvats paSvert€jums un pastels;

= griitibas veidot veiksmigas attiecibas;

=  griitibas uznemties atbildibu;

= griitibas atrast darbu;

= stereotipi, diskriminacija.

Internatskolam ir jabat atSkirigam, ar savu profilu. P&c ar§jiem normativajiem aktiem
internatpamatskola ir tada pati macibu iestade ka pamatskola. Tacu atskiriba audzinaSanas procesa
organizacija tomér ir Joti butiska. Kads internatskolas direktors atzina, ka sabiedriba valda nostgja:
internatskola ir slikta, be&rni domajot, ka vini it kd macoties kada specialaja skola. Bet tas ta nav, sekmes
internatskola nereti ir labakas neka blakus esoSaja visparizglitojosaja skola. Internatpamatskola var sniegt
skoléniem ka atbilstosu izglitibu, ta ari nodro§inat dzives prasmju apguvi.

Internatpamatskolas realizé pamatizglitibas programmu, tagad biezi vien lielu uzmanibu pievers ari
ieklaujosajai izglitibai (realize specialas pamatizglitibas programmas).

Pétljuma probléma ir pusaudzu dzivesdarbibas prasmju veidoSanas pedagogiskaja procesa
visparizglitojosa internatpamatskola.

Darbiba — pedagogijas jédziens, kas pamato cie$a sakariba eso$u, secigu attistibas stadiju
nepartrauktu, vienotu norisi, kura izpauzas atticksme pret apkartgjo vidi, istenibu, mérktiecigu apkartgjas
vides un pasa cilvéka parveidosanu. Darbiba ir procesu sistéma, kas nosaka subjekta attieksmi pret realitati.
,Darbiba ir fiziska vai gariga darba, psihiskas aktivitates un vitalas energijas izlietojuma vieniba”
(skat.1. att.) [9; 98].

Motivacija Merktieciga

— darbiba —

Jauna motivacija

1. att. Darbibas motiva attistibas shéma (/I. A. Jleoutses, 1975)

Dzivesdarbiba ir cilvékam izveidojusies sevis, sabiedribas un dabas izzina un parveide pilnveidojusies
individa aktivitates realiz€§anas un vajadzibu apmierinasanas pan€mienu un attieksmju sisteéma [4].

Savukart D. A. Leontjevs uzskata [9], ka subjekta daudzveidigas mijiedarbibas formas ar pasauli ir
pamats dzivesdarbibai.

Dzivesdarbiba ir cilvéka esamibas, atseviSsku darbibas veidu dinamiska integrala forma. Butiskas
dzivesdarbibas pazimes, salidzinot ar citam darbibas formam, ir $adas:

1) dzivesdarbibas objekts ir cilvéka individuala dzive;

2) dzivesdarbibu Tsteno cilveéks — savas dzives subjekts;

3) dzivesdarbibas mérka funkcija ir dzives cela projekts un ta istenoSana;

4) dzives jeégas dinamiska sisteéma, kas nodroSina dzivesdarbibas psihisku regulésanu [7].

D. Leontjevs §Ts atticksmes definé ka jégpilnas sakaribas. Tas ir dzives jégas defingjums, ka
dzivesdarbibas komponents. JEégas sakaribas viena paradiba vai tas komponents vajadzibas istenojuma ir
atkarigi no otras paradibas [9, 21]. Darbibas mérktiecibas un sasniegumu saistiba uzskatama par jégpilnu
mijsakaribu (skat.2. att.).
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Dzivesdarbibas
struktiirkomponenti

Subjektiva pieredze

T

e Lietu jégas personiga izpratne

e Aktualas nostadnes, kas prasa attiecksmé
pret tiem izverst darbibu

e Idealie modeli, kas rada nepiecieSamibu
darbibu atkartot

2. att. Dzivesdarbibas struktiarkomponenti (/1. A. Jleoutses, 1977)

Dzivesdarbibas prasmju apguve uzsvars lieckams uz nozimes konstruésanu (skat. 3. att.).

Jaunas
zinasanas,
jedzieni
un
prasmes

Zinam
as
lietas

4

3. att. Pusaudza dzivesdarbibas prasmju apguve (L. S. Vigotskis, 2002)
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Var secinat, ka pusaudzis, izmantojot jau zinamas lietas un kombingjot tas ar jaunam zinaSanam,
jédzieniem un prasmém, pilnveido savas dzivesdarbibas prasmes.

Pasattistibas veicinaSanas principu var saistit ar paSpieredzes veidoSanos (1; 4) un tad€] uzskatit, ka
dzivesdarbibas viens no bitiskiem komponentiem ir paSpieredze.

Tatad var secinat, ka biitiba dzivesdarbiba notiek tris komponentu — emocionali motivéjosa, kognitiva
un darbibas, uzvedibas — mijiedarbiba (skat. 4. att.).

Emocionali
motivéjosa

Kognitiva un
darbibas

Dzivesdarbibas
komponentu
mijiedarbiba

Uzvedibas

4. att. Dzivesdarbibas komponentu mijiedarbiba

Prasmes pedagogija tiek analizétas ka apzinatu un brivu darbibu veidi, ko izmanto daudzveidigas
situacijas. Ikvienas darbibas rezultata rodas pieredze, kuras struktirkomponents ir prasmes — ,,gataviba
izmantot zinaSanas dazadu darbibu izpilde” [2; 29].

Prasmes ir zinaSanu, darbibas panémienu apguves pakape — prieksnosacljums mérktiecigas darbibas
izpildei. ,,Prasme ir uz zinaSanu pamata izveidojusies sp&ja darboties, lai sasniegtu meérki konkrétos
apstaklos, izraugoties atbilstosu formu” [5; 224].

Prasmju veicinasana iesp&jama praktiska un gariga darbiba, tatad to veidoSanas notiek attistiba un
kustiba, tas rodas konkrétas darbibas rezultata. Tomér ne tik svarigi ir tas, ka prasmes rodas darbiba, bet gan
tas, ka tas pilnveidojas patstaviga darbiba. Dzives laika cilvéks apgtst prasmes ka dabiska pieredzes procesa,
ta arT apzinati. Tas nozimé, ka ,,darbibu prasmes atrodas apzinas vadiba un kontrole” [4; 133].

Lidz ar to $ada prasme ir zinaSanu izmanto$ana noteiktas darbibas veikSanai, kura vienmér ir
apzinata.

Prasmes (darbibas teorija) ir definétas ka darbibas veids un operacija. Pétniece I. Zogla uzskata, ka
prasmes ir uz zinaSanu pamata izveidojusies sp&ja darboties, lai sasniegtu mérki konkrétos apstaklos [5].
Savukart pedagogs un pétnicks V. Zelmenis atzist, ka prasme ir tdda zinasanu un darbibas panémienu
pakape, kas lauj zinasanas izmantot mérktiecigu darbibu veikSanai [6; 64].

Prasmes, kuras ir svarigas jebkura dzives joma, var nosaukt par dzives prasmém. Saskana ar Pasaules
Veselibas organizacijas (PVO) definiciju ,,dzives prasmes ir sp&jas uz adaptivu un pozitivu uzvedibu, kas
lauj individiem veiksmigi tikt gala ar ikdienas dzives prasibam” [2; 4].

Dzivesprasmi var definét, ka pozitivu, argjiem apstakliem atbilstosSu uzvedibu, kas lauj izpildit
ikdienas dzives prasibas un pienemt tas izaicinajumus [3].

Apkopojot iepriek§ mingto, var secinat, ka dzivesdarbibas prasme ir sp&ja pienemt lémumu mérka
izvélé un maka darboties, balstoties uz zinasanam un atticksmém.

Noslegums:

Internatpamatskolas pedagogiskais process veicina dzivesdarbibas prasmju veidoSanos tada
gadijuma, ja:
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macibu procesa organizacija balstas uz darbibas teoriju;

humanistisku pieeju macibu un audzinasanas darba;

ikviens skoléns skola tiek uzskatits par macibu darbibas subjektu;

dzivesdarbiba notiek trTs komponentu — emocionali motivgjosa, kognitiva un darbibas,
uzvedibas — mijiedarbiba.
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Studente, A. ACQUISITION OF LIFE SKILLS IN BOARDING ELEMENTARY SCHOOL

The mission of socially significant formulated objective is a field of education in which future generation of Latvia is
developing; this generation is able to change it constructively. One of the education institutions, i.e. general boarding elementary
school is the main field of life skills in which self-determination and disclosure of adolescent inner activity occur.

Acquisition of life skills in general boarding elementary school is very significant. The pedagogical process of boarding
elementary school can promote the development of pupils’ emotional and social competences, which is important in the further
period of life.

Keywords: skills, life activity, life activity skills

Cryaente, A. OCBOEHUE HABBIKOB )KU3HEJIESTEJIbHOCTHA B OCHOBHOM
IMKOJIE-UHTEPHATE

B kauectBe conmanbHO 3HaUMMON MHuccHu chepbl oOpasoBaHms, (opMupyromeil Oyxyiiee HmokosieHue rpaxaan JlaTBuw,
BBICTYIIAET CIIOCOOHOCTh K KOHCTPYKTHBHBIM HM3MEHEHHsSM B 3Toil cepe. OcHOBHas o0ueoOpazoBaTebHas MIKOJIAa-MHTEPHAT
SBJIICTCS OAHHM W3 TJIABHBIX IIOJPA3/IEIeHUH >KU3HEICATeIbHOCTH IIKOJIBHUKOB, TA€ NPOUCXOJUT BHYTPEHHEE CaMOIIO3HAHUE
MOAPOCTKOB U Pa3BHTHE UX AKTHBHOCTH.

OcBoeHHE XKM3HEHHBIX HABBIKOB B OCHOBHOH IIKOJIC-MHTEPHATE OYEHb Ba)XHO M HeoOxoammo. Ilemarornmueckwmii mporecc
B OCHOBHOH IIKOJe-WHTEpHATE JODKEH CIOCOOCTBOBATh Pa3BHTHUIO SMOLHOHAIBHBIX U COLHMAIBHBIX KOMIICTCHIMI YYCHHKOB,
KOTOpbIe HEOOXOANMBI TOJPOCTKAM B allbHEHINEeH KU3HH.

OJIHaKO B MpAaKTHKE HIKOJ-MHTEPHATOB HET MOCIEIOBATEIBHOTO MOHHMAHUS TOTO, KAKUM 00pa3oM OOBECAMHHUTH OCBOCHHUE
HaBBIKOB JKH3HEEATEILHOCTH € Y4eOHO-BOCIHTATEIEHEIM IIPOIIECCOM.

KioueBble ¢10Ba: HaBBIKH, )KU3HEEATECIEHOCTD, HABBIKU KU3HEASSTEIBHOCTH
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PA3PABOTKA KOHILHEINIWU MOJAEJN OINEHKU KAYECTBA
JAACTAHIMOHHBIX KYPCOB

Joomuna bapanoea

Hnemumym mpancnopma u céssu
yn. Jlomonocosa, 1, Puea, LV-1019, Jlameus
Ten.: +371 67109387, + 371 26380906. E-mail:Baranova.L@tsi.lv

JlucTaHIOHHOE 00y4YeHHUe M03BOJIIET MAKCHMAIBHO HUCIIONB30BaTh BO3MOXKHOCTH MH(OPMAIMOHHBIX TEXHOJIOTUH U CIOCOOCTBOBATh
(OPMHPOBAHUIO Y CTYIEHTOB TBOPYECKOrO IOAXOJAa K CaMOCTOSITENIBHOMY NPHOOpETEeHHIO 3HaHWH. Huskas ymoBIeTBOPEHHOCTH
notpeduTeeii JaHHOH YCIyrn CBA3aHa C HU3KUM KauyeCTBOM JIMCTAHI[MOHHBIX KYPCOB M HEJOCTATOUHBIM COIPOBOXKICHUEM.

JlaHHAs CTaThsl pacCMATPHUBAET BOIPOCH! Pa3pabOTKU KOHIENTYalbHON MOJEIN OLECHKH KauecTBa AUCTAHIMOHHBIX KypCOB Ha
IpUMepe KOHKPETHOTO By3a H IapaMeTphl, KOTOphIe JErIH B OCHOBY JaHHOI MOJeNH. B craThe Taioke JaeTcs ONMHCaHUE METONOB HX
HU3MEPEHUSL.

KiroueBble ¢/10Ba: JUCTaHIHOHHOE 00ydeHHe, yI0BISTBOPEHHOCTh HOTpeOUTeNeH, Kypc, 0OpaTHas CBSA3b, BHYTPEHHUH ayJHT, OLIEHKA

JIBmKyIiei cuiaoi pa3BHTHS COBPEMEHHOTO OOINECTBAa CTAall0 MPOW3BOJACTBO HWH(POPMALMOHHOTO,
a He MarepuajbHOro mpoaykra. CeromHs NPOWU3BOIATCA W IMOTPEOJSIOTCS WHTEINIEKT W 3HAHWA, 4TO
MPUBOJUT K CMEHE BCEH CUCTEMBI LIEHHOCTEH YEI0BEKa, POCTY 3HAYMMOCTH KyJIbTYPHOTO JOCYTa.

Wudopmarnzamus 3aTparuBaeT BCE acleKTHI XU3HH oOmectBa. Ceifwac BhIciiee 0oOpa3oBaHHE
HepeKUBaET Mepro] ObICTPO TpaHCHOPMAIIHH, CBI3aHHOM C HACTYIUICHHEM SII0XU HHU(POBBIX TEXHOJIOTHH.
[TpumepoM siBisieTCsl pa3BUTHE IMEPCIEKTHBHOIO HAIIPaBIEHHS — JWMCTAHIIMOHHOTO OOydYeHHMs, KOTOpOe
MPU3BAaHO MAaKCHMAaIBHO HCIIOIB30BaTh BO3MOXKHOCTH HMH(OPMAIMOHHBIX TEXHOJIOTHMH M CHOCOOCTBOBATH
(hopMHPOBaHUIO TBOPUECKOT'O MTOX0/Ia K CAMOCTOSTEIILHOMY ITPHOOPETEHHIO 3HAHHH.

Ananus PBhIHKA IMOKa3bIBAC€T, YTO MHOTHC BBLICIIHC yqe6H1>Ie 3aBCICHUA CTPCMATCA YHAOBJICTBOPUTDH
atot crpoc. O630p mucranionHoro o0y4enust (The 2010 Sloan Survey of On-line Learning) cBuaerenscTByer,
YTO YHCJIO 3aYMCIICHHBIX B BEICIINE YYEOHBIC 3aBEJICHHUS CTYICHTOB BBIPOCIO B TeueHHe roga Ha 1000000
u 0ko0Ji0 30% CTYAEHTOB KOJUIC/PKEH M YHUBEPCUTETOB MPOXOAST OOYYEHHE C UCIOJIB30BAHHEM XOTs OBl
OJTHOTO AMCTAaHIIMOHHOTO Kypca [1].

OTHomeHne 00IecTBa K ANCTAaHIIMOHHOMY OOy4eHHMIO HeoqHOo3HayHO. Kak mokaseBaeT ompoc,
nposeneHHblt MA FDF group B 2012 r. [2], npakTUYE€CKH KaXKIbIH NEBSATHIH CETOAHS MMEET OIBIT
JUCTaHIIMOHHOTO 00ydeHus. bomee 40% pecroHAEHTOB MOMYyYalOT BBICIIEE 0Opa30BaHME NHCTAHIIMOHHO,
npu BbIOOpe MecTa 00YUIEHHs TPH YETBEPTH M3 HUX ONHMPAIHMCh HA PEKOMEHIALUH M OT3bIBBI, TOJIBKO 30%
oOy4aBmMxcsi oOpaiiand BHUMaHHe Ha LeHy. Kaxnapid cenpmoi (13 400 ONMpOIIEHHBIX PECIIOHIICHTOB)
C HCJOBCPUEM OTHOCHUTCA K JUCTAHIIMUOHHOMY 06pa3OBaHI/IIO. C'-II/lTaIOT, YTO YYUTBHCA 06I)ILIH]JIM CHOCO6OM
unrepecHee, 94% pecrnonneHToB. OOBYHBINA croco0 00ydeHHs cunraroT Oonee ymoOHbIM 73%. dymator,
YTO JIMCTaHIMOHHOE 00pa3oBaHUe XyKe, YeM TPaIUIMOHHOE, — 67%. YBEpEHbI, 4TO IUIUIOM O JTUCTaHLIIOHHOM
00pa3oBaHuM HE IIEHUTCs padboromaTensamu, — 59%.

Y 10BIETBOPEHHOCTh UCTAHIIMOHHBIM 00pa3oBaHHEM y HoTpeOureneil ocratouHo Hu3Kas. IlomHoCThIO
YIOBIIETBOPEHBI JUCTAHIIMOHHBIM 00pa30BaHUEM He OoJiee MOJOBUHBI 00yYaronuXcs AMCTAHIMOHHO. JIuib
YETBEPTH U3 HUX I'OTOBA pCKOMCHI0BATH MECTO, T1€ o6yqaeTcsl, CBOUM leyS]:ﬂM/3HaKOMI)IM.

Bce atu nudps! CBUIETENBCTBYIOT O TOM, YTO JUCTAHIIMOHHOE 00pa30BaHNE SIBISACTCS IEPCIIEKTHBHBIM
U Bce Oosiee BOCTpeOOBaHHBIM, HO «IPH BCEX CBOMX JOCTOMHCTBAX IUCTaHIMOHHOE OOydeHHE MMEET PAl
HEJIOCTAaTKOB:

* o0y4aromue IporpaMMbl M KypChl MOTYT OBITh HEJOCTATOYHO XOPOIIO pa3paboTaHBI W3-3a TOTO,
YTO KBAM(UIMPOBAHHBIX CIICIHAIICTOB, CIIOCOOHBIX CO3/IaBaTh MOJO0OHBIE yaeOHbIe KYPCHI, Ha CEroJHSIIHIN
JIeHb HE TaK MHOT0. Majlo METOIMYECKHX MaTE€pUalIOB MO IOATOTOBKE M IIPOBEACHHIO AWCTAHIIMOHHOTO
o0y4eHus;

* caboe MCIIONIB30BAHUE CTAHIAPTOB B AMCTAHIMOHHOM 0OydeHHn. HepasBHTOCTh M HECOBEPIIICHCTBO
CTAHIAPTOB 3aTPyJHSET IIOBTOPHOE HCIIOJIb30BaHHWE, OOMEH, MHOI'OKPATHOE HCIIOJIb30BAaHHE, COBMECTUMOCTh
yueOHBIX MaTepUalIOB;

* HeZI0CTAaTOYHAsI MHTEPAKTHBHOCTh COBPEMEHHBIX KYPCOB AUCTAHIIMOHHOTO 00yueHus. B HacTosmiee
BpEMS COJIepKaTeIbHYI0 OCHOBY KypCOB COCTABIISIIOT JIEKIIMH B BU/I€ TEKCTOBBIX MaTE€pHaliOB M IMIPOCTEHIIINX
rpaduyeckux 00beKTOB (PUCYHKH, (POTO), OJIOKH KOHTPOJISI 3HAHUI B BUJIE TECTOBBIX 3aJlaHUH;
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* HETOCTaTOYHOE KA4eCTBO IMpEIaraéMbIX PHIHKOM THIIOBBIX PEIICHUH, KaK KypCOB, TaK M CHCTEM
JUCTaHIMOHHOTO 00ydeHHsi. CHCTEMBI TUCTAaHLIMOHHOTO O0y4eHHs JIMOO OYEeHb JOPOTH, JIMOO HeymaoOHbBI
B HCTOJIb30BaHNH;

* HI/I3KI/II>1 MOPOUCHT 3aBEPIICHUSA KYPCOB, YTO CBA3aHO C HEAOCTATOYHBIM OIILITOM HUCIIOJIB30BaHUA
CUCTEM JIUCTAHIIHOHHOTO O0YUYESHHS U CIOKHOCTHIO MOTHBALIMH CIyImaTenein [3].

Takum 00pa3oM, CyMMHPYS BCE BBIIICIICPCUUCICHHOE, MOXKHO CJIIEJIaTh BBIBOJA, YTO IPUYHMHA
HEYIOBJICTBOPEHHOCTH ITOTPEOUTENIEH HMEeT IO COO0H TBOSIKYIO OCHOBY:

1. Tlorpeburento qUCTaHIMOHHBIX 00pa30BATENBHBIX YCIYT HE CO3/1aHbl ONTUMAJIbHBIE YCIOBUS IS
YIOBJIETBOPEHHS €r0 HH)OPMAIIMOHHBIX IOTPEOHOCTEH U peanu3anuu npas (puc. 1).

2. Hu3zkoe kauecTBO Npe0CTaBIsIEMbIX 3HAHUH, YCIIYT.

33,0

3

40,0

H

30,0

Bricokaa  Ilpobmema  Kauectso Hermpamoro  Hruoe  SaTpyIOHHIHCE
cTOMMOCTE  obpaTHOH CEASH obenus OTEETHTb
CEASH

Puc. 1. HenoctaTku AMCTAaHIIMOHHOTO O0YUYeHUsI, OTMEUYEHHBIE €ro norpedutensimu, % [4]

HccnenoBanus pelHKa TUCTAaHIMOHHOTO OOydeHHs [4] CBHIETENBCTBYIOT O TOM, YTO HanOOJIBIIYIO
B)XHOCTh IIPH BBIOOpE OpraHMU3alNY, IPENOCTABIAIONEeH 00pa3oBaTebHble YCIYTH, «HAUBBICIINKA paHr 4,9
(mo mkaste ot 1 1o 5) noTpeduTeNN MPUCBOMIIM UIMEHHO YPOBHIO IPEAOCTABIISIEMbIX 3HAHHUHN. Y IOBJIETBOPEHHBIE
NOTPeOUTENH AUCTAHLMOHHOTO OOpa30BaHUS IOJOXKUTEIBHO HACTPOSHBI Ha MOBTOpHOE oOparieHune
K ZJaHHOH yciyre B 2/3 ciydaes» [4].

Bce BrlmeckazaHHOE TOBOPUT O TOM, YTO OCHOBHOW mpobiieMoi auctaHimoHHOTOo oOyuerus (10)
SIBIISIETCS. UMEHHO KadecTBO, MO3TOMY JUls JOOOr0 BBICHIEro y4eOHOTO 3aBEJCHUS, IPEOCTABISIOLIETO
00pa3oBaTeNbHbIE YCIYTH JUCTAaHIMOHHO, pa3pabd0oTKa MOJIENN Ka4eCTBa JUCTAaHIIMOHHBIX KypCOB SBJISETCS
00s13aTeNbHOM.

B HMuctuTyTe TpaHCTIOpTa M CBSI3M Takash MOJENb KadecTBa IMCTAHIIMOHHBIX KYpPCOB Ha JAaHHBIA
MOMEHT HaxoJuTCs B cTaauu paspaborku. Co3laHueM JTOM MO 3aHUMaroTcs crenuanuctel JJO
WHCTUTYTa. AKTYQJIbHOCTh JTAHHOTO HCCJICAOBAHUS COCTOUT B TOM, YTO OHO TIO3BOJISIET ONPENCIUTh, KaKnue
ACITIEKTHI CJICTyeT IMPUHITh BO BHUIMAHKHE Pa3pab0oTUYnKaM 0003HAYCHHOW MOJICITH, KaKKE apaMeTphl J0JDKHA
YYUTHIBATh 3Ta MOJENb U KaK B JATBHEHIIIEM X MOXHO OYZET U3MEPSATh.

[TonHOLIEHHOE NUCTAHIMOHHOE O00pa3oBaHUE MOXKET OBITh IOJYYEHO JIMIIb IPU HAIUYUH
CJICTYFOIINX COCTABIISIOIINX
KBaJTU(HUIIUPOBaHHBIX B 00acTi 1O aBTOPOB KypCOB;

Ka4eCTBEHHBIX METOJMUECKHX KOMIUIEKCOB;
MHTEPAKTUBHOTO Ka4eCTBEHHOTO B3auMOIeUCTBUS Mex 1y metoauctamu JIO u cTyeHTamu,
KOHTPOJISl KAYeCTBA 3HAHUM.

KauectBo JUCTAHIIMOHHOTI'O o6yquMa O6LI‘IHO IMPUHATO OLUCHUBATH UMCHHO 4Y€PE3 NPHU3MY KauCCTBa
Y4eOHBIX KypCOB, HO «Ka4eCTBO» BCEIrJa pa3zHOe sl Pa3HbIX 00o3peBareneil M Ipynm mHTepecoB. Torzma
BO3HUKAET BOIIPOC: OyIeT OLIEHUBATHCSl KAUeCTBO JJIsl KOTO U B YbUX UHTEpecax?

C TOukM 3peHHUs aJMUHHUCTpPALMH, Kad4eCTBO IIPEACTABISAET COOOHW OUYEHb BAXKHBIC AKTHBBI.
A[[MI/IHI/ICTpaLII/IH O6I)I'~{HO HU3MEPSCT Ka4C€CTBO, OCHOBBIBASACH HA YUCJIC CTYJCHTOB, 3aKOHYMBIIUX KYPC, HA
CPEIHUX OLICHKAX, NPUOBILHOCTH M TOMY HOAOOHBIX MOKa3zaTessx. [loBplmeHne KauecTBa y4eOHBIX KypCOB
roMoraet J0OUTHCSl XOpOILeil peryTaluy By3a, 4TO, B CBOIO O4€pe/lb, NPUBIIEKAET OOJIbIIE CTYIEHTOB Ha
Kypchl. IHBIMU ClIOBaMM, Ka4eCTBO — OAWH M3 KIIIOYEBBIX ACIIEKTOB JEJIOBOH KOHKYPEHTOCIIOCOOHOCTH
BBICHIEH LIKOJIBI.
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BonpmmHcTBO MccnenoBaHuii B 00JIaCTH BOIIPOCOB JHCTAHIMOHHOTO 00pa3oBaHus (OKyCHPYETCs
MMEHHO Ha MHEHMSIX MEHEKEPOB, KOTOPBIE OTHOCSTCA K CHCTEME IMCTAaHIMOHHOTO OOpa3oBaHMs Kak
K NpeanpusTuio. B 3THX uccnenoBaHusX, Kak MPaBUIIO, OTCYTCTBYIOT HPEICTABICHUS aBTOPOB KypCOB
(npenonaBareneit) o kadectBe. KoHeyHO, BOCHpHSATHE KadecTBa aBTOPaMHU KypPCOB MOXKET OBbITh Cyry0o
aKaJIEeMMYECKUM WJIM Y3KOHAIIpaBJIEHHBIM, TaK KaK OHM pPaccMaTpHBAIOT KayeCTBO B CBETE OTIEILHOM
JUCUUILIMHBL (Kypca). Ho B ppIHOYHOW 3KOHOMHKE OIpeZeIeHUe KauecTBa BCE JKe OOJIbIIe OCHOBBIBAETCS
HE Ha TOM, YTO KaXeTCd MNOAXONAIIMM AaIMHUHUCTPAlMM By3a, a Ha IOTPEOHOCTSAX, OXKHMIAHWAIX
1 TIPEIIOYTCHUAX TOTPEOUTENEH-CTYAEHTOB.

KomiekcHas OLleHKa KadecTBa JUCTAHIIMOHHOIO 00y4eHHS HEBO3MOXHA 0e3 pa3paboTKu MOJeIH
OIIEHKH Ka4eCTBa TUCTAHIIMOHHBIX KypCOB (CM. pHC. 2).

KadecTBeHHBIM MOKHO Ha3BaTh JUCTAaHIMOHHBIA KypC, KOTOPBIM OyAET COOTBETCTBOBATH LEIOMY
psiny TpeOOBaHHUH Kak CO CTOPOHBI 3aKa3urKa U crnenuanictos 1O, Tak U cO CTOPOHBI MOTPEOUTETIEH.

0O0TBET CTBHE TP €0 0BA HHAM, [P €T HABIACMBIM K
AHCTAHIIHOHHBIM KYpCaM, 0CHOBAHHBIM Ha
[1€]) e CIIE AJIHCTOE

CoOTBETCTBHE THCTAHIHOHHOT 0 KYP €A ero
HazHaYenunio (onenka 3QpgpexTHBHOCTH 00yuenHs,
MPOBOITHNMOT 0 CHCIIOJIBIOBAHHENM JHCTAHIHOHHOI'O
Kypca)

Crenesb COOTBETCTBMS JHCTAHIHOHHOr 0 KYP ca
TpeGoBaHHAM 3aKATUHKA

Puc. 2. Monienb OLIEHKH KayecTBa AUCTAHIIMOHHOTO Kypca

Ecnu By3 yxe mpenocTaBisieT YCIYrd JUCTaHIMOHHOTO OOpa3oBaHMs, TO OLCHKY KadecTBa
HEOOXO0MMO HCIIONb30BaTh OJJHOBPEMEHHO Ha JIBYX YPOBHSX:

e  KaKk MOHHUTOPMHI KayecTBa YK€ CYLIECTBYIOUIMX KypCOB JWCTAHIIMOHHOTO OOydYeHMS M WX
MPUTOHOCTH JUIS UCIIONb30BaHMs B YU€OHOM IIpoliecce Ha JaHHBIH MOMEHT;

e  KaK OCHOBY Ul pa3pabOTKM TpeOOBaHMH K KadyecTBY KypCOB IHCTAHLIIMOHHOTO OO0y4YeHHs
W CO3[aHUsl METOAMK IOATOTOBKM M NpOBEACHUS 3((EKTUBHBIX KypCOB AMCTAHIMOHHOIO OOydYeHHUs
B JaJbHEHIIIEM.

B cBsi31 € TeM, 4TO C K&KABIM FOAOM BCe OOJIbIIE CTYASHTOB IIPOXOAUT O0YUSHHUE C HCIIOIb30BAHIEM
JMICTAaHIIMOHHBIX KypcoB, OyIeT Bo3pacTaTh 3HAUYCHNE YHUBEPCATLHBIX CTAaHIAPTOB KAYECTBA.

CerozHsi porpaMmsbl AWCTAHIIMOHHOTO OOYYEHHS W COCTaBIIIONIME MX KYPChl JIOJDKHBI COOTBET-
CTBOBATb OIPEJECICHHbIM CTaHJApPTaM, OJHAKO ypOBEHb TPEOOBaHWH K KAa4eCTBY B Pa3HBIX BY3aX MOXKET
ormmgathes [1]. UToOBI rapaHTHpPOBaTh BBICOKOE KAdeCTBO OOYYECHHS, BY3y HEOOXOOMMO HE TOJBKO
IIPO/IEMOHCTPUPOBATh XOPOIIMH YPOBEHb OOYUYEHHMs, NTPOBEPUTH 3HAHUS CTYAEHTOB, MMETh PE3yJbTaThl
MOHHMTOPUHIA JHUCTAHIMOHHBIX KypcOB, HO U pa3pabaThlBaTh HOPMAaTHUBHYIO JOKYMEHTAIHIO,
PETIIaMEeHTHPYIOIIYIO BCE MTPOLECCH] CONPOBOXKICHNUS TUCTAaHIIMOHHBIX KYPCOB.

Bricniee yueOHOe 3aBeieHHE CO3/ae€T YCIOBHUS ISl OOy4eHHs, HO €ro yclex B JUCTaHIMOHHOM
00pa30oBaHUM 3aBUCUT TAKK€ M OT TOTO, HACKOJIBKO XOpOUIO (PYHKIMOHUPYIOT IOJICHCTEMBI Pa3pabOTKU
Kypca, ero JOCTaBKU M IMOJASP)KKU U HACKOJIBKO XOPOLIO BCe OHH (h)YHKIHMOHAIBEHO HHTETPUPOBAHBL.

Bnecrsimue Marepuainsl OKaKyTCsl OECIIONIE3HBIMH, OYIydr HEIOCTaBJICHHBIMH CTyIEHTaM, a yoorue
Marepualibl He UMEIOT [IEHHOCTH, JIaXKe JIOCTaBJICHHbIE BOBpeMs. TakuM 0o0pa3oM, CIeqyeT OTMETHTh, YTO
MOAKPEIUIAIOT CO31aHNe 00pa30BaTENbHBIX IPOAYKTOB U 00ecIedeHHe 00pa30BaTeNIbHbIX YCIyT MIPOLECCH U
oTieparuy, HEBUAMMBIE IO TE€X IIOp, ITOKa OHM HE IEPecTaloT JeHCTBOBaTh. IIpMMEpOM MOTYT CIyXUTb
conpoBoXJaonue (YHKIMH, TEXHUYECKas MOAJEpKKa, padoTa THIOTOPOB U T.O. DTUM IHpolLeccaM |
OTlepaIysaM 3a4acTyl0 yJesIeTCsl MEHbIIe BHUMAaHM, YEM OHHU TOTO 3aciIy’KHBAIOT, HO IMEHHO OHH MOTYT
CTaTh KJIFOYEBBIM MOMEHTOM YJIy4IIEHHs Ka4eCTBA AUCTAaHIIMOHHOTO 00yJYeHNSI.

JlIst OCTOSIHHOTO KOHTPOJII M OLEHKH KadecTBa KypcoB HeoOxonuMm cbOop uHbopmamuu.
CymecTBYIOT CIIEAYIONIE BO3MOXKHOCTH IIOJyYEHUS] KOMIUIEKCHON OLCHKM KauyecTBa AWMCTAHIIMOHHBIX
KYpPCOB ¥ X COIPOBOKACHUS:
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e  BHYTPEHHMH ayIUT KypCOB;

e  He3aBUCHMas DKCIEPTHAas OLIEHKA KYypCOB;

e  «oOpaTHas CBS3b» C MIOTPEOUTENIEM (CTYJCHTOM).

BryTpeHHHII ayAWT OaeT BO3MOXKHOCTH BBISBUTH B JHUCTAHIIMOHHBIX KypcaxX pasHOTO poja
HECOOTBETCTBHUS W HAIPABHUTH IOMOIIh B HYXXHOE MECTO. VICIOIB30BaHHE 3TOTO0 MHCTPYMEHTa OCOOCHHO
aKTyallbHO B CJlydae OpraHu3aluu Maciitabupyemoro OusHeca. [1epHoANYHOCTh U METOIUKY HPOBEICHHS
BHYTPEHHETO ayANTa BY3 ONPEACISIET CaM.

B kauecTBe mpmMepa MOKHO IMPHBECTH METOIMKY, KOTOpod momb3yercs otaen O WucturyTta
TpaHCIIOPTa U CBA3U. CymeCTBymee JAUCTAHIHMOHHBIC KYPChbl aHAJIM3UPYIOTCA Ha NMPEAMET HAJIUYUA B HUX
OCHOBHbBIX Y BTOPOCTCIICHHBIX 3JICMCHTOB KOHTCHTA.

IIpoBens mpoBepKy BCEX KypCOB, pealn3yeMbIX B paMKax IMPOTpaMMBbl, MX YaCTHBIE OLIEHKH MOXHO
CBECTH B KOMIUIEKCHYIO CBOJKY, OTPQKAIOIIYI0 HAa KOHKPETHBI MOMEHT BPEMEHH Hannyue (Win
OTCYTCTBHE) ONpEJENICHHBIX PecypcoB (pHc. 3) B Kypcax HporpaMMbl. DTO TIOMOIaeT METOIUCTaM aJpECHO
paboTath Hall COBEPIICHCTBOBAHUEM KYPCOB — JIMKBHIUPOBATH TC WM WHBIC HX HEJJOCTATKH.

kypChl
100%

am% 17
0% 17
70% 17
60%
s50%
a6
30% 17
2006 17
10%

T T T T T T T T T ) T T T T "JDE!CYDCI:I

Puc. 3. PecypcHoe obecnieuenune kypcoB nporpammsl JJO «Jloructuka Ha TpaHcnopre u B OuzHece»
(mexabpp 2012 r.— sHBaps 2013 1.) [5]

Kak mpaBmio, xayecTBO IUCTAaHIMOHHOTO OOydeHHs HauOojee 4acTo OLIEHMBAIOT UMEHHO dYepes
MpU3My Y4eOHBIX MaTepHaiOB, HAMOIHSIOUIMX JAUCTAHIIMOHHBIA KypC, BHE 3aBUCHMOCTH OT OCTAlbHBIX
ycnoBuit cpefpl. OfHAKO KYypC — 3TO HE TOJBKO CAMHM MAaTepUalibl, 3TO €lle W COBOKYIHOCTb OIbITa
CTYJICHTA.

®dokycupoBaHie Ha MOJOTYETHOCTH U MPO3PAYHOCTH OOYHEHHS MPUBOJMT K YJIYUIICHHIO KaueCTBa
yueOHOro KOHTEHTA (IMCTAaHIIMOHHBIX KypCOB) — pE3yJIbTaTy, K KOTOPOMY B KOHEUHOM MTOI'€ CTPEMSTCS BCe
BhICHINE YueOHbIe 3aBeieHus. Ho uTo B peanbHOCTH OyIeT COACHCTBOBATh 3TOMY OOLIEMY YIIYUIIEHUIO?

MpHuorue OKCIIEPTHI CXOAATCA BO MHCEHHUH, YTO «KJIIFOUCBYIO POJIb B PCIICHWU 3ajavyUd YIIYyUHICHUA
KayecTBa yqe6H0r0 KOHTCHTA HIparOT BCTpauBa€MbIC B CpEAy AUCTAHIMOHHOI'O O6y‘-ICHI/IH CpeacTBa
QHAIMTHKM U oueHkw» [1]. Mcmomb3ys 3TH MHCTPYMEHTHI, By3 IIOJIy4aeT BO3MOKHOCTH MOCTOSHHO
OTCIIC)KMBATh YOBJICTBOPEHHOCTh MOTPEONTENECH U OLEHUBATh KYPCHI, a TAKXKE ONTHMU3UPOBATH y4eOHBIH
KOHTEHT C TE€M, YTOOBI Y CTY/[EHTOB HE BO3SHHKAJIO TPYAHOCTEH C ero mcroip3oBaHueM. Kak pesynprar —
OyzeT 00ecneYnBaThCsl MOCTOSHHOE YIYYIICHHE KAYeCTBA HE TOJIBKO JUCTAHIIMOHHBIX KYpCOB B YaCTHOCTH,
HO U y4eOHBIX IPOTPaMM B IIEJIOM.

Just peanusaiii OTCICKHBAHUS yJOBJICTBOPEHHOCTU MOTpeOHTENeH (CTYJICHTOB), OKOHYMBIIMX
JMCTAaHIMOHHBIE KYpChI, OTIEJIOM JWCTAaHIMOHHOTO o0ydeHus VIHCTUTyTa TpaHcmopra M CBs3M ObLI
paszpabortan cnenuanbHbI ompoc «OOpaTHast CBs3b». JlaHHBIA oOmpoc OBUT MHTETPHPOBAH BO BCE
JIMCTaHIMOHHBIE KYyPChI IPOTrpaMMbl. Y4acTie B oIpoce ObUIO JOOPOBOIBHBIM.

Bomnpocs! ornpoca 3aTparuBaid HE TOJBKO KayeCTBO M IOJHOTY Y4EOHBIX MaTepHaloB, yI0OCTBO
paboTel ¢ HUMH, HO M A(P(PEKTUBHOCTH CONPOBOXKIEHHS KYpPCOB METOAMCTaMH, NPEIOAABATEISIMU U
aBTOpamu KypcoB. Ob1iee KoiIn4ecTBo Bonpocos — 20.
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Kaxnpiii wu3 BompocoB ObUI  aJpecoBaH KOHKPETHOMY 3aWHTEPECOBAHHOMY MOTPEOUTEO
nHpopMmanuu (puc. 4).

7%

32%

= OT1oen JJO mABTOp Kypcea mIIperogaBaTenb Kypca B A MMHHIICTD AL

Puc. 4. Anpecanus Bonpocos ompoca «O6patHast CBsI3b» [5]

B kauecTBe mpuMepa paccCMOTPUM Pe3yJIbTaThl OIIpoca Mo OaKaIaBpCKOH IporpaMme JUCTAHIMOHHOTO
00yueHns «JIorucTrKa Ha TpaHCIIOpTe U B OH3HECE.

ITo mpemmeram mccemyeMoil mporpaMMbl OBUTO TIOMy4eHO 47 OLeHOK CTyneHToB (13 198 oxumaeMpIx).
HawuBbIcliass akTHBHOCTh Y4acTHsl B OIpOCE HaOJIOAeTCsl B IEPHOJ| allalTallid CTYJEHTOB — B MEPBOM
ceMecTpe 00y4YeHHs], OHa COCTaBUIIa B 3aBUCUMOCTH OT Kypca oT 17 1o 41%. Ha crapmmx Kypcax CTyAEHTHI
y’Ke MeHee MOTHBHPOBAaHBI K ydacTHio B ompoce (Tompko 10-30% mnpuHHMManu B HEM ydacTue B 3-M
cemectpe).

Cpennuit Oamn (mo jmecsaTHOAIBPHON IMKane) 3a OTHCNbHBIA Kypc Komebnercs or 0 mo 7,64
(1-i cemectp), 5.37-9.18 (3-it cemectp). HarnsnHo naHHbBIe pe3yabTaThl IPECTaBICHEI HA pHC. 5.

—

e b s a6y 163

[ ] [ ]
uc mo oy : v Cpemuas DI=HES b ATMMCEEERIN  CTYI2HTOE, IPHEAENINK  ¥aCTH:

1-ii cemecTp 3-ii cemecTp

Puc. 5. Pe3ynbTatsl ompoca CTYASHTOB IO IporpammMe «JIorucTuka Ha TpaHCIIOpTe U B OH3Hece» [5]

Ha ocHoBaHMY aHANM3a PE3yNBTATOB ONPOCa OBLIH CHACTAHBI CIICTYIOIINE BEIBOIBI:

1. Ilo ompocy mostydeH OTKIUK OT 25% npeamnonaracMoil ay AuTOpHH.

2.  AKTHBHOCTH CTYACHTOB pasJFyHa MO OTIEIbHBIM mpeameraM u konedsercst ot 0 mo 100%, aro
OOBSICHAETCS] Pa3HOM CTENEHBHIO MOTUBHUPOBAHUS CTYJCHTOB CO CTOPOHBI MPEroAaBaTelieil Kypca K y9acTHIO
B OIpoce.

3.  CpenHnuii 6a 3a OTeNbHbIC AUCIUILTHHBI Kojieosercs ot 0 10 9,18%.

4.  CyuiecTBYIOT «BBIOPOCHI»:

e  ompoc OBLT 3aKPHIT MPETIOIaBaATEIIEM;

e  TmonydyeHa oneHka 0, Tak Kak OIMpoC OTKPHIT, HO HE 3aIl0JIHEH;

®  KOJIMYECTBO OIEHOK Kypca MPEBHIMIAI0 KOIHYECTBO 3apETUCTPUPOBAHHBIX TI0JIH30BaTEIEeH;

e  OICHKM TIO OMPOCY B OTACIBHBIX Kypcax OBUTM HE COMOCTAaBUMBI C OCTAIBHBIMH, TaK KakK
TIperoiaBaTeNieM Kypca Oblia H3MEHEHa IITKala OIICHUBAHHS.
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Bo3MokHO, TIepBBIE TIOTyUeHHbIE PE3yJIbTaThl «OOPAaTHOM CBSI3W» M BHYTPEHHETO ay/MTa He BIEYATIIIOT,
HO OHH SIBIISIFOTCS IIEHHON HMH(pOpMaImeil, KoTopas MOXET MOCIYXHTh OCHOBOH Jyis paboThl B 00JiacTé
COBEPIIICHCTBOBAHHSI MOJICIIN OIICHKU Ka4€CTBA CYIIECTBYIONIMX AUCTAHIIMOHHBIX KYPCOB M MX COMPOBOMK/ICHMSI,
a TaKk)Ke MIOBOJIOM ISl pa3paboTKu TpeOOBaHMIA (CTAHAAPTOB) TSI BHOBH CO3/1aBa€MBIX KYPCOB.

Bce BbllIeOnMcaHHbIe PE3YJIbTAThI MOJIYYEHBI OT HENOCPEACTBEHHBIX YYaCTHUKOB JUCTAHIIMOHHOTO
o0y4eHwus.

Jist OMTHOTBI KapTUHBI B OOJIACTH KayecTBA TUCTAHIMOHHOTO OOYYEHHs BY3y CIEIyeT MPOBECTH
TaK)X€ M JKCIEPTHYIO OIIEHKY CYIIECTBYIOIIMX KYypCOB. DKCIIEPTaMH B ITOW OLIEHKE JOJDKHBI BBICTYNATh
CIELHUAINCTBI, KOTOPbIE UMEIOT MPHU3HAHHBIA YPOBEHb KOMIIETEHIIMHM B IPEAMETHOH O0JIaCTH IO JaHHOM
y4eOHOI mporpaMme | 1o JaHHOMY ydeOHOMY Kypcy. Takoro skcnepTa (Miid rpymimy 3KCIEePTOB) Moriia Obl
Ha3Hayath noakomuccuss Y MK 1o cooTBeTCTBYIOIIEMY HAPABICHHIO O0y4EHHSI.

DKcnepTHas OLIEHKA IT03BOJISIET OLIEHHUTh:

MOJHOTY y4eOHOTo MaTepuaa;

CTPYKTYPHPOBAHHOCTh KypCa;

SICHOCTh U YETKOCTh M3JI0)KEHHSI MaTEPHAIIOB;
JTIUHAMHYHOCTD M3JI0KCHUS;

CTETIeHb HATJISIHOCTH;

CTHUMYJIMPOBaHHE CAMOCTOSTENBLHON paboThl CTY/ICHTA;
CTETIeHb UHTEPAKTHBHOCTH KypCa;

CTCICHb IPUMCHCHHUA MYJIbTUMEANA B KypCE€.

Bo3MoxxHBIE KpUTEpHH ISl OLICHUBAHMSI, UX BEC, CTPYKTYPY SKCIIEPTHOM OLEHKH OINpPEIEIsIeT BY3.
B kauecTBe nprMepa CTpyKTypa SKCIEPTHON OLEHKH Kypca MOKET BBITJISLIETH CIIETYIOLIMM 00pa3oM:

e  crparerus Kypea (15%);
meparormaeckuit qu3aita (30%);
moHATHOCTE (20%);
yueOHsIe MaTepuaisl (20%);
oneHnBaemble MeponpusaTist (15%) [6].

PestoMupys Bce BbIIIECKAa3aHHOE, MOYKHO OTMETHTB, YTO:

1.  Y7IOoBIEeTBOPEHHOCTh IUCTAHIIMOHHBIM O0pa3oBaHWEM Yy moTpeOurenerd Hu3kasg. IllpuunHa
HEY/IOBJICTBOPEHHOCTH TOTpeOUTENeH MPOIUKTOBAaHA HU3KUM KadeCTBOM IMPEJOCTaBIISIEMbIX KYpCOB H
YCIIYT 10 UX COIIPOBOXKIICHHUIO.

2. OueHka KayecTBa HEBO3MOXKHa 0e3 pa3pabOTKH MOZEIH, NPUTOJIHOM AJIsl OLEHKH KadecTBa
JUCTaHIIMOHHOTO Kypca. Mojenb JOoJDKHA I03BOJISATH IPEXXKAE BCEro IPOBEPUTH, HACKOJIBKO KypC
COOTBETCTBYET €ro Ha3HAueHHIO, MHTEpecaM 3aKa3uHhKa, OTBEYaeT TPeOOBaHWSAM, NPEIbSIBISEMBIM K
JMCTaHIIMOHHBIM KypcaM. MoJienb JOJDKHA OLEHUBATh TaKkKe M KAYEeCTBO CONPOBOX/ICHUS IMCTAHIIMOHHOTO
o0ydeHwHS.

3.  OcHOBOI uis pa3pabOTKM MOJENU KavyeCTBa MOTYT IOCIYKUTh Pe3yJIbTaThl BHYTPEHHETO
ayJuTa CYyMIECTBYIOIINX KypCOB, HE3aBHCUMOI OKCIIEPTHOM OICHKM KYPCOB U Pe3yJbTaThl OMpoca
«O6paTHast cBS3b € IOTpedUTENEM (CTYACHTOM)».

4.  OrneHka KadecTBa — 3TO TMPOIECC BCEOOBEMITIONUN M MPOJIOJIKHUTEIBHBIA. DTOT Mpolecce
JIOJDKEH OCYILECTBIIATHCS Ha MPOTSIKEHHUH BCEro KU3HEHHOTO ILHMKIIA JAUCTAHIIMOHHOTO Kypca, BKIOYas U
caMo JIMCTaHIIMOHHOE 00y4eHHe, TPOBOIMMOE C €r0 MOMOUIBIO.

5. HOZ[OT‘-ICTHOCT]) U Opo3pavyHOCTb — JiBa TIJIaBHBIX KaTajlnu3aropa COBCPIICHCTBOBAHUA
TEXHOJIOTUI TUCTAHIIMOHHOTO 00y4YeHHUs B chepe BhICIIET0 00pa3oBaHusl.

6. Mogenb OLEHKH KauecTBa JUCTAHIMOHHOTO Kypca IOJDKHA MO3BOJISATH OLEHUTh KaK KOHTEHT
JMCTaHIIMOHHBIX KypCOB (MX COJIEpKaHNeE), TaK M KaYeCTBO CONPOBOXKICHHS KYPCOB.

7. TlapameTpbl MOJeNH, IMOJIEKAIME H3MEPEHHUIO: CTEIEHb COOTBETCTBUS TPEOOBAHUSM,
MPEABSABISAEMBIM K JTUCTAHIMOHHBIM Kypcam (OCHOBa — BHYTPEHHHUI ayJuT), CTENEHb COOTBETCTBHUS
JMCTAHIMOHHOTO Kypca ero Ha3HavyeHHI0 (OCHOBA — HKCIIEPTHAs OLEHKA KYpPCOB), YIAOBJIECTBOPEHHOCTH
3aKa34rKa (OCHOBa — 00paTHast CBSA3b CO CTYIACHTaMH).

8.  CBoeBpeMeHHasi U BCECTOPOHHSISI OL[CHKA KaueCTBa MO3BOJISIET Y4COHBIM 3aBEICHUSM IIPOBEPHTD,
HACKOJIbKO MPEIOCTABISIEeMbIe MUMH YCIYTH AUCTAHIIMOHHOTO OOYYEHHsS] COOTBETCTBYIOT aKaJeMHYECKUM
CTaHjapTaMm U 3alpocaM IOTpPeOHTeNe, CKOPPEKTUPOBATh «Y3KHE» MECTa M TEM CaMbIM ITOBBICUTH Kak
NPECTHXK AUCTAaHIIMOHHOTO 00YUYEeHHSs], TaK U YPOBEHb CBOEH KOHKYPEHTOCIIOCOOHOCTH.

9. Jlnst pa3BUTHSL IMIEPCKO MO3UIMK Ha PBIHKE 00pa30BaTelbHBIX YCIYT B 00JACTH JUCTAHIMOHHOTO
o0ydeHHs By3y HE0OXOAMMO pa3padareiBaTh coOCTBeHHYIO ¢mrocoduro O, cBOrO Mojaenb KayecTBa Ha
OCHOBE YHHBEpPCAIBbHBIX CTaHAAPTOB, IO PE3yJbTaTaM OLEHKH KadecTBa IOCTOSIHHO COBEPIICHCTBOBATH
npeajiaraeéMple IMOTPEOUTENSIM JTUCTAaHIMOHHBIE KypChl M HPOTpaMMBbl, YJIydllaTh I0JICP’KHBAIOIINE
mporecchl (B 0COOCHHOCTH THIOTOPCKHH KOHTPOJIB), CTUMYJIHPOBAaTh pabOTy BCIIOMOTATENBHBIX CIYXKO.
Bce 3T COCTaBJSIIOUIME MMO3BOJIAT rapaHTUPOBATH BBICOKOE KAYECTBO OOPA30BATEIBHBIX YCIIYT, MOBBICST
yIOBIETBOPEHHOCTh O0YYAIONINXCS CTYICHTOB U IOMOTYT [IPUBJICYb HOBBIX.
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Hcnosb3oBaHHbIe HHPOPMALIMOHHBIE HCTOYHUKHU

1.

W

http://www.web-learn.ru/index.php?option=com_content&view=article&id=67:2011-10-20-12-19-
57&catid=12:biblioteka-online&Itemid=17 (12.07.2013)

http://www.fdfgroup.ru/files/Otnoshenie_potrebitelei_k distancionnomy obrazovaniu_ MA FDFgroup.
pdf (11.07.2013)

http://otvet.mail.ru/question/32837012 (12.07.2013)
http://www.google.ru/url?sa=t&rct=j&q=%D0%BE%D1%82%D0%BD%D0%BE%D1%88%D0%B5
%D0%BD%D0%B8%D0%B5%20%D0%BF%D0%BE%D1%82%D1%80%D0%B5%D0%B1%D0%
B8%D1%82%D0%B5%D0%BB%D0%B5%D0%B9%20%D0%BA%20%D0%B4%D0%B8%D1%81
%D1%82%D0%B0%D0%BD%D1%86%D0%B8%D0%BE%D0%BD%D0%BD%D0%BE%D0%BC
%D1%83%20%D0%BE%D0%B1%D1%80%D0%B0%D0%B7%D0%BE%D0%B2%D0%B0%D0%
BD%D0%B8%D1%8E&source=web&cd=5&ved=0CEcQFjAE&url=http%3 A%2F%2Feng.marketcen
ter.ru%2Fcontent%2Ffile.asp%3Fr%3D4642&ei=dEzeUfGGKpDDswb7n4G4BA &usg=AFQjCNFM _
f7LGnQgbiXxY8UHKDFDIvk-1w&bvm=bv.48705608,d.Yms&cad=rjt (11.07.2013)

BHyTpeHHHE JOKYMEHTBI OT/eNa JUCTAHIMOHHOTO 00y4eHus VIHCTHTYTa TpaHCIOpTa U CBSI3H.
Vrexun, I'. AHKeTa IO OLIEHKE 3KCIIEPTOM Kypca.

Baranova, L. TALMACIBAS KURSU KVALITATES IZVERTESANAS KONCEPCIJAS MODELA
IZSTRADE

Talmaciba lauj maksimali izmantot musdienu informacijas tehnologiju iesp&as un veicinat studentiem radosas pieejas
veidoSanos patstavigu zinaSanu ieglisanai. Dota pakalpojuma patérétaju zema apmierinatiba ir saistita ar slikto talmacibas kursu
kvalitati un neatbilsto$u ta uzturésanu.

Dotaja raksta tiek izskatits talmacibas kursu kvalitates izvertésanas konceptualais modelis, balstoties uz konkrétu pieméru
augstakas izglitibas iestade. Saja raksta ir uzskaititi galvenie parametri, kuri ir dota modela pamata, ka ari tiek aprakstitas, to
mériSanas metodes.

Atslégvardi: talmaciba, klientu apmierinatiba, kurss, atgriezeniska saite, iek$gja revizija, veértésana

Baranova, L. CONCEPT DEVELOPMENT MODEL OF QUALITY EVALUATION
OF DISTANCE COURSES

Distance learning allows you to maximize the IT potential and foster in students a creative approach to self-learning. There is
a low consumers' satisfaction now, because distance learning courses are of low quality and without a full support.

This article considers the conceptual model development. This article considers the conceptual model development as well as
the model of quality evaluation in the distance learning courses in the specific university. There are the basic parameters that form
the model basis. There is a description of methods for their measurement.

Keywords: distance learning, customer satisfaction, course, feedback, internal audit, valuation
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PA3BEPTBIBAHUE ®YHKIIMA KAUECTBA
OBPA3OBATEJIBHBIX YCJIYT BY3A

1 ~ 2
bopuc Muwnee', I'eopeuii Ymexun

Hremumym mpancnopma u céssu
ya. Jlomonocosa, 1, Puea, LV-1019, Jlameus
"Ten.: +371 67100675. E-mail: Misnevs. B@si.lv
Ten.: +371 67100675. E-mail: Utehins.G@tsi.lv

B manHHOi cTaThe HPEACTABICHO ONHCAHHE OCOOCHHOCTEH NPUMEHEHUS M3BECTHOH TEXHOIIOTUH pa36epmuléanus (QyHKyuil
kayecmea (QFD) corimacHo HOpMHPOBAHMIO ITAPAMETPOB KaueCTBA 00Pa30BATEIBHBIX YCIYT By3a.

B kauectBe nepBoii 0COGEHHOCTH By3a B CTaThe OTMEUYEHO OOJIBIIOE KOJMYECTBO BHELIHUX CTOPOH, TPEOOBaHUs (IIOXKENIAHHUs,
OKUJIAHUS,, MHEHUsI) KOTOPBIX Hal0 y4uThiBaTh npu aHaauze QFD. DTo peduekraHThl, CTYIEHTBI, CTYAEHYECKOE COOOILECTBO,
BBIIYCKHHUKH, paboTojaTeny, IpodeccHOHalIbHbIE cooOmecTBa paboTofaTenei, OpraHsl TOCYAAapCTBEHHOIO  yIpaBIEHHUS,
AKKpeIUTAlIOHHbIe WHCTUTYLMH. B JMaHHOH cTaTbe aHANM3 OTPaHWYEH ABYMsI TPyNIIaMH IOTpeOuTenell: peduexkTaHTaMu |
CTyAeHTaMU. B cTaThe mpencTaBieH HepedeHb WX OCHOBHBIX TpeOOBaHMH B OTHOIICHMH OOpa30BATENBHBIX YCIyr By3a. OTH
TpeOOBaHMsI OTHOCSTCS Kak K yueOHOMY mporeccy (Mpo3pavyHOCThb, POTHO3UPYEMOCTh, OOBEKTUBHOCTh TEKYLIEr0 KOHTPOJIS), TaK U
K pe3ynbTary y4e6sl (cTaTyc npuobperaeMbIx KOMIETEHIMI H HX BOCTPEOOBAaHHOCTD Ha PBIHKE).

B crartee mpuBeneHbl (parMeHTHl Pe3yJIbTaTOB HOPMHUPOBAHHS XapaKTEPUCTHK KadyecTBa OOpa3OBaTENBbHBIX YCIYr U UX
KOMIIOHEHTOB. B 4acTHOCTH, NpPEMTIOKEHbl H3MEPHMBIC XapaKTEPHCTHKH O00pa30BaTENbHOrO Mpoaykra (yueOHOW MpOrpamMMsl),
COrJIaCOBaHHbBIE C TPEOOBaHUSAMH PE(ICKTAHTOB M CTYACHTOB, a TAKKe MapaMeTpbl y4eOHON JUCIMILINHBI, COPMYIMPOBAHHBIC Ha
OCHOBaHHH TpeGOBaHMUI K y4eOHOI mporpamme, TpeGOBaHMs K JICKIIMOHHBIM 3aHSTHSIM U K KBATH(UKALNY JIEKTOPOB.

Ha 3aBepmaromem srane QFD By3 ycraHaBinMBaeT HOPMBI Ha pecypcHoe obecriedeHne ydebHOro mpomecca. B pesynprare
TAaKOro MOAXO0/AA 3TH HOPMBI OYIyT JIOTHYECKH COTJIACOBAaHbI C TPEOOBAHUAMM BHEIIHHX 3aHHTEPECOBAHHBIX CTOPOH — IOTpeduTeei
00pa3oBaTENbHBIX YCIyT By3a

KuaroueBbie ciioBa: y‘Ie6HBIﬁ TIPOLECC, KAYECTBO, PE3yJIbTaT y‘IeGBI

IlocTanoBka 3amaun

Hopmy kauectBa 3ajgaer morpeOuTenb. OJTOT NpuHOUI BceoOliero MeHEIKMEHTa KavecTBa
(TQM) mpu >kellaHWM HECIIOXKHO PEaln30BaTh, €CIM MOTPEOWUTENb — IOJHOIPABHBI W KOMIIETEHTHBIH
napTHep, KOTOpbIid sicHO (opmynupyer TpeboBanus. Ho ecnu Bam mponykT (yciyra) mpenocTaBiiseTcs
NOTPeOUTENSIM, YbH ITOXKETaHHUS U OXKHIAHHS HE BIIOJHE SICHBI UM CaMUM, TO HOPMHPOBATh KauyecTBO Ha
TaKOW OCHOBE — HempocTas 3ajaya. [y ee peuieHus! CyIIecTBYeT TEXHOJIOTHSI Pa3BEepThIBAHMS (QYHKIMH
kadyectBa (Quality Function Deployment — QFD). C nomoIpio 3T0i TEXHOJIOIMH OpraHu3aius, UCXOIs U3
YCTaHOBIICHHBIX TpeOOBaHMHA (TOXKETaHWN, OXHUIAHWNA) MOoTpeduTened, GopMUpyeT HOPMBI KadecTBa I
CBOEH IPOJYKIIUH, /IS €€ KOMIIOHEHTOB, HOPMHUPYET MapaMeTphl IIPOLIECCOB U PECYPCOB.

B nanHO# cTaThe MpeNCTaBIeHO OMMCaHUE 3TANoB MpuMeHeHus TexHonoruu QFD mis HopMmupoBaHus
IapaMeTpoB KauecTBa 00pa30BaTEIbHBIX YCIYT By3a.

AKTyaJIbHOCTH

Hopmbl n TpeOoBaHMS 3aJaloTCsl 3aKOHOAATEIHCTBOM, CTaHIAAPTaMH, APYTHMH PYKOBOASAIINMHU
JOKYMEHTaMH BHELIHEr0 IPOUCXOXKAEHHs. OJTH HOPMBI M TpeOOBaHMS HYXKHBI JJIsl OCYIIECTBICHUS
HaJ30pHOM JEATENbHOCTH, Al AKKPEAWTAUWH, JUIs JOTOBOPHBIX OTHOWIEHWH. OJHAKO BHELIHHE
3aKOHOZATEIbHBICE W HOPMAaTHUBHBIE AKTHl PETJIAMEHTHPYIOT IajeKO HE BCE IapaMeTphl IMpPOLYKTOB M
IIpoIIecCOB B opraHuzanuu. Just ocymiecTBieHus (YHKUUH yNpaBiIeHUs WX OKa3bIBAETCSl HEIOCTaTOYHO.
Tak, HeOCTaTOK HOPM, HEOOXOAMMBIX ISl YIPABICHUs, 0003HAYMICS B By3€ IPH aTTECTAL[MH TIEPCOHAIA,
IIPY KOHTpOJIE y4eOHOTO Ipolecca, MPH OLEHKE KOMIIETEHIINH 00yJaronixcst Ha SK3aMeHaxX W IIPH 3alluTe
BBIITYCKHBIX pabOT, MpH oOecrnedyeHnH YydeOHOro Ipolecca MaTepHIbHBIME W MH(OPMALMOHHBIMU
pecypcamu.

B By3e B mocnexHee BpeMs BeneTcs paboTa MO YCTAaHOBJICHHIO BHYTPEHHHX HOPM. Y TBEpPIKIICHEI
JOJDKHOCTHBIE MHCTPYKIHMH C KBaJH(HUKAIIMOHHBIMH TpeOOBaHMSAMH [UIS aKaJeMHUYECKOro IIepCcoHaa.
YTBepxkIeHBl NpaBWia U KPUTEPUH aTTECTallMM akaJeMHuYecKoro mnepcoHana. K coxaneHuio, OHH He
COTJIACOBAHBI C YIOMSIHYTBIMHU JOJDKHOCTHBIMU HHCTPYKUMSIMU. OIpeaeeHbl XapaKTePHUCTUKH PE3YJIbTaTOB
yueObI U y4eOHBIX IporpaMM M Y4eOHBIX AuciuIuiMH. Ho moka He perreHa 3aj1a4a cOTJIaCOBaHUS MEXIY
3alUIaHUPOBAHHBIMU WTOTOBBIMHM pE3yJibTaTaMHM Y4eObl [0 IpOrpaMMe U pe3yjbTaraMu HW3y4YeHUs
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OTAETBHBIX JUCHHUIUIMH B COCTaBE MPOrpaMMbl. DTH U IpyTHe NPUMEpPHI MTOKa3bIBAIOT, YTO pa3paboTKy HOPM
U TpeOOBaHWH K NapaMeTpaM OO0pa30BaTEIbHBIX YCIYr Ha/0 OCYIIECTBISATH KOMILIEKCHO, OCHOBBLIBAsICH
Ha eAuHOM mnoxaxone. M B 4acTHOCTH, HAalO NPUHATH NPUHLMIIAAIBHOE PEIICHUE: U3 KAaKUX IIOCBUIOK
cllelyeT MCXOAWTHh NpH HOpMuposaHuH. CyIIecTBYeT MpPAKTHKA HCIOIb30BAHHMS BHEIIHMX OOpas3LoB B
Ka4yecTBEe HCXOAHBIX HOPM (HampuMep, BBIOOp 3apyOeXHBIX MPOTOTHIIOB Y4YEOHBIX KYpPCOB M Y4EOHBIX
IporpaMM ¢ HX MapaMeTpaMu KadecTBa). [lpyroil moaxog — HOPMHMPOBAaHHE, 3alMMCTBOBAHHOE H3
compenenbHON obsacTu (HalmpuMep, HCIONb30BaHME B YAaCTHOM BY3€ HOPM M IIPaBWII, ACHCTBYIOLIMX
B TOCYIapCTBEHHOM ceKTope). [IprMeHsieTcst 1 HOpMUpOBaHUE, UCXOASIIEE U3 BBIICICHHBIX PECYPCOB.

B nmanHO# crartbe /Uit BHeApeHUs B By3e npemiaraercs texHosorust QFD, xoropas obOecrieunBaet
KOMIUIEKCHBII 1OJIX0JI K HOPMHPOBAHHIO XapaKTEPUCTHUK KauecTBa 00pa30BaTENbHBIX YCIIYT, OCHOBAHHBIH
Ha NpPUHOWIE OpHeHTanuu Ha mnoTtpedOurens. [Ipu HopmupoBanum mo TtexHomormun QFD wmcxomHbiMEH
apryMEHTaMH CIy)KaT YCTAaHOBJICHHbIE TpPeOOBaHMS BHEIIHWX 3aWHTEPECOBAaHHBIX CTOPOH K KadecTBY
00pa30BaTENbHBIX YCIYT By3a.

Conep:xanue Texnoyoruu QFD [1]

Mertoponorust QFD (pa3BepTsiBaHus QYHKLMHA KadecTBa) MPeAyCMaTpUBAET MIO3TAITHOE YCTaHOBJIECHHE
TpeboBaHUi K KAYECTBY:

MnaH kayecTea

npogyETa
I
Tpefosanua |V
notpefutena
MnaH kavecTea
KOMMNOHEHTA
npogyETa
KpuTHueckue
napameTpel
KaueCTEa
(TexHuveCKHE
TpefhosaHKA)
K Npogy KTy
Mnau kavecTes
npougcca
KpHTuueckue |
napameTpel
KaYeCTEE
(TeXHUYECKHE
Theboeanna) MnaH kauecTes
K KOMMOHEHTY onepauri
Kputuueckue .
napameTpel
KaYBCTEa
npouecca I
M3rOTOBNEHMA
W kOHTRORA [
=

Pafioune HHCTRYELMK ANA NPOUSCCA HAMOTOBNEHHA
cHOpEM, KOHTRONA M HENBITAHHA NPOL YKL

v
Puc. 1. Cxema QFD
TpeboBanust moTpeOuTens, Kak mpenycMoTpeHo B craHmapre ISO 9001, BxmoyaroT B ceOs:
YCTaHOBIICHHBIE TTOTpeOHTEIeM TpeOOBaHUs, BKIIOYas TPEOOBAHMS K MTOCTABKe, W IEHCTBUS MOCIIE JOCTABKHY,

Tpe6OBaHI/I}I, HE OIPEACIICHHBIC HOTpe6I/ITeJ'IeM, HO HeO6XOI[I/IMbIe IJIA KOHKPETHOT'O HCIIOJIb30BAHUSA
IMMPOAYKIIUH, 3aKOHOAATCIIbHBIC U 00s13aTeNLHbBIE Tpe603aﬂym, OTHOCAIIUECA K TPOAYKIIHH.
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B pesynbrate ananu3za TpeOOBaHMN K NPOAYKIMH pa3padaThIBAcTCsl IUIAH KAa4eCTBAa MPOIAYKIHU.
DTO JOKYMEHT, NPeayCMaTPUBAIOIINN ASHCTBHS 1O pa3paboTKe (MPOSKTHPOBAHHMIO), 3aKyIKaM MaTepHAJIOB,
o0ecrieueHnI0 pecypcaMu (YesIOBEYeCKUMH M MaTepHaIbHBIMU), IPOU3BOJICTBY MPOIYKLIUH U KOHTPOJIIO ee
Ka4yecTBa Ha BCEX CTaJUSIX.

CAEHEHE :
g MOTOEGRATE M- E
o cEodioTe
Tersrecws o E MpHMeyaHHAa
TRESESAT E E
TpeSoeaaa & o
noTpE Seme
m 123 4+ 5

T I HH-ECI HE I[RTIHEE H

06 beKTHEHEA LENE

CpagHeHHE
TENHHUECKHMY
Tpebio B aHHH

AL
EHaum- o

MOCTE H 1HOCH P e

P

Puc. 2. dopma Juis perucrpanuu pesyiabratoB QFD

Jis pa3paboTKy TUIaHa Kav4ecTBa MPOAYKIUH JOJDKHBI OBITH ONPEACICHBI TPEOOBAHUS K KA4YECTBY
3aKymaeMblX MaTepuaynioB. JTa 3ajadya pemiaerca Ha cieayroumeil cramuu QFD. 3neck mapamerpsl
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HPOJYKIUH UCTIONB3YIOTCS ISl ONPENENICHNs TIapaMeTPOB €€ KOMIIOHEHTOB, YTO CIIY)KUT OCHOBAHHEM JIJIS
COCTaBJICHUSI IUIaHA Ka4eCTBA /ISl IPOU3BOJICTBA COCTABHBIX YACTEH MPOILyKINH.

Ha cnemyromem starre QFD omnpenemnsrotcest TpeOOBaHUS K TEXHOJIOTMIECKAM TpolieccaM. B pesyinbrate
COo3Jaf0TCs paboure MHCTPYKIMH, TEXHOJIOTUH, TPEOOBAHHS K pecypcaMm.

Takum oOpa3oM peanu3yercss NPUHOUN «3aKpelieHHe IO)KEeTaHWH MOTpeOuTeNns Kak Mepbl
KadecTBa». Tak, W3y4HMB NOTPEeOHOCTH B 0Opa30BAaTENbHBIX YCIyrax M TpeOOBaHMS 3aKOHOIATENbCTBA,
PYKOBOACTBO By3a (OpMHUPYET KBaTH(UKAINOHHYIO XapaKTEPUCTHKY CIICIIMAINCTA — BBITYCKHHKA Oy Iymieit
HOBOH creruanbHocTH. Jlanee, pa3pabarbiBaeTcsi y4eOHBIN IUIaH CIEUUAIBHOCTH (KOMILICKC TUCIUILIMH,
MPaKTUK, 00eCIeYBAIOLINI TOJrOTOBKY TpedyeMoro cnenuanucra). [lociie aToro onpenensrorcst TpeGoOBaHuUs
K COJICP)KAHMIO KKION MUCIMIUIMHBI M K TMpolieccy oOydeHus. Pa3paboTka CHenUalbHOCTH, MCXOMIS W3
HAJIMYHBIX PECYpcoB (JIIOJCKUX W MaTepUaIbHBIX), XOTh M JIOTMYHA, HO NMPOTHBOpeuuT npuHuunam TQM.
Ha xaxnom starne QFD nanuble opmupytoTes B Tabuuie, oaronapsi cBoeld KOHPUIypaluy Moy YHBIICH
Ha3BaHHUE «JIOMHUK KayecTBay.

B oToli Tabmuie ompenensroTcs COOTHOIICHUS MEXAY TpeOOBaHWMSIMH MOTpeOuTENel K 0ObeKTaM
(mpomykTamM, yciayram, mporeccaM) M TEXHHUECKUMH XapaKTEPUCTUKAMH 3THX OOBEKTOB.

Oco6ennoctu npumenennss QFD B By3e

[TpumeHnTETHHO K 00pa30BaTENbHBIM YCIIyTaM By3a IOCIEI0BATEIFHOCTh HCIIOIBE30BAHUS TEXHOJIOTHI
QFD BKIfOUaeT CIEYIOIHE ITAIIBL:

Ta6auna 1. Orans QFD 00pa3oBaTenbHBIX yCIyT By3a

Irtan QFD Copep:xkaHue U pe3yabTart padoT
1. Inan kavecmea OrnpenenstoTes rPyMIibl HOTpeOuTeNei 00pa3oBaTeNibHbIX YCIIyT. Boiaenstores
npooykma NPUOPUTETHBIC BHELTHUE NAPTHEPHI, BHUICHICTCS COCTAB UX TPEOOBAHHIA.

PaspabatbIBacTCs 1 HOPMHUPYETCS] KOMILIEKC MOKa3aTeell KauecTa
00pa3oBaTeNbHBIX YCIyT (BKIIOYAIONINN XapaKTepPUCTHKH YIeOHOTO Tporiecca i
XapaKTePHCTHKU PE3yJIbTaTOB yueObl)

2. Ilnan kavecmesa OCHOBHBIE KOMIIOHEHTHI 00pa30BaTEIbHBIX YCIYT — 3TO COCTABHBIE YaCTH yueOHOU
KOMNOHeHma HPOrpaMMbl, yueOHbIe AUCHUILUIMHBL. HOpMUpOBaHHbBIE XapaKTEPUCTHKHI KauecTBa
npooyKkma y4eOHOT0 TpoLecca 1 Pe3yIbTaToB y4eObl 0 KOHKPETHOU MporpaMme

peoOpa3yroTcs B TpeOOBaHuUs K KauecTBY yueOHOH ANCIUIIMHBL

3. IInam kauecmea Y4eOHBIH IPOIIeCC COCTOUT U3 BUAOB 3aHATHH (ayAUTOPHBIX, CAMOCTOSTENIBHBIX U
npoyecca np.). Mcxons n3 HOpMUPOBAHHBIX TPeOOBAHUIT K Ka4eCTBY y4eOHOH TUCLUILINHEL,

(OpMHUPYIOTCS] HOPMBI HA TAPAMETPhI BUIOB 3aHATHH

4. IInan xawecmsa Ha ocHOBaHME HOPMHPOBAHHEIX ITAPaMETPOB Ka4ecTBa U Y(PGEKTUBHOCTH BHIOB

onepayuii 3aHATHI OCYILECTBIIACTCS PErIIAMEHTUPOBAHHUE UX PECYPCHOT0 0OecreyeHnst —

YCTaHABJIUBAIOTCSA TPeOOBaHUA K KBAIM(HUKALMH IIEPCOHANA, K UCIIOIb3yEMbIM
MaTepUaIbHBIM, HHPOPMAIMOHHBIM pecypcaM, K IPOU3BOJCTBEHHOH cpejie B By3e

HopMupoBanue kayecTBa 00pa30BaTeIbHOI0 NPOAYKTA
(yueOHOI mporpaMmabl)

CoriacHO NMPHUHIMITY OpPHEHTAIMH Ha IOTPEOUTENs, CIelyeT ONpPENeNUTh LEIEBhIX MoTpeOuTenen
npoayKimy (YCIIyr) By3a M M3y4WTh MX TpeOOBaHWUs, HOXKETIaHUs, O>KH/IaHNs, CBSI3aHHBIE ¢ 00pa30BaTEIbHBIMU
yciyramu (¢ rmporeccaMu uX MpeoCTaBIeHus U ¢ pe3yibraTtaMu). [lepeueHp BHEIIHMX 3aWHTEPECOBAHHBIX
CTOPOH, KOTOPBIC B TOM WIIM HHOM acIeKTe OICHUBAIOT KaUYeCTBO 00Pa30BaTEIbHBIX YCIYT By3a, BKIFOYALT:
peQIeKTaHTOB, CTYIEHTOB, CTyIEHYECKOE COOOIIECTBO, BRITYCKHUKOB, paboTomaTelel, mpodecCHOHaIbHBIE
coobmiecTBa paboTonareneld, opraHbl TOCyNapCTBEHHOTO VIIPABICHUS, aKKPEAUTAIIMOHHBIE WHCTHTYIIWH.
Kaxxgas n3 Ha3BaHHBIX CTOPOH MOKET OBITH OTHECEHA K IMOTPEOUTENsIM 00pa30BaTEeNbHBIX YCIYT By3a B TOM
CMBICIIE, 9TO € MHEHHE O KadecTBE 00pa30BaHMA, IPEIOCTABIIEMOT0 By30M, SIBIISIETCS BaXKHBIM /IS BY3a W,
CJIEZIOBATENIEHO, JOJDKHO OBITH By30M OLIEHEHO M YYTECHO.

Just wuttocTpauuy paboT Ha JIaHHOM dTalle MOXKHO BOCIIOJNIb30BaThbCs PE3yJbTaTaMU HM3Y4EHHs
NOTpeOHOCTEN CTYZEHTOB B 00pa30oBaTelbHBIX yciyrax By3a [2, 3]. B umcie nproputeTHbIX TpeOOBaHUi
CTY/ICHTOB CJIE/YIOILHE:

1) KOHKYpEHTOCIIOCOOHOCTH MPUOOpPETaeMbIX KOMIIETEHIIMH — BO3MOXKHOCTh TPYJIOYCTPOMCTBA I10

pUoOpeTaeMoi CrIenaIbHOCTH;

2) IPUMEHUMOCTH B MPOECCHOHATBHOM 00J1acTH MPHOOPETaEMbIX 3HAHUH, YMEHNH, HABBIKOB;

3) IIOCTYNHOCTh TPENOCTABIAEMBIX KOMIIETCHIMH — CTENEeHb pHUCKa HE 3aBEpUINTh y4yely I1o

IporpaMMe u3-3a aKaJeMIYeCKON HeYCIIeBaeMOCTH;
4) npo3payHOCTh YUeOHOro Mmpolecca, 00beKTUBHOCTh KPUTEPUEB OLIEHKH PE3yJIbTaTOB Y4eObl.
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B pesymerate mpeoOpa3oBaHUS 3TUX TpeOOBaHWII B MapaMeTphl KadyecTBa Y4eOHOH IPOTpaMMBI
MOoNTyyaeM XapaKTepUCTHKH, HECKOJBKO OTIMYAIOMKECs OT TeX, KOTOpBIE BY3 WCHOJIB3YeT IIpH
CaMOaKKpeIuTalluy IporpaMM. MO>KHO Ha3BaTh MOKA3aTeNH, XapaKTePU3YIONe KOHKYPEHTOCTIOCOOHOCTh
y4e0HOI MporpaMMBI U €€ MPAKTHYECKYIO MOJIE3HOCTh:

- Hanuuhe B (OpMYJIMPOBKE PE3yJIbTATOB y4eObl 110 MPOrpaMMe TaKMX KOMIIETEHIMH (yMEHHH U
HaBBIKOB), KOTOpPBIE BOCTPEOOBaHbI HA PHIHKE TPY/a;

- HaJlM4yhe B COCTaBe MPOIrPaMMbl MPAKTUK, NPOBOAMMBIX Ha NMPOQHIbHBIX MPEANPUATHIX, 00bEM
KPEIUTOB, OTBOJMMBIX Ha ITPAKTHKH, aKTyaJIbHOCTh 3aJJaHNil Ha ITPAKTHKH;

- BO3MO>KHOCTH OOMEHa CTY/I€HTaMH C POACTBEHHBIMH 3apyOe)KHBIMH By3aMHu;

- KOJIMYECTBO MPHUBIICKAEMBIX Ha MPOTPaMMy CTOPOHHHUX IPEIoIaBaTeIIeH U CIICIIHATUCTOB;

- OTpacieBas aKTyallbHOCTh TEMATHKH BHIITyCKHBIX PadoT;

- TPOIEHT BBITYCKHUKOB IPOTPAMMBI, MTOJHOCTHIO OBOJBHBIX OCTIKCHHEM CBOHMX IIeNed 00ydeHus
B BY3€;

- TIporeHT paboTomaTenei, yIOBICTBOPEHHBIX Ka4eCTBOM 0Opa30BaTEIbHOM MOATOTOBKH BBITYCKHHUKOB
JTAaHHOM TIPOTpaMMBbI;

- TPOLEHT BBIITYCKHHUKOB, HOIYYUBIIMX pabOTy MO CIIEHHUAIBLHOCTH;

- KOMIIETEHIIMM W3 COCTaBa IUIAHUPYEMBIX pPE3YJIbTATOB Y4eObl, IOJIb3YIOUIMECs] HanOOJIBIIUM
CIIPOCOM Y paboTOAaTEeICH.

[TapameTpsl, oTpaxaroie puCKOBaHHOCTD IIPOTPaMMBI (BEPOSTHOCTD CTOJIKHYTHCS ¢ aKaAEMHIECKUMHU
1 METOAMYECKUMH TPYJHOCTSIMH), & TAKXKE JIOSTIBHOCTh By3a K CBOUM CTYAEHTaM:!

- TIPOLICHT OTYHUCIICHHBIX CTY/ICHTOB;

- TMPOICHT BOCCTAHOBJICHHBIX CTYICHTOB;

- TMPOICHT JOJDKHUKOB TI0 aKaJIEMUIECKOH yCIIeBaeMOCTH;

- cpenHHi 6aJUT OLIEHOK Ha 9K3aMEHaX;

- MPOIEHT YKCIIa BHITYCKHUKOB IO OTHOLICHHUIO K O0IIEMY YHCIy CTYACHTOB;

- MPOLEHT CTYJECHTOB, 3aKOHYMBIINX OOYyUCHHE C OINO3[aHMEM (3a IpelesaMH BBIICIICHHOTO BPEMEHU
o0y4eHwus).

[TpuBeneHHbIe BhILIE MapaMETPbl COOTHOCATCS C TpeOOBaHHMSMH mOTpeOuTeneil (pediekraHToB U
CTYJICHTOB) M MOTYT CIYXHTh KPUTCPUSAMH OICHKU KadecTBa 00pa30BaTEIbHBIX MPOIYKTOB (YCIyr) By3a.
JlaHHBII CIIMCOK IapamMeTpoB Y4eOHOW MporpaMMbl HE NMPETeHIyeT Ha MOJHOTY, T.K. CIYKUT TOJIBKO Kak
nimoctpanys trexnosnorun QFD.

HopMupoBaHue kayecTBa KOMIIOHEHTOB 00Pa30BaTeIbHOr0 NPOAYKTA
(Y4eOHBIX TN CUMUILINH)

[TonyyeHHbIC 1 HOPMUPOBAHHBIC HA MPEIBIAYIIIEM dTale MOKa3aTeIU KaueCcTBa y4eOHOU MPOrpaMMbl
o0ecrieunBaroTCsl IpH pa3paboTKe (IIOArOTOBKE) M pealM3aliy y4eOHbIX IUCUMIUIMH. Ha nanHOoM stame
HaJI0 perIaMeHTUPOBATh XapaKTEPUCTHKH JUIS OLIEHKH KadyecTBa yueOHOH AMCIMIUIMHBI B COCTaBe yueOHOH
nporpammel. TpeOoBaHMS K IOKa3aTelsIM KadyecTBa y4eOHON TUCIUILIMHBI JOJDKHBI ONIPEAEIIATHCS B TIEPBYIO
odepeb MECTOM H POJIBIO YUeOHOH NUCIUIUINHBI B COCTaBe yUeOHOM MPOTpaMMEL.

MoxHO Ha3BaTh CIEAYIONINE XapaKTEePHCTHKN YIeOHOW AMCIUILIMHEI, COTJIACYIOIIHECS C MapaMeTpamMu
KadecTBa yueOHOM mporpaMMsr [2, 3]:

- Hanuyue B (GOPMYNHPOBKE PE3yIbTaTOB y4eObl MO AUCHUIUIMHE TaKMX KOMIETEHIHMHA (YMEHUH U
HAaBBIKOB), KOTOPBIE BOCTPEOOBaHBI HAa PHIHKE TPYAA;

- COTJIACOBAHHOCTH Pe3yJIbTaTOB y4eObl M0 JUCHUIUIMHE C INIAHUPYEMBIMH PE3yIbTaTaMH Y4eOBI 110
nporpamme;

- HaJIMYUEC B Marcpuajlax M B TEMATHUKE AUCHUINIMHBI aKTyaJIbHbIX CBe}IeHl/Iﬁ OTpacjcBoro u
NPaKTHYECKOTO COAEPIKAHUS;

- HQJIMYME U aKTyaIbHOCTh NPAKTUYECKUX 3aHATHH U ()OPM CaMOCTOSTEIILHON pabOTBhI, COIEHCTBYIOIHX
MIPUOOPETEHNIO YMEHHU 1 HABBIKOB B IPEIMETHOH 00JacTy;

- OIIEHKAa AaKTYaJIbHOCTH Yy4YeOHOH IHCHUIUIMHBI 10 OT3BIBaM paboTomaTeneii W OTpaciieBhIX
SKCIIEPTOB;

- HAIM9YWe B MaTepHalaX IUCHUILUIMHBI AETATH3UPOBAHHBIX KPUTEPUEB OICHKH MPHOOPETEHHBIX
3HAHWH, yMEHUH, HAaBBIKOB;

- HaJW9He TOYEK MPOMEXYTOYHOTO KOHTPOJIS YCIIEBAEMOCTH 10 TUCIIUILIHHE;

- MPOIEHT JOJDKHUKOB 0 aKaJeMHUIECKOH yCIIeBaeéMOCTH Ha TaHHON JUCIUITINHE;

- CpeaHMi 0aiI OLIEHOK Ha HK3aMEeHax I0 AMCIMIUINHE.

JlaHHBIN CIUCOK MapaMeTpoB yueOHOU AUCIMIIMHBI HE TPETEHAYET Ha MOJTHOTY, T.K. CIIY>KUT TOJIBKO
Kak mutrocTpaiys texsosoruu QFD.

57



“Misdienu izglitibas problémas *

HopMupoBaHue kadyecTBa y4eOHOro npouecca (BUA0B 3aHATHIA)

)KH3HCHHIJII>1 LUK peain3alnnun yqeGHoi& JUCHHUIUIMHBI BKIIIOYACT HECKOJIbBKO B3aMMOCBA3aHHbIX
MPOLIECCOB: IJIAHUPOBaHHE, PECYpCHOE oOecrnedeHrne, KOMMYHHKALMK CO CTYACHTaMH, JICKIIMOHHbIE
3aHATHUS, TMPAKTHYCCKUE (JabOpaTOpHBIC W Tp.) 3aHATHSA, CAMOCTOSTENbHas paboTa CTYJICHTOB, TEKYIIUH
U UTOTOBBIM KOHTPOJIb YCIIEBAEMOCTH CTYJEHTOB [4]. B 3aBUCHMOCTH OT METOJMKH MPENoJaBaHUs U BUJIOB
yueOsl (HampuMep, AUCTAaHIHOHHOE 00pa3oBaHWe) KOH(UTYparys >KH3HEHHOTO IHKJIA Y4eOHOH AUCIMTUIMHBI
MOXET MEHSAThCS. BakHO, YTOOBI ISl KaXKJOro KOMIIOHEHTa y4eOHOro mnporecca ObUIM ONpe/eCHbI
napamMeTpbl, KOTOPBLIC ITO3BOJIAIN 6])1 OCYHIECTBJIATH €0 MOHHUTOPUHI' U KOHTPOJIb. B cooTrBercTBHUM
¢ texHonorueit QFD, 3Tu mapamerpbl HaJ0 CBs3aTh C IOKAa3aTelsIMH KadyecTBa y4eOHBIX MCIMIUINH,
HOPMHPOBaHHBIMH Ha Tpensiayinem stane QFD. B kadecTBe mpuMepa MOXKHO MPEAJIOKUTh KOMILIEKC
mapaMeTPOB JICKIMOHHBIX 3aHATHH, CHOPMHPOBAHHBIH Ha OCHOBE TpPeOOBaHWMH K KadyecTBY YUEOHOM
JMUCLIMIIJIMHEI:

- COOTBETCTBHE TEMATHKH W COJACPXKAHUS JICKIMH TUIAHUPYEMbIM 3HAHHUSAM, KOTOPBIEC PHOOPETAIOT
CTYICHTBI IIPY U3yYCHHUU JUCIHUILINHEI,

- OGeCHe‘leHHOCTb JICKHUOHHOI'O Kypca y'-Ie6H])lMI/l MarepuajiaMu, JOCTYIIHBIMU JIs1 CaMOCTOATCIILHOI'O
W3y4YEHUsI CTYICHTAMHU;

- COIIACOBAHHOCTH JICKIIMOHHBIX 3aHATHH [0 CPOKAM U IO COACPKAHUIO C MNPAKTUYCCKUMHU
3aHATUSAMH U C CAMOCTOSTENIBHOM PabOTOM CTYACHTOB;

- HaNM4YKMe B MarepualiaX K JICKIHUSIM CCbUIOK Ha UCTOYHHKHU CBEICHUIA, UCIIOIb3YEMbIX B JICKIHSIX,
aKTyallbHOCTb M JOCTYIHOCTh 3TUX UCTOYHHUKOB,;

- BO3MOXXHOCTb MOHUTOPHHIA JICKIIUMOHHBIX 3aHATUI (HaJ'II/l‘lI/le Pa3BEPHYTOro METOANYECCKOI'O IIaHa,
B KOTOPOM ObUIM ObI OTPa)XKEHBI TEMAaTHUKA U CPOKHU JICKIIMOHHBIX 3aHSTHIl, a TAKKe COMPSDKEHHBIX C HUMH
MPOYMX BHUIIOB 3aHATHI);

- WCHOJIL30BaHUE MPETYyCMOTPEHHBIX TEXHHUYECKUX CPEICTB OOYUCHUS M WH(POPMAIIMOHHBIX TEXHOJIOTHIA
B JICKIIMOHHBIX 3aHATHAX,

- HUCIMOJb30BaHHE CPEACTB MOHHUTOPHHIA YIOBIECTBOPEHHOCTH CTYCHTOB METOAUKOW MMPEro/aBaHus
U COZIepIKaHUEM JICKIIHI;

- HCIIONIB30BAHKE CPEJICTB TEKYIIEro (IPOMEKYTOUYHOr0) KOHTPOJIS 3HAHHHM, IPHOOPETACMBIX CTYICHTAMHU
Ha JICKLUSIX.

JIaHHBI CITUCOK MMapaMeTPOB JICKIIMOHHBIX 3aHSATHI HE MPETCHYET Ha MOJHOTY, T.K. CIIY)KUT TOJBKO
Kak wutoctparus TexHojaorun QFD. Takum ke 00pa3oM ciienyer pa3paboTaTh ¥ HOPMUPOBATH MMAPAMETPHI
Ka4ecTBa JJIsl IPOYMX BHUJIOB 3aHSATHI M MPOLIECCOB B COCTABE MPEJOCTABIIEMbIX 00pa30BaTEIbHBIX YCIYT.

HopmupoBaHue pecypcHoro oéecnevueHnsi yaeGHOro mpomecca

Texuonorust QFD mo3BomnsieT ITOBECTH AETANM3ANUI0 TPEOOBAaHUI O OTACIBHBIX OMEpanuid U IO
OTIIEJILHBIX BHJIOB PECYPCOB, UCIOIB3YEMBIX B OTHX Ollepalusix. B kaduecTBe nmpumMepa MOXKHO MPETTIOKUTh
HOpPMHUpOBaHHE TPeOOBaHWH K KBATM(UKAIIMKA aKaJIeMHUYECKOTO TMEepCOHala — JIEKTOpa, KOTOPBIH JOIDKEH
MOJITOTABIIUBATh W PEaJM30BHIBATH JICKIIMOHHBIC 3aHATHS B COOTBETCTBHM C TapaMeTpaMy KadecTBa,
HOPMHPOBAHHBIMHU Ha TIPEIbIAyIIEeM 3Tane TexHomorun QFD:

- JIEKTOp JIOJDKEeH 00JajaTh HABBIKAMH IUIAHMPOBAHMS Y4eOHOTO Iporecca U pa3paboTKu (IIOArOTOBKH)
METOAMYECKIX MAaTEepPHAJIOB;

- JCKTOp JOJDKCH YMETh OCYIIECTBIATh HH()OPMAIMOHHBI TOUCK YYeOHBIX, METOIMYECKUX,
HOPMATHBHBIX MAaTEPHAJIOB M0 TEMATHKE JICKIIMHA W MCIOJIb30BATh PE3YJIbTAThl TAKOTO MOMCKA B yueOHOM
mporiecce, coOOIroIast IpH 3TOM HOPMBI aBTOPCKOTO TIPaBa;

- JIGKTOp JIOJDKECH 00JIaIaTh HABBIKAMH PEAITH3AINH ayIUTOPHBIX 3aHATHI B COOTBETCTBHHU C METOINICCKUM
TJIAHOM;

- JUIA BBEACHUS B JICKIMOHHBIE MAaTEPHAIbl AaKTyaJbHBIX OTPACIEBBIX MaHHBIX (HOPMAaTHBHBIX,
CTaTUCTHYCCKUX, TEXHOJIOTUICCKHUX) JCKTOP JODKEH WM WMETh MPAKTHYCCKHHA OMBIT PabOTHl B TaHHOM
OTpaciy, WK IPOUTH y4eOy (CTaXHPOBKY) IO OTPACIICBOM TEMATHKE CBOCH TUCIUTUIAHBL,

- JIGKTOP JIOJDKEH OBbITh 00Y4eH NPUMEHEHUIO TEXHUYECKUX CPEACTB 00Y4EHHS U MHPOPMAIIMOHHBIX
TEXHOJIOTHI;

- JICKTOD IOJDKEH OBITh O0YYCH MPUMEHEHHIO CPEACTB U METOOB KOHTPOJIS 3HAHUI M MOHUTOPUHTA
YIOBIETBOPEHHOCTH CTYICHTOB.

JIaHHBI CHHCOK IMapaMeTpoB IS HOPMHPOBAHUS KBATU(HUKAIMOHHBIX TpeOOBaHWHA K JIEKTOPY
HE MPETEeHAYET Ha MOJHOTY, T.K. CIYXKHT TOJNBKO KaK WnTrocTpanus TexHonoruu QFD.
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BriBoabI

1. Texnmomorus QFD mpemycMaTpuBaeT TIOCIEIOBATEIBHOCTh JEHCTBHI IO HOPMHPOBAHHUIO
XapaKTEPUCTHK KauecTBa MPOIYKTa, €r0 KOMIIOHEHTOB, IIPOLIECCOB PeaIH3alui U pecypcoB. B nmpumeHeHnn
K 00pa30BaTeIbHOMY MPOYKTY By3a 3Ta MOCIICA0BATEIFHOCTh CICIYFOIIas:

- OIpEEIIUTh OCHOBHBIX MOTPEOUTENEH 00pa30BaTeIbHBIX MPOIYKTOB By3a (BHCIIHUE 3aUHTCPECCOBAHHBIC
CTOPOHBI) U BBIICHUTH UX TPEOOBAHUS U OKUIAHUS,;

- HOPMHPOBATh TIOKa3aTeIH KadecTBa Yy4eOHOro TMpoIecca, COMYTCTBYIOIIMX IIPOLIECCOB U
pe3yJIbTaTOB y4eOhl;

- HOpPMHPOBATh TPeOOBaHMUA K KOMIIOHEHTaM y4eOHOT0 mporiecca (IUCIUIIINHAM, BHIAM 3aHATHI);

- YCTaHOBHUTH HOPMATHBHI Ha peCypcHOE oOecIieueHre yaeOHOTO Mmpoliecca.

2. llepen mposeneHneM aHanm3a mo TexHoiornn QFD Opum omperneneHs! cieqyrouie BHEIIHUE
3aWHTEPECOBAHHBIC CTOPOHBI, TPEOOBAHUS U MOXKEITAHHS KOTOPBIX BY3Y CIIEAYET YUYUTHIBATE: PE(IICKTAHTHI,
CTy}leHTI)I, aKer[ll/ITaLII/IOHHbIe I/IHCTI/lTyLII/II/l, OpFaHI)I FOCy}IapCTBeHHOFO Haﬂsopa U BCIOMCTBCHHOI'O
KOHTPOJISl, MEXIYHApOAHbIEe HMHCTUTYLMHM M acCOlMAllMd B OOJACTH BBICIIEH MIKOJBL, paboTonareny,
OTpacyeBbIe OOIIECTBEHHBIE OOBEIMHEHNS. JTOT CIIMCOK B TPHHIIMAIIC HE TIOJIOH. 3agada PyKOBOJICTBA By3a —
OIPENICITUTh KPYT BHEIIHUX MAPTHEPOB, MOTPEOHOCTH KOTOPBIX OyIyT PETYISAPHO U3YYaThCS H YIUTHIBATHCS
IpU BHYTPEHHEM HOPMHUPOBAHUN KAa4eCTBA 0OPa30BATENIBHBIX YCIIYT.

3. B pnaHHOl craThbe aHaNM3 OTpaHUYEH ABYMsI TpYINIaMH IOTpeOHTenel: peduieKTaHTaMHu |
CTyACHTaMU. B crathe MpCACTaBJICH NEPCUCHb UX OCHOBHBIX Tpe6038.HHI71 B OTHOLICHHU O6paSOBaTeHLHbIX
yCIyT By3a. DT TpeOOBaHHA OTHOCATCS KaK K ydeOHOMY mporieccy (IIpo3pagHOCTh, IPOTHO3HPYEMOCTS,
00BEKTUBHOCTh TEKYILET0 KOHTPOJISI), TaK M K Pe3yJIbTaTy y4eObl (ctaryc nproOpeTaeMbIX KOMIETCHIUH U
ux BOCTpeGOBaHHOCTI) Ha prHKe). TakoBsl BXOJHBIC JAaHHBIC, KOTOPbLIE Ha IMOCICAYIONIUX OSTanax
texHonorun QFD pa3BopaumBaioTcsi (KOHKPETH3HPYIOTCS) B BHJIE HOPMATHBOB IIPOAYKTOB, IPOLECCOB,
pecypcoB By3a.

4. Ilpu HOpMHpOBaHHMM 00pa30BaTENFHOTO MpOAyKTa By3a (mepBblii 3Ttan QFD) mpemmaraercs
MIPUHATE BO BHHMAaHHWE CIEIYIOLIME €ro CTOPOHBI: IIPOLECC NPENOCTaBICHUS 00pa3oBaTENbHBIX YCIyT
(KOTOpBIA JAenuTCS Ha COOCTBEHHO Y4YeOHBIH Ipolecc M Ha KOMILUIEKC COIYTCTBYIOIIMX HPOLIECCOB) U
pe3ynbpTaT y4ueObl (KOTOpBIM BKIIIOYAEeT IMPUOOPETECHHBIE KOMIETEHIMH W CTAaTyC BBHITyCKHHKA). B crarhe
MPEUIOKEHBl M3MEPHMBIE  XapaKTEepUCTHKH 00pa3oBaTENbHOTO TMpoAykTa (Yy4eOHOH MporpaMMel),
COTJIaCOBAaHHBIE C TPEOOBaHUSAMH DPE(IICKTAHTOB M CTYIEHTOB. VX MOXHO OLIEHMBAaTb NPU €XKETOIHBIX
CaMOAKKpEeIUTAIMIX YUeOHON MPOrpaMmBbl.

5. Ha Bropom srane QFD cnenyer HOpMupoBaTh NapameTpbl KOMIOHEHTOB NPOAyKTa. B obnactu
00pa3oBaTEeNbHBIX YCIYTI By3a KOMIIOHEHTHI y4eOHOH mporpamMMbl — y4eOHbIE NUCHUILIMHBL. B naHHOM
CTaTh€ MPHUBEACHBI MAPaMETPhl YIEOHON TUCHUIIMHBI, COpMYIHpOBaHHBIC HA OCHOBAaHWU TPEOOBAaHMH K
yueOHOH mporpamme.

6. Tperuii atanm QFD — popmupoBanue TpeOOBaHMIA K MPOIECCaM pealn3allii IpoayKTa. TakuMu
IIPOLIECCAMU B BY3€ SIBJISIOTCSI BUABI 3aHATHH: JICKIIMH, ITPAKTHUECKHE 3aHATHS, CEMUHAPHI, J1a00paTOpHbIE
3aHATUA, NPAKTUKH, CAMOCTOATE/IbHAA pa60Ta, 3a4eThl M DK3aMeHbl. B cTarhe MMpEAJIOKCH (l)paFMeHT
Pe3yJIbTaTOB HOPMHUPOBAHUS TPEOOBAHUIA K ITpoLIeccaM — IapaMeTphl JICKIMOHHBIX 3aHATH, KOTOPBIE MOTYT
OBITB MCIIOIH30BaHbI IPY OLIEHKE TOTOBHOCTH K 3aHATHSIM H IIPU TEKYIIIEM KOHTpOJe y4eOHOTro nporecca.

7. Yerseprtsit 3Tan QFD — Ha OCHOBaHMM HOPMHPOBAHHBIX MapaMETPOB KOMIIOHEHTOB Y4eOHOTO
Ipoliecca ONpeleNuTh TpeOoBaHUS K MX pecypcaM (K KBadu(UKalM{ akaJeMHYEeCKOro IepcoHala, K
UH(OpPMALMOHHBIM pecypcaM, K TEXHHYECKUM CpelcTBaM oOy4yeHHus, K BpeMeHHbIM pecypcam). Hopwmsl,
YCTaHOBJICHHBIE TaKUM 00pa3oM, OyIyT rapMOHU3UPOBAHBI ¢ TPEOOBAHMSAMH U OKUIAHUSIMH ITOTpeOUTEIeiH
00pa3oBaTeNBHBIX YCIYT By3a. B 9acTHOCTH, B CTaTbe MPENIOKECHB TpPeOOBaHWA K KBATM(UKAINH
aKaJleMM4YeCcKOro nepcoHaia, copMyiarpoBanHbeie o texHonorun QFD. ATrectanust mnpernojaBateneid mo
TAaKAM IIOKa3aTeJsIM IO3BOJISIET OLEHHTh MX NPHUMEHHMOCTh B KOHKPETHBIX YCIOBHSX — IIPEIOAaBaHUSL
3aITAHAPOBAHHBIX JUCHUILINH B COCTaBE KOHKPETHBIX YUEOHBIX IMPOTPaMM.
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Misnevs, B., Utekhin, G. QUALITY FUNCTION DEPLOYMENT FOR UNIVERSITY

EDUCATIONAL SERVICES

This article describes the features of the known technology Quality Function Deployment (QFD) in relation to the quality
parameters valuation of the university educational services.

One of the features of the university is the large number of external parties, which requirements (wishes, expectations, and
opinions) should be considered when analyzing the QFD. These are prospective students, students, alumni, employers, professional
communities of students and employers, governments, accreditation institutions. In this article, the analysis is restricted by two user
groups: prospective students (applicants) and actual students.

The article is an attempt to present a list of their basic requirements for the educational services of the university. These
requirements apply to both the educational process (transparency, predictability, fairness monitoring) and the results of studies
(the status of acquired competences and their demand in the market).

The paper presents the results of the fragment valuation quality characteristics of educational services and their components.
In particular, the proposed measurable characteristics of the educational product (curriculum) that are compatible with the
requirements of applicants and students, as well as the parameters of the discipline, formulated on the basis of the requirements of
the training program, the requirements for lectures and for the qualification of lecturers.

At the final stage of QFD university establishes standards for the learning process resource support. This approach results in
these rules, which will be logically consistent with the requirements of external stakeholders, i.e. consumers of educational services
to the university.

Keywords: study process, quality, learning outcome

Mispevs, B., Utehins, G. KVALITATES FUNKCIJU EFEKTIVA IZMANTOSANA UNIVERSITASU
IZGLITIBAS PAKALPOJUMOS

Saja raksta ir apskatitas pazistamas tehnologijas Quality Function Deployment (QFD) pielietojuma Tpatnibas saistiba ar
augstskolas izglitibas pakalpojumu kvalitates parametru novertésanu.

Ka pirma augstskolas ipatniba raksta ir atziméts ieinteres€to pusu lielais skaits, kuru prasibas (vélmes, vajadzibas) janem véra,
veidojot QFD. Tie ir reflektanti, studenti, studentu savieniba, absolventi, darba devgji, profesionalas sabiedribas, valsts parvaldibas
institiicijas, akreditacijas institficijas. Saja raksta analize ir ierobeZota ar divam patérétaju grupam: reflektanti un studenti. Raksta ir
dota vigu galveno prasibu virkne pret augstskolas izglitibas pakalpojumiem. Tas prasibas attiecas uz studiju procesu
(caurspidigums, izsekojamiba, parbaudes objektivitate) un uz studiju rezultatu (kompetences, diploma statuss, pieprasijums darba
tirgd).

Raksta ir minéti izglitibas pakalpojumu kvalitates raditaju normeSanas rezultati. Taja skaita ir piedavati izglitibas produkta
(studiju programmas) méramie raditaji, kas ir saskanoti ar reflektantu un studentu prasibam, un macibu disciplinas raditaji, kas ir
noteikti uz studiju programmas raditaju pamata, ka ar prasibas lekcijam un doc&taju kvalifikacijai.

QFD analizes gala posma augstskolai janosaka prasibas studiju procesa resursu nodro$indjumam. Tadas pieejas rezultata
normativi biis logiski saskanoti ar argjo ieintereséto pusu, t.i., augstskolas izglitibas pakalpojumu paterétaju prasibam.

Atslegvardi: studiju process, kvalitate, studiju rezultats
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POJIb AHKETUPOBAHUSA CTYAEHTOB B OLIEHKE
KAYECTBA OBPA3OBAHUA

1 -2
Enena bapanoea,” Anexcanop I'pakoeckuii

Hnemumym mpancnopma u céa3u
yn. Jlomonocosa, 1, Puea, LV-1019, Jlameus
"Ten.: +371 67109394. E-mail: Baranova.J@tsi.lv
*Ten.: +371 67100654. E-mail: Grakovskis.A@tsi.lv

B 1aHHOH cTaThe paccMaTpUBAKOTCS BONPOCHI METOJMKM aHKETHPOBAHUS CTYAEHTOB 0OaKalaBpCKOW IPOrpamMMbl
«TenexkOMMyHHKAaIlMOHHBIE CHCTEMBI U KOMIIBIOTEpPHBIC CETH», HPOBEJEHHOro Ha Kadenpe TenekoMMmyHukamuii TSI B pamxax
nuiotTHoro npoekta B 2011/2012 yuebHom roay. Ilpemuiaraercst CTpyKTypa aHKETbI, METOAMKA aHAIM3a PE3yJIbTaTOB aHKETUPOBAHMUS
CTYJICHTOB, OOCY)XHAIOTCSI BO3MOXKHBIE MEXaHHM3Mbl HCIIOIB30BaHUS PE3yJIbTaTOB AHKETHPOBAHUS JUIS YIPABICHUS KaueCTBOM
[perojaBaHusl.

Ki1oueBble ¢j10Ba: CTY/IEHT, IIPENOIAaBATEIIb, KAYECTBO 00pa30BaHMUs, aHKETHPOBAHUE, 00OpaTHAs CBS3b, KBATM(UKALUS IPENoJaBaTelis

KavecTBOo mosryqaemoro BbICIIET0 00pa3oBaHMS — BOIPOC, KOTOPBIA CErojHs BOJIHYeT OOIIECTBO,
TOCYZAapcTBO, BY3bI M B IEPBYIO OUY€pelb CaMUX CTyJIeHTOB. Ero orneHuBaror:

® MEXKIYHapOIHEIC IKCIEPTHI;
rOCYJIapCTBEHHBIC OPraHU3aluU B X0/1¢ aKKPEIUTAIIH;

PBIHOK TPYAa;

paboromareny;

PEUTHUHTOBbIE ar€HTCTBA;

MHOCTPAHHbIE CTY/ICHTBI, BBIOUPAIOIINE BY3 ISl Y4eObl;
camu Juis ce0sl CTYACHTHI B TEYEHUE BCEH )KU3HU U Kapbephl.

Bricime y’-Ie6H]>le 3aBCJICHUA TaKXKE CO3ar0T CO6CTB€HHIJIC CHUCTEMbI YIIpaBJICHUS KauCCTBOM
O6p3,30BaHl/IH, OJHUM M3 BAXHBIX 3JICMCHTOB KOTOPBIX SABJISICTCA CUCTEMA O6eCHe‘ieHI/I§I BBICOKOI'O KadyeCTBa
npenoaaBanus. KauecTBo mpernoiaBaHust CKIaIbIBACTCS U3 MHOTHX COCTABIISIONINX, B TOM YHCIIE:

® KBaTU(HUKAIMK TPEIOaBATEIS,

®  Cro JIMYHOCTHBIX KaueCTB,

® CTEHCHHU BOCIPUATHS CTYACHTAMH IPEAMETA U IPEIOIaBaTENsl B KOMILICKCE.

Cy1tecTByeT psiji OOIIETPUHATHIX, B TOM YKCJIE€ M B 3aKOHOJATEILHOM MOPSIKE, KOTMYECTBEHHBIX
KPUTEPUEB OIICHKU KBaJH(UKAIMU TMpernojaBatels (CTENEeHb, 3BaHUE, MEIarOrMYeCKUil CTax, HaydHas U
MeTofn4ueckas pabora, myOnMKanuu, TPOeKTsl W T.0.). Ho kBammdukammsa npenojaBaTtedst — 3TO
(dbopmaibHas orenka [1-2].

Jlrobast cucrtema MeHemKMEHTa KadecTBa HepaboTocmocoOHa 0e3 oOpaTHOW CBS3M C KIUEHTOM.
CCFOHHH BO MHOI'MX BY3aX HCIIOJB3YCTCA IMpoucAypa aHKCTUPOBaHUA CTYACHTOB B 0’-1H0[71, aHOHUMHOM
w/unu on-line ¢opmMe KaKk MHCTPYMEHT OCYIIECTBJIICHHUS OOpaTHOIl cBs3u c kiaueHToM [3]. SIBistorcst nu
PE3YJbTAaTbl AHKETUPOBAHUA CTYIACHTOB MEPHUJIOM Ka4d€CTBa HpeHO[laBaHI/IH? PeSyHbTaTbI AHKCTUPOBAHUSA
CTY/ICHTOB — 3TO OLEHKA CTENEHHM YIOBJIETBOPEHHOCTH CTYJEHTa, COOTBETCTBHUS pEabHOIO IIpoliecca
o0ydeHHs ero oxumaHusiM. M, 9To0BI 3Ty OIIEHKY MOXHO OBLJIO COTIOCTABIISATH C KAYECTBOM IIPETOAaBaHus,
CTYZCHTOB HY>KHO MOJITOTOBUTH K CAMOW TPOIIEIype aHKETHPOBAHUSI.

AHKETHPOBaHUE CTYJICHTOB B 3ala[{HIX YHUBEPCUTETAX — OUCHb JABHss Tpaauuus. 11 006e cTopoHsI
yueOHOro Tmpolecca (M CTY/ACHT, U MPErnojaBarelib) €ie A0 Hadyajda Kypca 3HAIOT, YTO MO 3aBepIICHHU
M3yUYeHHUs NPeIMETa MPOoiIeT 00s3aTeNbHOE OlieHUBaHKe. B 3Toil nponeaype HeT HUYero CKaHIaaIbHOTO HU
IUTA TeX, HU JJISL IPYTUX — OOBIYHBINA pabounii MOMeHT [4—5].

VY 10BIIETBOPEHHOCTh CTY/ICHTOB SIBJISIETCS IPEIMETOM IIOCTOSIHHOM 3a00Thl PYKOBOAMTEICH BCeX
ypoBHe#l ympasieHusi By3oM. CTYIOEHTBl — OCHOBHBIE MOTPEOUTENH pPE3yJbTaTOB 00pa3oBaTeNbHON
JACATCIBbHOCTH. HO3TOMy XOTECJIIOCh 6bl, I-IT06I)I B HalICM HWHCTUTYTC BO306HOBI/UII/ICb U pacliupuiIncCb
pasnuunble hopmbl aHkeTupoBaHus «[IpernosaBarenp riazamMu CTYJIEHTOB» C LENbIO ONPEEICHUs CTEIICHN
YIOBJIETBOPEHHOCTH CTYACHTOB Ka4ECTBOM IPEIIOIaBAHMS U METOIAMH OOyICHUSI.

Tak, mo wHUNUaTHBe Kadenpbl TeIeKOMMYHHKanui B HVHCTHTYTE TpaHCIOpPTa M CBSI3H
BOT YK€ BTOPOH TOJ NPOBOAHUTCS aHKETHPOBAHWUE CTYICHTOB, OOYYarONIUXCS IO IIPOrpaMme
«TeneKOMMYHHKAIHOHHBIE CUCTEMbI U KOMITBIOTEPHBIC CETU». Y CIOBHO aHKETUPOBAHUE MOXKHO Pa3/Ie/iuTh
Ha J[Ba dTara.

1-ii 3TaN — aHKETUPOBAHKE CTYJCHTOB MIEPBOr0O Kypca B paMKax npeaMera «BBeneHre B CriealibHOCT
B nepBoM cemectpe. IlepBasi 4acTh aHKEThl COCTOMT W3 MPHYMH BHIOOpA CTYyIEHTAMH HAIETO WHCTHTYTa
Kak 00pa30BaTeNbHOTO YUPEKACHHUS, OHA TPUBEeHA B Ta0I. 1.
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Ta6auna 1. 3auem s npumien yuutbes B TSI

CreneHb Ba:KHOCTH

Ne Bapunanr orBera (kpurepuii

P (xpurepuii) kputepus (ot 0 5o 100)
1. | IomyuuTs AUIUIOM O BEICIIEM O00pa30BaHUU
2 CunTaThCs CTYJEHTOM BBICIIETO y4eOHOTO 3aBEACHMS, NCIIOIb30BAThH BCE

BO3MOXHOCTH ITOT'O CTaTryca

[Mony4nTs 3HAHUS U YMEHHUS (HABBIKU), KOTOPBIC MPUTOISTCS MHE, YTOOBI
HAITH XOpOoIIyto paboTy U CIeNaTh YCICUTHYIO Kapbepy

PacmmpuTh cBOM Kpyro3op, MOJyYUTh BO3MOKHOCTh IOYYUTHCS 32 PyOeKOM
(ygacTBys B mporpaMmax oOMeHa)

Uro0bl HE 0OMaHYTh OXHUIAHUI POAUTEINCH, APYy3ei, 3SHAKOMBIX U T.1.
HHuTepecHO U MPUATHO MPOBOJUTH BPEMS, y4acTBOBATH B HEPOPMATBbHBIX
MEPONPUSITHUSIX, TPUOOPECTH HOBBIX IPY3eid

Uto0bl IPOBECTH BPEMsi, ITOKA HE Haiiy paboTy B JIaTBUH WK 3a pyOeKoM
[ToroMy 4TO Tak AeNalOT Apy3bsl U 3HAKOMBIE (32 KOMIAHUIO)

el RSN Rl B

BCETI'O: 100

Bropasi uacTh — MHEHHE CTyZIeHTa O KadecTBax mpernozasarens TSI (mpodeccroHanbHbIe U JIMYHOCTHBIE
XapaKTePUCTUKHY TIPEToaaBaress) — mpuBeneHa B Tadm. 2.

Ta6auna 2. Kakumu kadecTBaMH, 10 MOEMY MHEHUIO, JOJDKCH 00J1aiaTh mpenojaBarens TSI

CreneHb BaKHOCTH

Ne BapuaHnT oTBeTa (KpuTepmii) xpurepus (o 0 10 100)

Jo6poTa 1 OT3BIBYMBOCTH, YMEHHE BBICIYIIATH CTYCHTA U IIOHTH eMy
HaBCTpEdy

ITyHKTYyaJIbHOCTh M TPEOOBATEILHOCTD (CTPOTrOCTH)

YecTHOCTD, OPSI0YHOCTb, CIPABEUIMBOCTD B OLICHKE pabOThI CTYICHTA
I'myGokue 3HaHUsI IPEIMETHON 00IACTH U €e COBPEMEHHOI0 COCTOSHUS
VMeHHe HHTEPECHO PAcCKa3blBaTh, HAXOAUTh KOHTAKT C ayAUTOPHUEH,
OCTpOyMHE

YMeHHE IPOCTO OOBSICHSTH CJIOKHBIC BOIPOCHI

VMeHune npenofaBatess MPOBECTH MPEAMET TaK, YTOOBI IOCIIE 5T IOYYBCTBOBA
nprOaBiIeHNIE HOBBIX 3HAHUI, YMEHHUi, HABBIKOB H T..

VMeHHe HCIoNb30BaTh COBPEMEHHBIE CPEACTBA 00y UeHHsI (CIaiiapl, BUIEO,
web, cpeny e-learning u T.71.)

—

I A R Fal el

BCEI'O: 100

CyMMa OIIEHOK 110 Ka)KAOH YacTH JaHHOW aHKEThI JOKHA cocTaBIATh 100%.
Ilo pesynbraTaM aHKETUPOBAHHS CTYACHTOB mepBoro kypca 2012 roma Habopa ObUIM ITOJTyYCHBI
JUarpaMMel, IpeACTaBlIeHHbIe Ha puc. 1 u 2.
2-if 3TaN aHKETHPOBAHMS MPOXOAMT IOCIE COayd CTYJCHTaMH JK3aMeHa [0 JIAaHHOMY IPEIMETY
(B Hagase CIEIYIOEro ceMecTpa). AHKETa 3TOT0 dTara Tak)Ke COCTOUT U3 ABYX YacTeil.
IlepBasi 4acTh aHKETHI COCTOUT W3 OIICHOK MPOHACHHBIX YYEOHBIX IMPEIMETOB MPEABLIYIIEIO
ceMecTpa, CoAepiKaHue TaHHOM YacTH aHKEThI IPUBEJICHO B MEPBOM YacTu Ta0i. 3. Bropast 4acTh — MHEHHE
0 KadecTBax MpenojaBaTeis, YATABIIErO NAHHBIM mpeaMeT, opMa BTOPOI 9acTH aHKETHI NPHBEICHA BO
BTOpOI 9acTu Tab. 3.
[Ipu 3amoHeHNH aHKETHI CTYACHT JOJDKEH B KaXKIOH YaCTH aHKETHI PacCTaBUTh OIEHKH (6amel oT 0
1o 10) mo kaxaoMy W3 MPEUIOKEHHBIX KpuTepueB. [IpW 3amonHEHNH aHKETHI OBLI BHIOpaH OyMaKHBIH
BapMaHT Kak HauOolsiee HaleXHbII B Hacrosuiee Bpems. OnHMM M3 HemocTaTKoB cOopa uHpopmanuu
SIBJISICTCS] Majlasi BBIOOpKa aHKETUPYEMBIX, 3TO BbI3BAHO OOBEKTHBHOM HMPHUYMHOM, TaK KaK IPYIIIbI CTYJIEHTOB
HC BCCTJ1a MHOT'OYHUCJICHHBIC, J'II/I6O B I€Hb aHKETUPOBAHUA KTO-TO OTCYTCTBOBAJI.
[Tpu 06paboTKe aHKET BBIMOIHSIOTCS CIIEAYIOLIHE ICHCTBUS:
®  [IOJNyYEHHBIE pe3yNbTaThl iepeHocsTces B Exel-Tabnuisr;
®  BBIYHCISIOTCS CPEIHUC 3HAYCHUS 33 CEMECTP IO KXKIOMY KPUTCPHIO KaXKIOW IUCIMILTHHBI
(W 10 KaXKIOMY TIPEIoIaBaTeNi0) B PaMKax OJHOM IPYIIIIEI;

®  BBRIYHCIIOTCS CPEeIHHE 3HAUCHUS KaKJOTO KPUTEPH B PaMKax IPOIIENIIero cemecTpa (T1o BceM
TUCHUTUIMHAM W TIPENOJaBaTeIsIM);

®  ONpEeNeNsdioTCAd OTKJIOHEHHS CpeIHEro 3HA4YeHHs KaXJOTO KpPHUTEPHsS MPenogaBaTels
(MM TUCIMIUIMHBL) OT CPEIHET0 CYMMAapHOTO 3HAUYEHHS 110 KaKAOMY KPHTEPHIO;

®  CTPOSATCS TUAarpaMMBbl BHIIICYKAa3aHHBIX OTKIOHCHUH.
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B nanpHeinieM npexycMaTpruBaeTCs IEPEHECTH 3TH ONlepaliy B on-line ¥ aBTOMaTH3HUPOBATb.

60
W 3102-3103 BD
50
W 3102 BV
40 H3101-3102 BN
[« ee
30 peaH
20
10 i L
0 L mll M
Nonyumte Ounnom Cuutatoen Nonyunte 3nanma v Pacwnpare ceoit Ytobbl He obmany  Mutepeco u Yrobel nposecTH NMatomy, 4to Tak
0 BbICWEM CTY/EHTOM YMEHMA (HABLIKK), KPYrO30p, NONYYMTL OMMAZHHE NPUATHO NPOBOAMTE  BPEMA, NOKA HE  [ENAIHOT APY3bA K
obpasosaHmum Bbicwero yuebHoro KOTOpLIE BO3MOWHOCTE  poAWTened, Apy3ed, spema, yyacTeosate Haitgy paboty e 3IHAKOMbIE (33
33BEeHNS, NPHIOAATCA MHE, NOY4MTLEA 33 SHAaKOMBIX MT.A  BHehopmanehbix  Jlatenn nam 3a KOMNE HAIO).
MCNONBI0BATE BCE uToBEI HAHTH pybekom (yuacTeyn MEDONPUATHAX, pyBexom.
BO3MOMHOCTH  Xopowyio paBoTy W B nporpammax nproBpecti HosbiX
3TOrO CTATYCa  CABNaTh YCNEWwHyio o6meHa) Apy3ed.
Hapeepy

Puc. 1. [lnarpamma pacnpezeneHuss IpHInH BeIOOpa nepBokypcHukaMu 2012 rona Hadopa TSI kak BEICIIEro y4eOHOTO 3aBeCHUS.
JUISL TIOJTyYeHHsl 00pa30BaHust (C JACJICHUEM 110 BUJIaM 00y4eHHs)

30
N 3102-3103 BD
25
31028V
20 31013102 BN
15 —_— Cpeanee
10 ———
3 |
0
[loGpora u TMyHKTYaNBHOCT W YecTHOC TS, [nyBokme sHaHMA  YMEHME MHTEPECHD  YMEHKWE npocTo YmeHue YmeHne
OT3LIBYMBOCTE,  TPefOBATENBHOCTE  NOPAAOMHOCTL, npeqmeTHoi PACCHa3LIBATE, 0BBACHUTE. NpesnogosaTens  MCNONb3OBaTh
YMEHME BuiCAyWwaTe  (CTpOrocTe). cnpasegimBocTe 8 oBAacTMMed  HAXOAWTL KOWTAKT C CAOMHBIE BONPOCH. NPOBECTM NPEAMET  COBPEMEHHBIE
CTYABHTA M NOHTH oueHke paborel COBPEMEHHOTO ayAMTOpHeNA, Tak, utobel nocne A cpeacTea obyuenus
emy Ha BCTpENY. CTyfenTa. COCTORHMA. oCTpOyMKE. NOMYBCTBOBAN | cnaigei, Bugeo,
npubagnedme web, cpegy e-
HOBLIX 3HAHH, learning u .4
YMEHHI, HABLIKOB W
T4

Puc. 2. lnarpamma pacrpe/eneHus kadecTs npenongasareins TSI (mpodeccronanbHble H IMYHOCTHBIE XapaKTePUCTHKU
IperoaBaresis) Illa3aMu CTyJEHTOB IepBoro kypca 2012 roga Habopa (¢ eJeHHeM 110 BHAaM 00ydeHHs)
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Ta6auna 3. AHKeTa CTyIeHTa 110 MPOHICHHBIM IpeAMETaM IPOrPaMMbL

| Ne | Kpurepuii HasBanue npenmera | A | B | C | D |
1. Bneuamnenus om npoiidennozo npeomema:

CoO0TBETCTBHE PEaNbHOTO COIEPIKaHMsI Kypca ero Ha3BaHUIO M aHHOTAIWH,
IUIAHUPYEMBIM pesyibrataM oOyuenus (learning outcome)

2 CrerneHp BaXHOCTH IAHHOTO IIPEAMETa B paMKaX IIPOrpaMMbl 00ydeHHUs
(MoTuBaLys)

3. | CteneHb COBpEMEHHOCTH (aKTYaJIbHOCTH) M3J1araeMoro MaTepuaia

4. | CooTBeTCTBHE YPOBHSI CIOXKHOCTH MPEAMETa LEeJIsIM IPOrPaMMbl 00y YeHHUS
5

6

7

CootBeTcTBrE 00beMa U pacpe/IeNIeHUs Ay IUTOPHBIX YacOB (JICKLH, IPAKTHKH,
n1abopaTopHbIe pabOTHI) YPOBHIO CI0KHOCTH U aKTYaJIbHOCTH IIPEIMETa
Hackoibko IityG0KO pacKphITO CofiepKaHHe MpeaMeTa
VYpoBeHb obecneueHus CofepKaHus MpeIMeTa METOANIECKIMHI
MaTepuaIaMu, OCOOHsIMH U yueOHO (Hay4uHO#) IUTepaTypoit
CooTtBeTcTBHE 00BEMA, CI0KHOCTH U 3aTPAUEHHOIO CTYAEHTOM BPEMEHHU
8. | s BBIMOTHEHNS MHAUBUAYATbHBIX 3aJaHUH, TPAKTHIECKUX U
1a00paTOPHBIX padOT YPOBHIO M3JI0KEHHMSI MaTepuala
OTKpPBITOCTh, AOCTYITHOCTh TPEOOBAHUH U X COOTBETCTBHE YPOBHIO
U3JI0KEHHs COfiep KaHus yueOHOro Kypcea
Hackomnbko nmogyueHHbIE 3HAHUS U yMEHUS (HABBIKM) HY>KHBI JUIS
.| IpaKTHYeCKOH eATeNnbHOCTH Oy IyIIero CIelnaaIucTa u/ iy ais
JlasIbHeHIIero o0yyeHus

Mnenue o kauecmesax npenooasamensn TSI, nposodusuwiezo ymom npeomem (neKyuu/npaKmuKu):
BexxnuBOCTb M J0OpOXKENATENBHOCTD, YBaXKEHHE K CTyICHTaM
ITyHKTYyaJIbHOCTb M 00513aTeIbHOCTh
TpeboBaTenbHOCTh (CTPOrocTh) U 0OBEKTHBHOCTh
JlocTyITHOCTB MpemnoaBaTelst ¥ pe3yIbTaTUBHOCTh KOHCYIbTALUH JIs
CTYJICHTOB
YecTHOCTB, MOPAIOYHOCTD, CIPABEIMBOCTD B OLIEHKE pabOTHI CTyIeHTa
3HaHNe IpeIMETHOM 00JIACTH M €€ COBPEMEHHOT'O COCTOSIHUS
YMeHue 3auHTepecoBaTh CaylaTeneil, HaXOAUTh KOHTAKT C ayUTOpuei
‘YMeHne npocTo 0OBSICHATH CI0KHBIE BOIPOCHI, YUCTOTA PEUH U SICHOCTh
U3JI0KCHHS
'YMeHHe HCIoNIb30BaTh COBPEMEHHBIE CPEICTBA 00ydIeHHS (IIPOrpaMMHOE
obecrieuenue, crnaiasl, Buaeo, web, cpeny e-learning u T.1.)
YMeHne npenogaBatelist JOCTUYb MOJT0KUTEILHOTO Pe3yIbTaTa 0
10. |u3yyaemMoMy mpeAMETY — MPHOOPETEHNE HOBBIX MOJIC3HBIX 3HAHUM,
YMEHHH, HABBIKOB U T.JI.

—
S

o [Sfafa] & Je[o[=]™

©

PesynbraThl ankerupoBaHus oceHHero cemectpa 2011/2012 yueOHOro roma mo mpeaMery «A»
TIpeJICTaBlIeHBI Ha pUC. 3, 4. DT0 TrarpaMMbl OTKIIOHEHHH KPUTEPHUEB OLICHKH IpEAMETa «A» U Mperno/aBarels,
KOTOPBIH €ro BeJl, OT CPEeAHHMX 3HAUCHWH, a Ha pUC. 5 U 6 — pe3ysIbTaTbl AHKETHPOBAHHA II0 TOMY K€
MIPEIMETY M TOTO XK€ MPEroiaBaTels, HO B CIIeIyIOoLIeM (BECEHHEM) CEMECTpE.

$,00%
0,00% | -
10,00% |
-15,00% |
-30,00% | T T T T T
Coomeercrane | Creness sammdCTn Creness Coareencrime Coorsencrame Hatnoneed Yposene Cootsencrine OmipatoxTs, Hacxoaeno
PeatsnO(0 BAnmOro COBPEMENMMOCTH | YPOSIA LA MO TH [T ryBono packpeino | ObeCnevemun obvena, AOCTYNMOCTY noAyNemMse
COROPICH WA NOeMETE 8 [axTyansmOCTH) | NPEAMETS URAAM | DACNDEARMENAA COQPpEHE COARPMANAN CAOMMOCTH W TPROORINME W W | Bl b W YN
n Ilyann A" -A23% 4.7I% -1, 16% -1.38% -1 366% -18.99% 14,18% -123,95% 9T 1527
| Cpemwee smarverne | 832 | .18 | ;] | .10 138 | 750 .05 | 126 | 154 683

Puc. 3. JlnarpaMma OTKJIOHEHH KPUTEPUEB OLIEHOK TIpeMeTa Ay OT CpeJHIX 3HAYCHHUI (JaHHBIE OCEHHET0 ceMecTpa
2011/2012 y4ebHoro rozna)
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5,00%
0,00% l
5,00% ]
~10,00%
15,00%
-20,00%
-25,00%
-30,00%
-35,00%
Bewmsocrsm | _ - ToeSosarensmocre | focrynmocns Yecrwocm, Buarme Yuemine Ymesme npocto Yuesme Yuerane
£ \w - -4 P STy i
obmarensocrs | ~ " "
CTh, yBameHme K OFVENTMEMOCTS | PESYASTATEMOCTS | CNPABEAAMBOCT B | DBNACTH i 8e CAymaTened,  |CnOMMME BONPOCH,|  CDEDEMENNNE AOCTNY
& Dpemeer A" 5,71% 12,15% -15,34% -11,10% -5,35% 11,12% 15.50% ~1546% -30,50% -10,15%
| Coemmes mavesme 254 451 8,05 19 829 amn 116 128 815 178

Puc. 4. [lnarpaMma OTKJIOHEHUH OLIGHOK IperoiaBaTes npeaMera «A» OT CpeJIHUX 3HaYEeHHH (JJaHHbIe OCEHHEro ceMecTpa
2011/2012 yuyeGHoro rona)

HanpasnenHocTs quarpamm (BHH3), IPEACTABICHHBIX HA PHUC. 3 U 4, TOBOPUT O TOM, YTO TIOKa3aTeNN
0 TAaHHOMY IIPEIMETY M IPETIOAaBaTellio, KOTOPBIN €ro Bell, ObLIH HUXKE CPEIHEro YPOBHS.

10,00%
Mpegmer
5.00%
0.00% - .
-5,00% I I I I
-10,00% |
15,00% - -
-20,00%
Cooteercrane| Crenewxs Crenews  Coorsercreme Coorsercreme H. Yo T rame Otepoitocts,  Hackoabko
] YpOBHA 6 ] 6 AocT v
cogepmanna AaHHOMO ™ CNOMHOCTH | pacnpefeneH PacKpuTo u | Tpeb IHAHMA W
W Mpexaer “A” -4,69% -19,46% -12,50% -7,38% -1,95% -11,99% -8,67% -6,16% -5,22% -15,35%
Cpeppee anauenme | 827 | 7.38 | 8.00 | 7.81 | 7.86 | 7.55 | 7.60 | 7.84 ! 7.88 ) 7.44

Puc. 5. lnarpaMma OTKJIOHEHHH KPHTEPHEB OLICHOK IIpeaMeTa Ay OT CpeHHUX 3HAYCHHI! (IaHHbIE BECEHHETO CeMecTpa
2011/2012 yuebHoro rona)

PesynbraTel aHKeTHpOBaHUA B OyMa)KHOM BHIE (AMAarpaMMBl ¢ TaOJIHIIAMH OTKIIOHEHHI) pa3oaroTcs
MpenoaBaTessiM, KOTOpble ObUIM «OOBEKTaMW» aHKeTUpOBaHWs. Eciau mpeaMeTr OBYXCEMECTPOBBIH, TO
IIOCJIE TIONYYeHHUS PEe3yJIbTaTOB AHKETHPOBAHMS NPENoJaBaTeld MOTYT HOMEHSTh CTWIb IPENOAaBaHUs,
MOAXOJ K CTY/ICHTaM, YTO MOBJIUSET Ha Pe3yJIbTaThl aHKETHPOBAHHS BTOPOTO CEMECTpa JaHHOTO MpeaMeTa,
9TO MOXHO YBUJETh Ha pHc. 3—0.

I'maBHBIM Ha3HAUeHUWEM pE3YJIBTATOB TAKOI'O AHKETUPOBAHUS SBJIAETCS MOHUTOPHHI CTEIECHH
YIOBJIETBOPEHHOCTH CTYASHTOM IIpOLEeccOM OOy4YeHHs M NPEernoaBaTeNIsiMH, KOTOPHIE OCYIIECTBIISIOT
JaHHBIN Tporiecc. B 3aBUCHMOCTH OT NMOBTOPSEMOCTH M BEJIMYHMHBI HETATUBHBIX PE3yJbTATOB (E€CIN Takue
HMEIOT MECTO) C TperojaBaresieM ¥ B OTHOIIEHHH NpeJMEeTa MOXET NMPOBOAUTHCS OIpejeieHHas pabora
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(xoppexTupyromue aeitcteus). Hampumep: paccMorpenne Ha kadenpe METOANYECKOro ColepKaHus Kypcea,
IIOMOIIb B €T0 NepepaboTKe WM y4YeT pe3ysIbTaToB aHKETHPOBAHMS CTYACHTOB B €XKEroJHOH aTTecTalnuu
npernojasaresiei 1 npy nepen3opaHuy Ha JIOKHOCTb.

MNpenopasaTtenb
10,00%
5,00% -
0,00% | — . — . .
-5,00% I
-10,00% -
-15,00%
-20,00% -
-25,00%
-30,00%
-35,00% . : :
B4 Tb | [TYHKTY T foctynHocTs | YecTHOCTD, IHanme Ymenne Ymenne Ymenme Ymenne
u M HOCTS NCPRRC T| npeAsmeTioR P npocTe NCAL30EAT | NpenoAasare
AoGpomenar | 06A3aTeNbHO | [CTPOrOCTL) W nawn b, obnactiu u ee am obbACHATL b AR AOCTHYL
W Hpexmer “A” 0,80% -4,45% -9,78% -0,85% -3,07% -3,54% -17,58% -6,44% -23,96% -11,72%
Cpeppee inausus 8.87 8.99 8,54 831 | 8.44 896 7.49 7.67 71.66 7.73

Puc. 6. JlnarpaMma OTKJIOHEHHUH OLICHOK IIPEo/iaBaTeis peaMeTa «A» OT CpeAHNX 3Ha4YeHHH (JJaHHbIE BECCHHEr0 CEMecTpa
2011/2012 yue6Horo roma)

AHKeTHpOBaHHE KaK OJWH W3 MEXaHM3MOB MOHHTOpPHHTA JaeT HEOJHO3HAYHBIC pE3yJbTaTHI.
3TO CBS3aHO C TEM, YTO B aHKETHPOBAHWHU ONPEACIAIONIYIO POJb MIpacT denoBedeckuil ¢axrop. To ecTh
B KauecTBE «JaTYMKa» IPH MPOBEACHUH HM3MEPEHHH BBICTYNAeT 4UYENOBEK (CTYICHT), a 3a4acTyio
¥ OIICHWBACTCS TOXE YeNoBeK (mpemomaBarenb). FIMEHHO B 3TOM cilydae HEOOXOAWMO OYCHb TIIATEIHHO
1 OCTOPOXKHO ITOJXOJUTH K OIIEHKE TOJIyYeHHBIX pe3yJIbTaTOB M OCOOEHHO K MX omnybinkoBaHuio. Koneuno
e, KaXKJBbIH CTyJIEeHT MOXET JyMaTh II0-CBOEMY M OTBEYaTh HA BOIPOCH TaK, KaK OH CUUTAET HY)KHBIM,
HO €CIIM TPH MHOTOKPATHOM aHKETHPOBAHWU OOHAPYKUBAIOTCA TEHACHIINH, TO ATO YK€ XapaKTepH3yeT
OIIpe/IeNICHHBIH YPOBEHb KauecTBa 00pa3oBaTelIbHOTO MPOLEcca M YPOBEHb NMPO(eCCHOHAIN3MA TIPETo/IaBaTelIs.
Crenyer OoTMETHTB, YTO HEOOXOAMMa IICHUXOJOTMYECcKasl MOJIrOTOBKA IIpernojiaBareliss K aHKeTHPOBAHUIO,
YTOOBI OH MMOHHWMAJI, YTO OLIEHMBAIOT €0 HE MPOCTO KakK JMYHOCTh, a KaK MOCTaBIIMKa 0Opa30BaTENbHBIX
ycayr (3aKOHBI pBIHKA AEHCTBYIOT M B cepe oOpazoBaHuUs), HECMOTPS Ha TO, YTO HE MOXET OBITh
npernojasarens 0e3 MHAMBHAYaJIbHBIX, OCOOBIX, JIMYHOCTHBIX KadecTB. OHO HaKJaJbIBaeTCsl Ha APYroe,
(hopmupyercs onpe/eNeHHbIN TUIT TPO(ECCHOHAILHOTO 00JIMKA MPEToIaBaTells.

Broanmas mporienypa aHKeTHPOBAHUS CTYICHTOB MO3BOJHT BBIIBUTH CIIA0bIe 3BEHBSI B OpPTaHU3aLNU
yueOHOH paboTsl Kadenp, Oyner crocoOCTBOBATh €€ YJyUIISHHIO, a TAK)Ke YCHICHHIO MOTHBALMH POCTa U
COBEPILEHCTBOBAHMIO MTPETIOIaBATEILCKOTO MacTEPCTBA.
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Baranova, J., Grakovski, A. ROLE OF STUDENT QUESTIONING IN THE EDUCATION QUALITY
EVALUATION

In this study, the techniques, stages and analysis of the results of student questioning performed in the Department of
Electronics and Telecommunications of Transport and Telecommunication Institute in the framework of the pilot project in
2011-2012 are presented. The 1* and 2"year students of BSc Programme “Telecommunication Systems and Computer Networks”
took part in the survey. The proposed structure of the questionnaire, methods of survey results analysis, and possible mechanisms
to apply the obtained results for managing the quality of teaching are discussed.

Keywords: student, teacher, quality of education, questioning, feedback, teacher's qualification

Baranova, J., Grakovskis, A. STUDENTU ANKETESANAS LOMA IZGLITIBAS KVALITATES
NOVERTESANA
Dotaja raksta ir aplikoti metodika, etapi un bakalaura programmas ,,Telekomunikacijas sistémas un datortikli” studentu anketéSanas
pirmo rezultatu analize, kur§ notika pilotprojekta ietvaros TSI telekomunikaciju katedra 2011.-2012 gada. Tiek piedavata anketu
struktiira, rezultatu analizes metodika, tiek apspriesti iesp&jami mehanismi priek§ macibu kvalitates vadibas rezultatu izmantoSanas.
Atslegvardi: students, docétdjs, izglitibas kvalitate, anketéSana, atgriezeniska saikne, docétaja kvalifikacija
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HEKOTOPBIE ACIHEKTHI OPTAHU3AIIMU KOJUIEKTUBHOM
PABOTBI CTYJAEHTOB

bopuc lluﬂbkepl , Bnaoumup Iamkoé’

HUnemumym mpancnopma u cesa3u
ya. Jlomonocosa, 1, Puea, LV-1019, Jlameus
"Ten.: +371 7100604. Fax: +371 7100560. E-mail: tsilker@tsi.lv
*Ten.: +371 7100604. Fax: +371 7100560. E-mail: pvp@itsi.lv

B ycroBHsX COKpamiaromerocsi 06bemMa 4acoB ayJUTOPHBIX 3aHSTHH TMPHUXOIUTCS HM3BICKMBATH HOBBIE (DOPMBI M METOJIBI,
obecrnieunBaroiie 6oiee 3hHeKTUBHOE OCBOCHHE y4eOHOro Marepuana cryaeHTamu. OHON U3 TakuX (OpM SBISETCS KOJUICKTHBHAS
paboTa CTyJeHTOB.

PaccmaTpuBaoTCst TPH BH/Ia OpPraHU3aI[MH TAKOW paboTHI:

- OpuramHOe BBIIOJHEHHE M 3aIliTa Ja0OpPaTOPHEIX paboT;

- IPYNIIOBOE pelieHre MPOOIEMHBIX 3aaHU IPH MPOBEICHIN HEKOTOPBIX MPAKTHIECKUX 3aHSITHI,

- IpymmoBas pa3paboTKa IPOEKTOB, BBIMOJHIEMAs BO BpEMs CAMOCTOSITEILHON PaboTHI CTYIEHTOB.

ABTOpaMH aHAIM3UPYIOTCSI OT/JEIBHBIC aCIEKTHI HPOBEICHUS ITHX BHIOB, HPHUBOJSTCS HEKOTOpHIE PEKOMEHJALMH [0 HX
OpraHH3allNH.

KaroueBbie cjioBa: (opMbI U METO/IbI 00YUCHHSI, KOJUICKTHBHAS padoTa, 3p(HeKTHBHOCTH 00yUCHHS

Cokpamenne o0beMa (QUHAHCHUPOBaHHS TOCYIAPCTBEHHBIX BY30B, IOSIBJICHHE  YacTHBIX
KOMMEpPYECKUX YUeOHBIX 3aBEJCHUI, OTrpaHHYEHUs, ONpe/elIeHHbIe 3aKOHOM O BbICHIEM 00Opa30BaHUM
JlarBuiickoii PecrryOuimky, IpUBeNH K 3HAUYUTEIBHOMY COKPALIEHUI0 00beMa ayTUTOPHBIX YacoB B IUIaHAX
MOJTOTOBKH CIICIMAIMCTOB C BhICIINM oOpa3zoBaHueM. Tak, yueOnsie miansl PKIIU I'A Obiin paccunTansl
Ha 3842 uaca HelenbHOM ayqUTOPHOM pabOTHI, IUIaHBI PHXKCKOTO aBHAllMOHHOTO YHHMBEPCHUTETa YiKe
congepxanu 34-36 gacos, Tekymue IaHsl MHCTHTyTa TpaHcmopTa U CBsi3u — 16—24 ayauTopHBIX uaca
B Henenmo. CoxpaHeHHe KauecTBa MOATOTOBKH CIIEIMAINCTOB B YCIOBUIX COKpPAIEHHS 00beMa ay AUTOPHBIX
4acoB MPUBOJNUT K HEOOXOJMMOCTH MTONCKA MHBIX METOZOB M ()OPM OpraHM3alMK yIeOHOTO Mporiecca.

KomnextuBHas paboTa CTYyJEHTOB IO OCBOCHHIO YYeOHOTO Marepuala sSBISIETCS OJHMM M3 TaKhX
MeTonoB [1-3]. ABTOpaMu mpoaHaIM3NPOBaHBI TPH (POPMBI OpraHMU3ALUN TaKOH PabOThI, UCIIOIB3YEMBIC B
yueOHOM nporiecce IHCTUTYTa TpaHCIIOPTA U CBSA3U: JIBE U3 HUX ayJUTOPHbIE, OHA — BHEAYAUTOPHAsL.

IlepBasi popma ayauTopHas, TMIA «MO3roBOro mTypMa». [Ipu npumMeHeHnu 3Toit GopMbl y4eOHOM
rpymie npeiaraercs oomas npobiema. I'pymnma pa3ouBaercst Ha MOATPYIIIBL, ¥ B IPe/iesiaX OrPaHUYEHHOTO
MHTEpBala BPEMEHHM KaxJas MNOArpyImIa JO/DKHA KOJUIEKTMBHO pa3pa0oTaTh CBOW BapHaHT pPELICHUs
npobiembl. [lo wncTedeHMM Ha3HAYEHHOTO CpOKa pa3paboTKM KaxkJas IOATpYyIIa IIPeJCTaBISIET
NPE3EHTAIMI0 CBOETO BapHaHTa pemieHus. Jlanee ciemyeT KOJUIEKTHBHOE OOCYKIAEHHE MPEUMYILECTB H
HEI0CTAaTKOB MPEICTaBICHHBIX BAPUAHTOB.

[Ton0XXUTETBHBIMH CTOPOHAMH paccMaTpuBaeMoOl (DOPMBI MOXHO CUHTATh COPEBHOBATEIHHYIO
COCTAaBJISIOLIYIO, CBA3aHHOE C HEH aKTHBHOE y4acTHe B paboTe OOJIBIIMHCTBA YWICHOB MOATPYIIIBI, XOPOIINi
YPOBEHb OCBOEHHSI MaTepHUala.

B TO e BpeMs HCIOJIb30BAaHHWE JAHHOW (OPMBI 3aHATHA CONPSIKCHO C HEOOXOIUMOCTBHIO
TIATEJIbHOW IOJATOTOBKM TEMAaTHKH IpoOJieM, MOAOOpOM WICHOB IMOATPYHI C Y4eToM (hakTopoB
COBMECTUMOCTH M HANpaBICHHOCTH MBIIUIEHUS KaXXIOTO W3 YJIECHOB MOATPYIIIBL, 3HAYUTEIbHBIMH
3aTpaTaMy ayAUTOPHOIO BPEMEHH.

Bropas ¢opma Taxxke ayauropHas — BHyTpuOpuragHas padora. ['pynna paouBaercs Ha Opuraibl
mo 3—4 crynaenra. Ha kaxnmayro Opuramy BbIIaeTCs BapHaHT 3aJaHus Ha jaboparopHyro padoty. I[Tocie
BBITIOJIHEHHU paboThl Opurane (OpMyJIUpPYIOTCS KOHTPOJbHBIE BONPOCHI Ha 3ammry. [lo Xomy 3aIuThl
NpOBEpsIeTCsl YPOBEHb 3HAaHUH KaKJoro wieHa Opurazasl. Takas ¢opMa MCHONB30Bajach IPH BHITOJHEHUH
HEKOTOPBIX Ja00paTOPHBIX PabOT MO JUCHHUIUIMHAM «APXHUTEKTypa BBIYMCINTEIBHBIX MAIIMH M CHCTEM» U
«MuKpoIponeccopsl ¥ MUKPOKOMIIBIOTEPBD».

Tak, npu BeITOMHEHHU JabopatopHOil pabdothl «KoHTpommep xmaBuatypel IBM PC» mo kypcy
«MHUKpOIIpoIecCopsl M MHKPOKOMIIBIOTEPB» Tpymia pa3duBaigack Ha 6 mnoArpynm (M0 KOJIUYECTBY
BapHaHTOB 3aJaHNs Ha JabopaTtopHyro padoty). I1o 3aBepuieHnN BRITOTHEHNS paOOTHI KaXKI0W U3 TOATPYIIT
(hopmynHpoBaNOCh 3aAaHKe, MPEANOJIAralollee XOpollee 3HaHUE U YETKOE MOHNMAaHHE CXEMOTEXHUYECKOH
CTPYKTYpPbl M TPOrPaMMHOHN JIOTUKKM 0O0BekTa jaboparopHoit paboTel. [Ipu MOArOTOBKE K 3allUTe
pa3pelanocs HCIOJIb30BaHUE JIIOOBIX MCTOYHUKOB MH(opMannu (KOHCHeKT Jiekiui, VHTepHer). B xone
3aLIMTHl KOKJAOMY W3 WIEHOB IOArPYIIIBI MIPEAarajich BONPOCHl IPOOJIEMHOrO IJIaHa, HalpuMep, TaKou:
«Ha si3pike AccemOniep x86 HamucaTh IporpaMMy HM3MEHEHHS KIaBHATYPOH CKOPOCTH CKaHHUPOBAHUS.
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3mech OTBET TpeOyeT XOpOIIero 3HAHWS apXUTEKTypHl KiaBuarypHoil moacucremsl IBM PC (pue. 1),
anmnapaTHO-NPOrPaMMHON MOJENM KOHTpoJulepa KiaBHaTypel (puc. 2), npuHIMNA (HOopMUPOBaHUSA
KJIABHATYpPO#l CKaH-KOJ0B (puc. 3) 1 anropruTMa MOCHUIKA KOMaH] Ha KIIaBHaTypy (puc. 4).

RAM
CPU
43Dh
Keyboard
INTR INTAgq———— Buffer
417h
Keyboard Interrupt
Controller Controller
i8042 i8259
—QINTA INTR
IRQ 0
moai
ARQ 7. ¥R 7
E k=
G =
SA A2
v =
= =

/ KeyBoard \

Puc. 1. CTpyKTypa KIaBHaTypHOU IOACHCTEMEI
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Puc. 2. AnmapatHo-nporpaMMHast MOJieIb KOHTPOJUIepa KIaBHaTy bl
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Puc. 3. Ilpunuun GopMHPOBaHHUS CKaH-KOJIOB
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Puc. 4. AnropuT™ NOCBUIKM KOMaH]l Ha KJIaBUaTypy

OmuH n3 O0mHMX BOIPOCOB Ha IOATOTOBKY IOATPYIIBI K 3aIUTE MOXET OBITh cHOPMYIHpPOBaH
cienyompM obpazom: «Omnucarh JAETaJbHO amnmnaparHyl JIOTWKY BBIIOJIHEHUS KOMaH/bl HM3MEHEHHs
ckopoctu ckanupoBanust (OUT 60h, AL)». B xone 3aluThl Ka)JI0My M3 WICHOB MOAIPYIIIBI 33aJal0TCs
npoOJIeMHBIE BOIIPOCHI, CBSI3aHHbBIE C IOHWMaHUEM OCHOBHOT'O Borpoca. Hanpumep:
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®  «3a CuUeT Yero U3MEHsSEeTCs CKOPOCTh CKAHUPOBAHMA IOCHE MOCTYIUICHHUS HA KJIABUATypy MOCIAHHOH B
XOJZi€ BBIIIOJIHEHHUS paO0ThI KOMaH/IbI?»

e «Kak MomudumpoBaTh nporpammy, 4roOBl y4eCTb BO3MOXKHOCTH BBIXOJa W3 CTPOSI KOHTpOJUIepa
KJIAaBUATYPBI?»

e «Kak mMomndunmpoBars nporpamMmy, 4ToObl HCKIIOYMTH BBI3OB jApaiiBepa BIOS, koTopblii Bo3HHKaeT
13-3a MIPEPhIBaHUs, COPMUPOBAHHOTO KOHTPOIICPOM KJIABHATYPBI MIPU MOCTYIUIEHHH OT KIIABHATYPBI
6aiita ACK?»

OTBeTHl Ha BONPOCHI TAKOTO IUIaHA 0a3MPYIOTCS HAa XOPOIIEM OCBOCHHMH M3YyYEHHOTO Marepuana,
OIIpE/IeJICHHOr0 OO0IIMM BONPOCOM Ha 3amury. Hepenko mnpernopaBaTenio, BeaylieMy JabOpaTOpHYIO
paboTy, U3BECTEH SABHBIH JIHEP NOATPYMNIIbI, KOTOPBIA OYAET pa3bsICHATH MaT€pHall OCTAIbHBIM CTYAECHTAM.
B rTtakux cnywasx 3TOMy JMAEpY MOXKHO TIIOCTaBUTh JIBFOTHOE YCJIOBHUE — €My aBTOMAaTHUYECKU
3aCYMTHIBACTCS 3aIlIUTa PAOOTHI IIPU YCIOBUH YCIICIITHOMN 3aLUThI OCTaIbHBIMHU WICHAMH MOATPYIIIBL.

[IpakTika npuMeHeHus: 3Toi (HOPMBI O3BOJIMIIA TOBBICUTH YPOBEHB 3allUTHI B X0O/€ JIAOOpaTOpHOM
pabotsl mpumepHOo Ha 10%.

JoctonHCTBOM paccMaTpuBaeMoi ()OPMBI HPOBEACHHs 3aHATHI SBIISIETCS TO, YTO B IpOLECce
MIOJTOTOBKH OTBETa JIHUAEP(bl) OpUraabl pa3bsCHAET MaTepHal OCTaIbHBIM WieHaM. OIBIT OKa3bIBACT, YTO
3¢ PEKTUBHOCTh BOCHPUSTHS Marepuaja B OTHOLIEHHUH «CTYJEHT — CTYIEHT» BBINIE, YeM B OTHOLICHUHU
«TIpeToAaBaTellb — CTyAeHT». IIpr 3TOM SKOHOMUTCS BpeMs IPENOAABATENS.

OTtpHuaTenabHbIM (aKTOPOM MOXKHO CUUTATh TO, YTO YaCTh «HEPAJUBBIX» CTYJICHTOB, IOJIArarOIMXCsI
Ha JIijepa, He TPaTAT BpeMs Ha IpeIBapUTEIbHYIO IOATOTOBKY K BBIIOJIHEHHIO U 3aIIUTE PaOOTHI.

Tpetbs popma — BHeayuTopHast. Takast popma UCIIONB3YETCsl HAa CTApUIMX Kypcax CHelrabHOCTEH
«TeneKOMMYHHUKAIIMOHHBIE CHUCTEMBI M CETH» U «OJIEKTPOHHKA» IIPH TPOXOKACHUM UCLUTUIHHBI
«['pynmoBoii mpoekt». [Ipu npoBeaeHHMHM 3TOW IUCLUMILIMHBL Tpylmia pa3OuBaeTcss Ha MOATPYIIBI IO
3—4 crymenta. Kaxxnoil rpynme mpeiaraercsi 3aaHie Ha pa3padOTKy, MO CIIOKHOCTH HPHOIMKAIOIIEeCs
K YPOBHIO 0akajaBpCKOi paboThl. 3a/laHne BBINOJHSAETCS B TEYEHHE CEMECTPa, BO BPEMsI CaMOCTOSATENLHOM
pabotsl ctyaeHToB. CO CTOPOHBI PYKOBOAWTENS OCYIIECTBISIETCS TMEPUOJMYECKHN KOHTPOJb. B mepnon
9K3aMEHAIIMOHHOW CECCUM MPOEKT 3aluiiaeTcs B popMe npe3eHTauuu. B 3ammre NpuHUMAIOT y4acTHe Bce
YJIEHBI HOATPYIIIBL.

[TonoxxutenbpHbIE CTOPOHBI JTAaHHOW (OPMBI: peanu3anusi paboThl HOCHT TNPOEKTHBIA XapakTep,
TpeOYIOIMI 3HaHUS M 00OOIIEHHS HECKOJBbKHX CIEHUAIBHBIX JWCHUIUINH; MCHOJHUTENIN MPHOOPETaloT
OIIBIT CAMOCTOSITENLHOM PabOThl CO CHELUATbHOW JUTEPATypOil; paboTa M 3aliuTa SBISIFOTCS PEleTHIINEH
BBINOJIHEHUSI U 3aLUThI BHITYCKHOH paOOTHI.

OTpHuaTenbHbIe CTOPOHBI: MPH OTCYTCTBUH HETPEPBHIBHOTO KOHTPOJISE OCHOBHYIO NPOCKTHYIO YacCTh
pa0oThl BBINONHACT JIUAEP HMOATPYIIIBI, OCTAIbHBIC WICHBI BHIMOJHIIOT BTOPOCTENIEHHYIO YacTh ITPOEKTa
WIN TIOAKIIIOYAIOTCS TOJIBKO Ha 3aBepmiaromiei dase. g MCKIIOYEHHS TaKOW CHUTyallMd CO CTOPOHBI
PYKOBOAMTENS HA YCTAaHOBOYHOH (haze TpeOyeTcst UeTKoe paclpeseieHue 3a/1a4 MKy HUCIIOIHUTEISIME U
PETYIApHBIA KOHTPONIb XOJa pealu3alldd 3THUX 3a/ad, 4TO CHIKAeT 3()P(HEKTHBHOCTh CAMOCTOSTEIBHBIX
peLIeHU.

B 3akmioueHue OTMETHM, YTO NMPUMEHEHHE METOJOB KOJUIEKTUBHOW pabOTHI CTYyJEHTOB CIOCOOHO
CYIIECTBEHHO KOMIIEHCHPOBAaTh HEraTHBHBIE IIOCIEICTBUS, OOYCIIOBJICHHBIE COKpAIlEHHEM KOJHMYECTBa
ayIMTOPHBIX 3aHATHH. IIpu BBIOOpE KOHKPETHOrO BapHaHTa TAKOM pabOTHI IEIECO00pPa3HO YUUTHIBATH HE
TOJIBKO XapakTep HU3y4yaeMOro MaTepuana, HO M BO3MOXHOCTH, IPEAOCTABISEMBIE 3JIEKTPOHHBIMU
cpeactBamMu oOydeHus. CrnpaBeIVIMBOCTb IIOCICOHETO 3aMEUaHMsl BBITEKACT M3 IOJIOKUTEIbHBIX
pe3yJbTaToB, JOCTUTHYTBIX B PaMKaxX U3y4€HMs paHee YHOMSHYTBIX AUCHUILINH, IPU PEATU3alUuUd METOAOB
OpTaHM3allMd KOJIJIEKTUBHON pabOThl CTYJEHTOB C HCIIOJIb30BAHHMEM AKTHBHO (YHKIMOHUDPYIOUIEH B
WHctuTyTe TpaHCHOpTa M CBS3M CHCTEMBI 3JIEKTpOHHOr0 00yueHus Moodle.
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Cilkers B., Pjatkovs, V. STUDENTU KOPIGA DARBA ORGANIZACIJAS DAZI ASPEKTI
Auditorijas nodarbibu stundu apjoma saisinajuma dg] ir jamekI€ jaunas formas un metodes, kas nodros§inatu studentiem macibu
vielas efektivaku apguvi. Viena no tadam formam ir studentu kopigs darbs.
Tiek piedavati tris §adi darba organizacijas veidi:
- laboratorijas darbu izpilde un aizsardziba pa komandam;
- problémuzdevumu grupveida risinasana, veicot dazas praktiskas nodarbibas;
- projektu grupveida izstradasana, kas ir izpildami studentu patstaviga darba laika.
Tiek analiz&ti konkrétii aspekti $adu nodarbibu veikSanai, rezultata tiek dotas dazas rekomendacijas par to organizaciju.
Atslegvardi: apmacibas formas un metodes, kopigs darbs, apmacibas efektivitate
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“Misdienu izglitibas problémas *

Tsilker, B., Pyatkov, V. SOME ASPECTS OF STUDENTS’ TEAM WORK ORGANIZATION

Under conditions of the audience-hour volume decline it is necessary to find new forms and methods, providing more effective
mastering of educational material by students. One of such forms is collective work of students.

Three types of such work organization are considered:

- laboratory works implementation and defend by students’ teams;

- group solution of problem tasks at carrying out of some practical trainings;

- group development of projects, performed during students’ self-instruction.

Particular aspects of carrying out of these types are analysed; some recommendations on their organization are resulted.

Keywords: training forms and methods, team work, learning efficiency
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